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with thé education profession which were designed by BSSR under a separate

'_ the 1967 survey from institutions enrolling fewer than 300 first-time

FOREWORD

"

This monograph is based on data from a study undertaken by the
Bureau of Social Science Research, Inc., in conjunction with the American
Council on Education. In 1967, data were .ollected by ACE from 185,848
first-time full-time Ffreshman in 252 institutions (46 two-year colleges,
155 four-year éo!leges, and 51 universities). Four years latér a sub-
sample of these students wag'se]ected for a follow-up stQAV conducted
with partial support from the Office of Education through the Bureau of
Educationa) Personnel Development and the National Center for Educational

Statistics. “This follow-up survey included a number of items dealing
contract. The subsample included: all students who had responded to

full-time freshmen in that year; and a systematic random sample of
respondents from larger institutions, designed to yield, a sample of
250-300 students from each such institution. Fifty-nine percent of those
who were reachable through the mails responded, a total of 3&,3&6.‘

. Subsequently, és a result of a reorganization_in;the Office of
Education, all responsibility for the study was shifted to the National

Center for Educational Statistics. This shift of responsibility brought

with itfa thorough review of the statistical aspects of the study,
which led to the decision on the part of the Office of Education to

substitute new weighting procedures to replace those used by ACE, in

]For more detail see Appendix pp. A-l to A-7 and Alan E. Bayer
et. at., "Four Ycars After College Entry,' ACE Research Reports, Vol. 8,
No. 1, 1973. See Appendix B for copies of the 1967 and 1971 ACE question- -
naires. .
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order to correct weaknesses in thg initial sample (due primarily to the
proliferation of new institutions in the 1960’5-—chieFFy at the junior
college level), and problems of nonresponse. A weighting;;chéme was
devised by WESTAT, Inc., Rockvilte, Mary]énd, under.contract and in
consultation with the U.S. Office of Education, NCES.? The result is

a weighted sample in which the 34,346 actual caséé have been weighted

up to the universe of 1.3 million first-time, full-time freshmen in 1967.

The final phase of this study was undertaken with the support
of the Office oF‘PIanning, Budgeting and Evaluation, U.S. Office of
Education. This monograph is based only on that segment of the cohort
of 1967 freshmen who had completed their baccalaureate degrees by 1971;
thevactﬁal number of 19,350 unweighted cases yielded a projected popu-
lation of 542,300 after weighting. '

This study was made possible through the collaboration of several
groupé and éqencies. Here we wish to acknowledge, on the personal level,
the help and interest of many individuals who helped us at various times
in Fhis endeavor,

At the American Council on Education, we wish to thank Alan E.
Bayer {now at Florida State University), Jeannie T. Royer and John A.
Creager for providing needed information and material throughout the
life of the study.

At the Office of Education, our awareness of policy issues
profited from our initial discussions with iris Garfield. In the early
stages of the study, lLeslie J, Silberman helped us to modify our design

to meet the requirements of the National Center of Educational Statistics,

2WESTAT, Inc., Computation_of Weights for Respondents to the
1971 Follow-up Survey of 1967 College Freshmen, July 15, 1973 (Rockville,
Maryland). For more detail see Appendix pp. A-1 to A-7.

iv




and Harold Nisseison provided statfstical advice in our attempts to
adapt our analysis plans to these requirements.

A]though it was pa}tially carried éut under NCES sponsorship,
the completion of the study was possible only through the support of
the Office of Planning, Budgeting and Evaluation. Our deepest thanks
go to Cora Beebee of that office who shared our sense of the value of
the study from a policy perspeétive. Roberg Miller was our effective
liaison with that office.-

Here at BSSR, we are indebted to lra H. Cisin whose statistical
wisdom has consistently guided us, and to James M. Kretz and Richard C. w7
Jones on whom we relied for advice in the planning and interpretation
of the more complex analyses included in this report. We also wish to “ e
thank the BSSR production unit for the patient and able handling of a

complex job.
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HIGHLIGHTS AND POLICY IMPLICATIONS

Objectives of the Study

The characteristics of college graduates who are recruited for
primary and secondary teaching careers are topics of recurring interest
to the education community. Are we!l—qualified.graduates--however
defined--recruited into teaching jobs? What kinds of students are
recruited into teaching during the college years and, conversely, what
kinds of students decide to abandon careers in education? And how well
prepared areéthe”ﬁgh'teachers for the work they will have to do?

’ To date, virtually no systematic data have been collected or
analyzed exploring the relatiqnéhip between the characteristics of teachers,
their education, and thei;$;ubsequent professional performance and
careers. The present study sheds no new light on this important topic--
this would require careful longitudinal studies or, alternatively,
well-designed studies of éross-sections of practicing teachers as well
as various cohorts of college graduates. Such studies are expensive,
time-consuming and have not been supported by sponsors and consumers
of educational research. .

Even purafy descriptive studies of teachers which go beyond
a few minimal characteristic attributes--such as sex, or level of educa-
tion--are scarce, despite the presumed widespread interest in the topic.
The objective of this study therefore is to nresent nation;I data con-
cerning the characteristics of those 1971 college graduates who had an

interest in becoming teachers or who joined the profession after gradu-

ation. Such data leave unanswered the really important educational

18
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quéstions, namely those concerning the relationshfp between these
characteristics and teaching performance. They do, however, address
an interesting social issue: the way in which professional selection
processes operate when there is an oversupply of college graduafes
eager and qualified to enter a g?ven occupation. Furthermore, by
examining the longitudinal information available in this data set, and
by comparing these findings wjth those of earlier studies, some hypotheses
about changing occupational choice patterns among various segments of the
college-going population can be postulated.

While there have been previous studies of the characteristics
of elementary and secondary scHool teachers in earlier cohorts of
college graduates--for example, national studies of the beginning
éeachers of 1955-56, those among the graduating classes of 1958 and

1

1961, as well as the. high school class of 1957 in Wisconsin,' no national
data have been available for later years. Furthermore, much has changed
since those earlier studies, principally in the market for new teachers:
from a high level of demand, a shift began in the late 1960s to an over-
supply of teachers in most subjects and geographical areas. This shift
began to be reflected in student'career plans--from the 22 percent of

1967 freshmen choosing education careers, the figure in 1971 fell to

15 percent, and by 1972 only 12 percent of all freshmen chose such careers.

]See respectively: . "

Ward S. Mason, The Beqinning Teacher. Final Report on a Survey
of New Teachers in the Public Schools,~1956-7. OE, DHEW. Washington,
D.C.: USGPO, 1961.

Laure M. Sharp, Education and Employment: The Early Careers
of College Graduates. Baltimore: Johns Hopkins Press, 1970.

James A, Davis, Underqraduate Career Decisions: Correlates of
Occupational Choice. Chicago: Aldine Publishing Co., 1965.

Ronald M. Pavalko, ''"Recruitment to Teaching: Patterns of
Selection and Retention,’” Sociology of Education, 43, Summer, 1970, 340-353.

¢
.
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This chanée was true of men and women alike.? There was speculation

that the constricted market would allow schools to be more selective in
hiring and more demanding of training programs.3 It was also thought

that the specific need for teachers of the disadvantaged, the handicapped,
the retarded, the bilingual, and other épecial need groups, of mathematics
and other less popular fields, would receive more attention as other

jobs contracted.

At the same time, there was speculétion about an increase in
interest iﬁ teaching among students not previously motivafed in large
proportions: men, graduates from higher socioeconomic backgrounds,
from.more selective institutions of higher learning, with better academic
grades, not necessarily education majors, and not necessarily with long-
term commitments to teaching, but men and women with ideo]og{cal com-
mitments to social service, motivated in particular by a desire to teach
students from disadvantaged or other spécial-need groups.

J Although there was no research evidence to the effect that such
graduates would be better teachers, many proponents of educational reform

believed that tapping nontraditional sources of teacher recruitment

would greatly jmprove the opportunities for educational innovations

- [
B

2Among men, the shift from 1967 to 1971 was from 11% to less
than 8%;-"among women, from 36% to 25%.- In 1972, 6% of the men and 20%
of the women in the freshmen class chose these careers. These data
are among national norms reported by ACE. See:

Office of Research, American Council on Education. ''The American
Freshman: National Norms for Fall, 1971," ACE Research Reports, 6, 6, 1971.

"The American Freshman: National Norms for Fall 1972, “ACE
Research Reports, 7, 5, 1972.

Robert J. Panos, Alexander W. Astin, and John A. Creager,
"National Norms for Entering College Freshmen--Fall 1967, "ACE Research
Reports, 2, 7, 1967.

3For example, see Office of Education, DHEW. The Education
frofessions 1971-1972. Part | - The Need for Teachers in Qur Schools
and Colleges. Washington, D.C.: USGPO, December, 1972, p. 58.
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andieffectiveness. This viewpoint was held most strongly by social
critics who had observed classrooms staffed by traditional Eeachersf
especially in low-income neighborhoods; and despaired of the ability
and motivation of such teachers to work constructively and creatively
with such children, and to use new teaching methods and materials
appropriate to their needs.

The present study focuses on two points in early career devel=
opment: changes in.career plans occurring during college years and
recruitment from college to first teaching job. First, an examination
was made of the difference in the pool of new teachers created by the
movement in and out of the education field by students during the
college years .in order to compare those with this career interest in
1971 with those who chose it four years earlier; and also to determine
the net loss or gain to the profession as reflected in the character-
istics of such recruits and defectors.

» Second, a study was made of hired teaehers (those who had
elready begun teaching or had received contracts for fall, 1971) and
unsuccessful applicants (those who had applied'for but noé received
contracts by the time of study, in mid to late summer of 1971). This
made possible an assesshent of the extent to which men, blacks, students

from various types of institutions, students wanting to (and trained to)

uThis theme is frequently touched upon in Charles E. Silberman's
Crisis in the Classroom, Random House, New York, 1970 (see for example
pages 141-143). It should be noted that Silberman does not share this
perspective and looks primarily to teacher education reform as the
appropriate mechanism for the improvement of elementary and secondary
education. A different viewpoint but one which also minimizes- the
importance of individual teacher characteristics can be found in Seymour
B. Sarason, The Culture of the School and the Problem of Change, Allyn
and Bacon, New York, 1972, Ch. 10.
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teach in the shortage fields, were speedily absorbed into local school
systems, and the extent to which the 'best and the brightest' were among
the first hired. Finally, a détailéd analys}s was made of the projected
dength of com;itment to teaching of the hired teachers and the charac-
teristics of those with lifetime teaching career goals.

While the data collected in the 1967 and 1971 surveys.and pre-
sented here can in no way provide final or definitive information on
new teachers--if only because many 1967 freshmen had not completed their
college work or settled on firm career plans by 1971 when the later
survey was taken--they can provide vaiid indicators in many areas and
begin to fill the information gap which is extremely acute in the whole

area of teacher characteristics and careers.

Career Goal Choices During College

Respondents were asked, in 1967 andll97l, to seélect from a
long list of occupations their 'probable career goal.'' For the purposes
of this study, all those designating elementary school teacher, secondary
school teacher, school counselor, and school principal or superiqtendent
were considered to be interested in education careers. (The designation
"eol lege teacher' was omitted.) |t was thus possible>to distinguish
four types of students:

1. ¢€hose who,héd,not selected an education career as here defined

at either point in time?(never education career; 60% of 1971 BA's);

2. those who had selected such a career at both points in time
(stables; 20% of BA's);
3. those selecting education careers only in 1971 (recruits;

11% of BA's):
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L. those selecting this career only in 1967 (defectors; 8% of
BA'S). '

The bulk of the '71 graduates--four-fifths of the men and two-fifths of
‘the women--did not opt for a career in education at either of the two
points in time. But education was a ''gainer" career and comparisons
with other career choices indicated that it had a relatively very high
rate of stability over the four years.5 It is also evident that caree:;
in education were still the choice of the majority of college wonen.

't should be borne .in mind that, because fhe study was limited
to those completing the BA in four years, the resultant view of recruit-
ment and defection is truncated: only those who, in 5pite of changing
career choices, managed to finish in four years are discussed here.
Omitted are those for whom career switching was accompanied by an
extension of their college years.

There are a number of salient differences among the three groups
of stables, recruits and defectors. Men are more frequently career

. changers and black men are especially likely to be defectors. Defectors
‘were also the most Catholic and le;sg Protestant group. In déneral,
on itéms me;suring socioeconomic statu;, women defectors rankéd higher
than stables, but lower than recruits, Their fathers were more -}ikely
to be in the higher professions, and their estimated parental family

median income tended to be high. Men defectors, on the other hand,

hailed from families with the lowest median income.

5Thus, 71% of 1967 prosepctive education careerists made the same
choice again in 1971 (55% of the men and 74% of the women). This com-
pares with 28% of those who chose college teaching in 1967 who did so again
in 1971, 34% in social work, 35% in engineering, and 50% in law. While the
actual proportions differ, the same finding regarding the relative stability
of education career choice is reported by Davis, op. tit, and Alexander W.
s Astin and Robert J. Panos, The Educational and Vocational Development of

College Students. Washington, D.C.: American Council on Education., 1969,

e 230
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Defectors were most likely to have attended institutions in the
northeast, and private four-year colleges, and least likely to have
attended public universities or public two-year colleges. Defectors
also came from schools of higher median selectivity (a ;;asure which
describes an institution in terms of the scores of its freshmen on nation-
al examinations); recruits and stables attended schools of about equal
selecfivity. .

Probably the key question which preoccupies educational policy
makers is the effect of in-college career changes on the qualifications
of the total pool of students who opt for education céregs; at the end
of their undergraduate experience. ' Do excegtiona119 wé?i-qualified
students abandon education in favor of other fields, and are recruits
primarily those who could not handle more taxing programs? The evidence
supplied by the present survey is mixed. It tends to suggest that
defectors are indeed the strongest group academically, but recruits
are probably on halance slightly superior to stables, i.e., those whose
commitment to education did not falter during the college years.
Defectors had the highest mean‘grade poiéﬁ average (GPA) among men and.
women, as well as the highesf proportion with grade point averages
(GPA's) of B+ or better. Among men, stables were lowest on both these
measures; among women, stables were lowest on the proportion with top
grades, and recruits were lowest on the mean. When institutional
selectivity and personal GPA were combined in a measure called a;ademic

index,6 stables were least likely to score high and most likely to

*

6This measure was originally developed by James A. Davis and
his associates at the National Opinion Research Center, University of
Chicago.  See James A, Davis, Great Aspirations, Chicago, Aldine
Publishing Co., 1954, pp. 26-31,
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score low. Defectors did considerably better on this measure than did
stables, and, among women, than did recruits. Among men, however,
recruits had a slightly higher proportion of high scorers, but also
of low scorers, than did defectors. .

Graduates who planned a career in education were the mos t likely
to have graduate schoo[ plans, but this was due primarily to plans for
obtaining the master's degree. At the doctoral ievel, the pattern was
different. Among men, about equal proportions of stables, recruits
and defectors were interested in obtaining a doctoral degree; among
women, recruits and stables had relatively Iittle interest in the
doctorate, while almost one-fifth of the defectors and those never
interested in education careers had this goal. This may be related
to the lack of interest on the part of women iﬁ administrative jobs
in elementary and secondary schools, for which doctara] degrees in
education have become normative in many localities.’

Davis found in his 1961 college graduate cohort that career
choice changes during the college yea}s resulted in more homogeneous

occupational groups; Werts, in later work along the same lines, deve |l oped

the following hypotheses:

7Among teachers with jobs for the fall of 1971, 25% of the men
planned in the long run to be doing administrative work, either alone
or in combination with other activity, such as teaching; less than 4% of
the women had such plans. Similarly, 7% of the newly hired male teachers
hoped to become school principals or superintendents, as compared with
0.2% of the women. This represents an extension of the current reality:
in the 1970-71 school year NEA in its periodic ‘survey of public school
teachers found that 80% of all elementary schoo! teachers and 99% of all
secondary school teachers (or 89% of the total) had male principals. See:
Research Division, National Education Association. Status of the American

Public-School Teacher, 1970-71. Washington, D.C.: National Education

Association, 1972.%




v =Qm

1. that those switching out of teaching careers should be of’

higher socioeconomic status than those who remained; this was by and
Hlarge true of our female respondents only;

2. that those switching out of teaching should be “morﬁﬂgble"
than those who remained; this was the case in our study for both men
and women.

He aiso suggested that those switching into teaching (or any
given f[eld) should be like those who remained in the field. In our
data‘this is true with regard to achievement meaSures: recruits and
stables were lower on these measurés than defectors. But it was not
true of the socioeconomic measures: recruits came from higher status
families than did either defectors or stables.8 In general, tHen, we
found stables and defectors more alike in their personal characteristics,
recruitsﬂghd'éfébles simiﬁar with respect to levels of achievement.

Davis reported the following to be characteristic of those making
.a teaching career choice in 1961: being ?Eﬁgle, black, not of high socio-
ecénomic background, Protestant, not having high academic scores, placing
a high value on working with people and a low value on making money.9
Despite djfferences in the two stgdies, generally we found the same to be
true in 1971, but with two differences. First, though of course teaching
continues to be a highly '"'female'' occupation, we found a slight trend déwn-

ward in the selection of education careers by women. We found considerably

more women defected than did Davis, and‘slightly fewer were recruited; thus

8Werts' data, on 1961 freshmen surveyed a year later, confirms
his hypotheses with regard to defectors and stables, but he too found
recruits to teaching scoring higher on his economic measure than defectors--
but the difference in his study was extremely small. See: Charles E.
_.Werts, '"Career Changes in College,' Sociology of Education, Winter,
1367, 90-95. :

9Undergraduate Career Decisions, op. cit., p. 78. '
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while Davis found that 3! percent of the women not choosing éduéation
careers in their freshman year were recruited in by their senior year, we
found that 27 percent were.

The second differenee is in the tendency of blacks to choose
education careers. We found blacks less likely than whites to choose
education careers. Among women, being black was related to an injtial
out-of-education career choice, but also to recruitment; among men, ’
however, being black was related to defection from education careers.

In 1971, the net result of.career choice changes was a pool of
prospective teachers which included'more men, but considerably fewer
black men; more black women, more Protestants. Recruits came from higher-
income and better-educated families than defectors, but defectors attended

schools of higher median selectivity, had higher GPA's than recruits,

and were less jikely.t» score low on the academic, index. ;Defection

high achievement and from quality private institutions. To the extent
that such students were initially interested in education careers, they
more than others defected from them during the college years as other
opportunities opened to them. The data suggést that in the early 1§70's ]~
more than in the early 1960's, able male students from modest backgrounds
raised their sights and gave up teaching for more prestigious or lucrative
careers. They aiso show ﬁhat women of high ability and in comfortable
financjal circumstances sought alternatives to teaching careers and v
selected career jobs which required advanced training, such as college

teaching and the professions.

L
A
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Successful Early Jobseekers

while. there is a great deal of overlap between 1971 graduates
who selected education careers and éhose who sought and obtained teaching
jobs in the fall of 1971, the two groups are not Synonymous. Earlier
studies have pointed to teaching as the great fallback occupation,er
and to some extent it was still that in 1971. For example, even among
those not opting for education careers in either their freshman year
or four years later, 14 percent planned to teach at some time in their
working 1ife. And while 31 percent of the respondents planned a career
in elementary or secondary education, as many as 43 percent expected
to teach at some time in their occupational lives., But in the fall of
1971, only 27 percent of the 1971 graduates applied for teaching jobs, 11
percent of the men and b2 percent of the women.

Respondents were asked when they planned to start teaching, and

< s

b whether they hadiapplied fér a teaching position and received, or not
received, a contract. All respondents who had received a contract or
had already started teaching were classified as hires. AA%Trfgose who
had applied to one or more school systems but received no contract were
classified as nonhires.

Three out of four graduates who actively sought teaching jobs
succeeded in being hired. Intimations of a contracting market probably

infiuenced possible jobseekers to delay seeking teaching positions, since |7

percent of the 1971 graduates, while indicating an intention to teach,
did not apply for a 1971 jéb. Thus, school systems did not have a wide

selection of prospective new teachers in 1971; the situation had probably

i

changed markedly in this respect two or three years later. Furthermore,

nonhires’ were not generally very different from hires; certainly the

o 100 Sharp, op. cit., p. U6.
238 '
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teacher groups were considerably more alike than they were like the
total BA cohort.'! 'Howevei, abOQt 25 percent of applicants were not
hired, and school systems must have utilized some criteria in order to
exercise this judgment. It was with an eye to discovering these dif-
ferenges between hires and nonhires that the éata were examined,

Among those obtaining the early jobs, as a group, there were
more men (21% as compared with 16% of nonhires), and among men, fewer
blacks. Thus, among women, 91 percent of both hires and nonhires were
white, and 5 percent of both categories were black. But, among men,

95 percent of hires were white and 1 percent were black while the figures
for nonhires were 90 percent and 6 percenﬁ, respectivelys On the one
hand, few black men with 1971 BA's sought teaching jobs; fewer than 8
percent of them as compared with 1| percent of the white menh? {As stated,
there was also a high level of defection frpm teaching careers among
black men.) But, whereas 81 percent of the white male jobseekers were
hired, this was true of only 48 percent of the jobseekers among black

men.]3 AmMONg women the case is very different: the proportion of BA's

who sought jobs is almost identical {(41% of blaék women and 42% of white);

]But not, for example, with regard to average grades. See below.

12) ¢ this Jifference holds up for this cohort over the next few years
it would represent a departure from earlier findings. Thus, Sharp found in
the class of 1958, followed-up after five years, that black men were con-
siderably more likely to be employed as teachers than were white men. Amona
women, the difference was small, but larger proportions of white women were
working as teachers, Here the proportions are the same (see p. 11). Sharp,

op. cit., pp. 64-66,

N's for black men in the study, weighted and unweighted, are-very
small; thus there is a limit to the amount of confidence that may be placed
in this finding.

O
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and 74 percent of the women in each racial group who were jobseekers
were hired.

Considerably more nonhired black teachers had attended south-
eastern institutions than among the hired; more black hired than nonhired
teachers had attended schools inﬂall other regions, with the greatest
surfeit of hired in the northeast. It would apecsr from thesc data
that blacks--and especially black males--who attended nonsouthern (and
therefore predominantly white) colleges or universities fared better
in the market for teaching jobs than those educated in southern institu=
tions. lhdcontrast, white graduates of northeastern institutions did
not fare exceptionally well; the northeastern instituﬁioﬁs were more
likely to have been attended by nonhires than by hires; Qe saw also
previously that they were more likely to have been attended by(;efectors.

Hires as a group came from higher socioceconomically placed
families than did nonhires (but the entire 1971 BA cohort was of higher
sociceconomic status than eﬁthe{ of the teacher groups). ‘It is inter-
esting to note that moke parents of hires were themselves in education

careers than of nonhires (11% and 8%, respectively). More of the job

finders attended private institutions and four-year colleges; among men

)
\

! T 15 . I
more nonhires attended two-year colleges; among women, universities.
Teachers' colleges were attended by only about one-fourth of the job-

seekers, among women by slight!y more of the nonhires, and among men by

However, a greater proportion of whites than of blacks planned
careers in education as of 1971 (48 and 40% of the women, 14 and 9% of
the men, respectively).

bThe institutional classification is based on freshmen data;
students who attended 2-year colleges as freshmen usually transferred to
L-year institutions after | or 2 years. |In all, about 2U% of hires and
24% of nonhires transferred during their college years.
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both groups in about equal proportions, Nonhires attended institutions
of élightly higher average selectivity,|6 but the median selectivity
for the entire cohort of BA'S was considerably higher than that for either
of the teacher groups.

Hires had more credit hours in mathematics and in the physical
and biological sciences, and fewer credits in social sciences, arts and
humanities, and secondary gghool practice teaching. Among women, hires
also had more education and elementary school practice teaching credits;
and a higher proportion had majored in education; among men, nonhires
were more often education majors. School systems appear to be recruiting
women Lith strong education backgfounds, but they tend to pass up men
with such training in favor of others with different subject concentra- s

tions--at the elementary as well as the secondary school Ievel.17 Only

a small minority of new teachers entered teaching at either the elemen-

=

tary or secondary levels without having had appropriate practice teaching
experience. For the most part, teachers were indeed hired at levels
making use of their practice teaching experience; however, 38 percent

of the women in junior high schools, and 22 percent of those in senior
high schools reported practice teaching at the elementary school level
--a fact which raises interesting questions about early career choicé

and college counseling and channeling practices.

A recent study in Philadelphia relating pupil achievement to
various teacher characteristics found that the quality of the teacher's
undergraduate college was directly related to pupil achievement. However,
as the researchers note, and as this study'tends to demonstrate, 'currently
[graduating from a higher-rated college] is not rewarded or even used as
a basis for hiring.'" See: Anita A. Summers, and Barbara L. Wolfe, Which
School Resources Help Learning? Philadelphia: Federal Reserve Bank, 1975.

]

7Without more complex analyses, it is not possible to determine
whether other factors--especially grades--are the explanation for this
phenomenon.
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spective teachers was grades: from among the applicants, those with the
higher grades were clearly favored. Hires had higher mean grade point
averages and more often GPAs of Bt or better than did nonhires. This
relationship held up when sex or race of respondent, region or selec-
tivity of institution, career goal in education or not, and length of
anticipated teaching career were held constant. It held up for major
field grade point averagé whether that major was education, arts and
sciencks, or other fields. Furthermore, a greater proportion of hires
scored high on the academic index {which takes into account students'
grades and institutional selectivity simultaneously), and a greater
proportion of nonhires scored low.

Among men, the average GPA of Hires was slightly below that of
all male BA's; among women, however, hires' grades were slightly better
on the average than those of all women BA'S. NOnhiF65. on the other

hand, had considerably lower grades than all BA's, among both men and women.

The New Teachers: Jobs, Career Interests and Career Plans

-15-
The most compelling. difference between hired and nonhired pro-
The 1971 questionnaire provided only a modicum of information
about the actual. jobs in which the hiredrteachers would function in
the fall of 1971. The Iargesf group (46%) were recruited into elemen-
tary schools--53 percent of the women, but only 16 percent of the men. Most
men were hired for senior or junior high schools (45 and 28% respect-
ively). The proportion of women who found jobs at the secondary level
was much smaller (2% received senior high school and 15% junior high

school jobs) but, given the fact that in absolute numbers women teachers

outnumbered men 4 to 1, the majority of the new junior and senior high
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school teachers were, of course, women. It should be recalled :hat
over 80 percent of all male job applicants were hired; thus, the reason
for the continued sexual imbalance in the teaching profession is the
lack of interest in these careers on the part of male college graduates.
A recurring issue in educational administration is fbng-term
professional commitment of teachers. The assumption is frequently made
that long-term commitment is a necessar*ﬁfﬁéredient of professionalism
and also of teacher effectiveness; traditional patterns of women's par-
ticipation in teaching, which tended to be limited to a short premarriage
and premotherhood period, with some reentry in middle age, are ofter
cited as one of the 'problems of the profession.' There are some intj-
mations of change in the data we examined. Only about 20 percent of
the men and 30 percent of the women anticipated teaching careers of
less than five years, and 2s many as 54 percent of the men and 32 percent
of the women planned to remain teachers for all of their working lives.
Furthermore, éﬁﬁ]east at this point in time, the vast majority indicated
that they wanted to te;éh at the level at which they obtained their 1971
jobs. Only junior high school teachers exhibited a strong desire to
move on to a different school level; eventually, they wanted to teach
in senior high schools. »
These data should be encouraging fo} advocates of a ''stable’
teaching profession, but it should be noted that teachers with long-term
commitment tend to be disproportionately white, to have majored in
education, and to have attended schools of icwer selectivity than those
with short-term commitments.
On the positive side, students with long-term commitments are

also more likely to show interest in teaching students with special
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needs--physically handicapped, socially disadvantaged, or emotionally

disturbed. Teachens with shortef-térm ;ommitments more often expressed

a preference Fdﬁ:dealing with éxceptionally bright or creative students.

Within the limitation; of the 1971 study, we could barely scratch the

surface of this whole issue. The study meréTy sought to obtain a rough

idea nf the proportion of new teachers with training and expectations

for work with students defined as having special needs--the physically

handicapped, emotionally disturbed, retarded, highly creative, socially

or economically handicapped, as well as those who are bilingua! or outside -
the school range (preschool and adults).

It appears that more new teachers expected that they would
encounter emotionally disturbed, scociz2!ly or economically disadvantaged,
and bilingual students than indicated that they had been trained to
meet their particuiar needs. It is also clear from our data that although
they feel generally capable of dealing with such placements, except for
working with highly creative students new teachers would prefer not to

be assigned to pupils who have special needs.

Policy Implications

This study presents detailed data on 1971 graduates who had
various degrees of commitment to the field of education at two poi.ts
in theii coliege careers (as freshmen and seniors) and on those who
actually entered the profession in the Fall of 1971. Because young
people today--perhaps more than in the past=--postpone definitive career
choices beyond the college years, because of the drastic curﬁailment
in employment opportunities for new teachers and because of the recent

change in the economic situation, it would be unwise to stretch these
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data beyond their inherent time limitations. At the same time, however,
there is enough consistency here with past findings, and enough consis-
tency within the data themselves, to warrant a few generalizations.
Compared to earlier decades, have there been notable changés in
the characteristics of new teachers, their interests and their motiva-
tions, which poiicy—makers shduld take into account as they plan new
instructional programs and approaches and new services for special
students? The data from the 1971 survey do not suggest that this is
the case. Perhaps, first and foremost, college men continued to under-
choose, and college women to overchoose elementary and secondary edu-
cation careers. Among the graduates we studied, 42 percent of the
women andvlj percent of the men actively sought teaching jobs. Fewer
women may have applied since that time, since graduating cohorts now
include fewer education majors, although the data available to date
provide no evidence of such a trend. The most recent available figure
is for 1972 college graduates; in this group 46 percent of the women and
f9 percent of the men were employedrin elementary and secondary teaching
jobs in October of that year.]8 Thus, a‘more balanced sex distribution
within the teaching profession, especially at the elementary level, is
not in sight. In fact, as compared with 1955-56,|9 a smaller proportion

of men were found among new teachers. The proportion of black teachers

18Ann M. Young, ''Labor Market Experience of College Graduates,'s
Monthly Labor Review, October, 1974, pp. 33-40. It should be noted that
the 1972 employment figures were collected later in the year {October)
vhereas the 1971 survey was fielded in July/August, which accounts, no
doubt, for the higher placement reports in 1972.

‘BSee Mason, op. cit. This is a study of a national sample of
beginning teachers, identified through schodl systems, who were thus
not all, though mostly, recent college graduates. While the focus is
quite different from the present study, with much emphasis on details
about the teacher's first job, and satisfaction with it, certain com-
parisons are nevertheless feasible.
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has not increased since the 1955-56 survey, although the proportion of
black students is now Somewhat larger and the proportion of new black
male teachers is espacially small. Further, while the 1971 study found
more white women with long-term commstments to teaching, it found that
the proportion of black women with such plans has gone down. Coupled
with the finding that the 1971 new teachers were also more‘likely to be
offspring of parents with at least some college and in professional and
managerial jobs, and less likely of those in blue-collar jobs, these data
suggest that the sexual, social and ethnic gap between teachers and
students is growing.

As one mightvexpect, women who entered the teaching profession
in 1971 were more career-oriented than earlier recruits, although marked
differences in’céreer orientation between men and women continue to
persist. The women's gréater career orientéf}én, togeiher with their
gfowing representation among high school teachers is bound to have
important repercussions in local school systems; one likely consequence
is reduced turnover, and therefore, fewer job openings for new teachers.
With other factors such as smaller school-age populations and resistance
to increased school expenditures operating in the same direction, the
employment prospecks for new college graduates in the elementary and
secondary teaching field are not likely to improve in the near future.

To what extent should poticy makers be concerned about batterns
of defection and recruitment during the college years? Recruitment to
teaching occurred among socially concerned students (judging from their
attitudes and values measured in the questionnaire) from higher socio-

s

economic backgrounds, but not of high academic achievement. Defection,
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on the other hand, seemed to occur mainly among those students from
lower socioeconomic backgrounds whose professional aspiration level

had been raised in éo]lege, perhaps because their personal achievement
levels had been high, because the institutions they attended--more
frequently private and/or of high quality--tended to encourage them in
the substitution of other careers for teaching, or perhaps because they
themselves (for example, black men, women of high achievement, with
doctoral ambitions) perceived alternative career possibilities they

had not initially recognized. Policy makers who are primarily concerned
with recruiting the "best and the brightest' into school systems will
view these findings with alarm; those who are primarily eager to recruit
sympathetic and service-oriented teachers will be pleased.

Respondents' projections of their long~term career plans allowed
a look beyond the immediate post-college placement picture. The new.
teachers include a large core whose commitment to teaching is firmly
rooted, but differences between‘this core of committed education careerists
and those whose interest in teaching was more transient carry disturbing
implications. Teachers who in the long run may be expected to have
seniority and presumably greater influence in school systems.(a very
high proportion of these careerists indicated that they plan to embark
on graduate study) are being recruited from traditicnal sources--they
were more ofteg white, had attended teachers' colleges, and scored lower
on the academic index.

Equally troubling is the finding that despite the current concern
and projected availability of generous federal funding for the education
of children with special needs, there was relatively little interest
in this‘teacher population in working with such students. Whether this

is due to lack of preparation or awareness of opportunities, few students
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are eager to teach the retarded, the handicapped, or the emotionally
disturbed. This is true of the best qualified teachers (those highest e,

on the academic index) as well as all others. And while there is somewhat ™

»

greater enthusiasm for teaching socially disadvantaged pupils, more
new teachers expéct to teach such students than were trained for this
responsibility.

Grades play an important part in the sélection of new teachers.

Other studies have voiced uneasiness with the emphasis on grades alone *

A ]
as a selection criterion for graduate school or for employment.20 Many
educators question whether grades--particularly in recent years when
even they have become inflated--are a true measure of teaching talent
and ability. More needs to be known about what elements constitute
effective teaching, and what characteristics of teachers are most salient
in th;’search for such teaching.z' But, as long as grades are so important
a criterion, the question will arise as to the extent to which this
results in the recruitment of predominantly traditional and compliant
young people who attended less challenging schools and departments.

One of the essential prerequisites for obtaining an entry teaching

job, except in periods of severe teacher shortages, is appropriate student

20g4, example, see: John K, Folger, Helen S. Astin, and Alan E.
Bayer, Human Resources and Higher Education. New York: Russell Sage
Foundation, 1370; Becker, Blanche Geer, and Everett Hughes, Making the
Grade: The Academic Side of College Life. New York: John Wiley and
Sons, Inc., 1968. .

2ljeath and Nielson conclude in their review of the literature
that existing research on teacher behavior and student achievement is
weak in design, irrelevant in variable definition, and offers no 'empirical
basis for the prescription of teacher-training objectives.' See: wobert W,
Heath, and Mark A. Nielson, ''The Research Basis for Performance-based
Teacher Education,' Review of Educational Research W44, &4, Fall 1974, 463-48L4.
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teaching experience; fewer than 10 percent of the hired teachers fZZIed
to report practice teaching for the level at which they were hired. It
'is therefore not surprising that recruitment patterns maintain the
traditional sources of new teachers: namely, institutions with well=
established 1inkages (through student teacher placements) with Yocal
school systems. At a time of oversupply, students who attended a private
liberal arts college or majored in liberal arts in a very large univer-
sity are therefore most unlikely‘to obtain positions as teachers, unless
they acquire additional qualifications. At all times, however, they

viill be in competition with graduates for whom eariier contacts with
local school systems were arranged through practice teaching assignments.
If educational policy makers reélly believe that recruitment should

be broadened and that a new mix of teachers is needed, it could be

argued that the colleges and universities of highest quality should be
actively concerned with teacher preparation and credentialling and with

placing their graduates in teaching jobs by establishing more direct

entry paths for their graduates into school systems. At a time of heavy

competition for new teaching jobs, this is likely to be a difficult task.

A

22

The figures vary somewhat for men and women. See Table 56.
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SOME METHODOLOG! CAL OBSERVATIOQNS

The completion of this study has been greatly delayed by concerns
about the adequacy of the criginal data base and associated problems
_of the va]idit; and reliability of findings. In the Technical Appendix,
the informat}on available from the American Council on Education on
sampi¢ selection and response rates is presented; also, the actual
{unweighted) numbers of respondents is shown in the major analytic
categories used throughout this report. We have decided égainst the
inclusion of significancé tests in our data presentation, given the
nature of the Weighting procedures which were used to correct for the
original deficiencies of the sample. A cride approximate feel for the
reliability of the outcomes can be obtained by an experienced analyst
from a count of the unweighted cases in any instance.
It should be clear from these comments that we wish to caution
the reader against treating the data shown here as the equivalent of a
statistically reliable accounting of the characteristics of the popula-
tion under study. However, it is not our wish to minimize the import-
ance of these data; we merely wish to point to their limitations. In
brief, we believe that they are adequate survey data for the purpose
to which we have put themqin this repbrt. The original sampéc was as
good a5 some cther samples designed and used in government-sponsored
surveys. Several sophisticated attempts have been made to adjust the
sample to compensate for its deficiencies. These adjustments are
becoming standard procedures in these days of low response rates; and
although it is obvious that they are helpful only to the extent that

their underlying assumptions are valid, it is likely that the adjustments

have improved the sample somewhat.
Q « s
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From a practical point of view, while point estimates based on
this sampie certa}nly cannot be considered unbiased and confidence
interval estimation is unwarranted, such estimates can certainly be
used to indicate the ''ball park'' in which the truth lies. Further,
experience indicates that one can place reasonable confidence in findings

‘based on comparisons and relationships, even in samples that are defi-
‘;ient, while remembering to be cautious in generalizing from small cells.
Throughout this report, therefore, we are dealing primarily‘with measures
of'change, relationships, and comparisons. From these presentations,
we infer trends and connections which we feel are useful in understanding
the factors involved in recruitment to teaching and teaching career

commitments.

Note:

ATl N's given in the tables presented (except in unweighted
Aﬁpendix Tables A-1 to A-4) are weightedl and are therefore population
projections and not actual counts of respondents. These projections
have been rounded to the nearest 10; differences in M's across tables
are due to rounding and to item nonresponse. Percentages are rdunded
to one decimal place, and conéequently do not a}ways add up to 100.0
percent. The reader who wishes to know the actual number of respondents
(unweighted) in the analytic groups discussed below is referred to

Appendix Tables A-1 to A-4,
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PART |

CHANGE OR STABILITY IN EDUCATION CAREER GOAL
FROM 1967 TU 1971, BY SELECTED PERSONAL
AND- INSTITUTIONAL CHARACTERISTICS

The first part of the report deals with the career goals of that
segment of the 1967 freshman class who graduated by the.Summer of 1971--
specifically, with their interest, or lack thereof, i; careers in elemen=-
. tary or secondary education. Respondents were asked, both in 1967 and

in 1971; to mark off on a long list of occupations their 'probable career

occupation.' Those checking elementary school teacher, secondary school

1

teacher, school counselor, and school principal or superintendent were

designated as interested in education careers. (College teaching was

excluded from this designation.) Responses at the two points in time,

then, yielded the following career typology:

%, EDUCATION“CAREER; 1971
5

rateterat o

Education Career 1967 Yes No
Yes : Stables Defectors

No Recruits Never Education
Career

The analysis deals with these classes of students in two ways.

First we focus on the ''pool'' of prospective teachers, as it was in 1967,

when these students were freshmen, and explore the ways in which the
poo! changed by 1971, as some prospective teachers decided“against such

B |
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careers (defectors) and others were drawn in (recruits). Then, we

Tocus on defectors more specifically, as they compare with stables

and recruits. -

At the outset, a distinction must be made between those expressing
an interest in a career in tea;hing and those simply expecting to teach
at some point during their working years. Thus, while 31 percent of
this cohort chose elementary or secondary school education as their
probable career occupation in 1971.(5ee Table 1)% 43 percent of all BA's
indicated that they planned to teach in these schools at some tiﬁe in
their occupational lives, for shorter or longer periods (Table 2).

Those in the cohort of 1971 BA's who had sought such jobs, or had begun
teaching, by the Summer of 1971 are included among the hires and nonhires
discussed in Part Il (see Table 2). However, others with én education
career goal did not seek a teaching job for that Fall for a variety of
personal and/or market reasons.

Furthermore, limiting thg analysis to those completing their
baccalaurete degrees in four years (42% of all 1967 freshmen) results
in a truncated view of recruitment and défection; i.e., only those who
nevertheless managed to complete their degrees in this time period are
includéd here. Excluded are those for whom career switching was accomp-
anied by an extension of their college years, either as a causative or-

a resultant factor. To take just two examples, we are omitting defectors
who may have hadamore ambitious career plans, and had to spend an extra
term or year taking missing credits toward their new goal. At the same
time, new recruits to education careers may have beén overlooked who had
been unsuccessful in the study field they chose origipally, perhaps

failed courses, and needed to stay ig\gchool longer to make up credits

43¢
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for graduation. Also eliminated are students who for a variety of
reasons-~including giving further thought to their career plans-~decided
to drop out of coliege for a period of time; many of these students will

complete later degrees, and many will select careers in education.l

1
et

1A preliminary exploration of the data for only a small subsample
of the non-BA's shows that roughly another one-fourth planned to complete
their studies for the baccalaureate degree by 1973; the remaining one-third
or so of the original cohort either did not plan to complete this degree,
or thought it would take more than two additional years. Many more men
than women delayed completing their BA degrees. N

In this- report, data for this subsample is not presented because
of its statistical limitations. However, the size of various groups of
nongraduates can be inferred from these data. As one might expect, stables
appeared to be most likely to graduate within four years, especially’
women; the '‘never education' group--a very mixed designation, including
people never intending to attain the BA--were the least likely.

Among men, about equal proportions of recruits and defectors
received their BA's by 1971; among women, considerably more of the recruits
did. Defectors were most likely to anticipate that they would not finish
college within 6 years. About half the women and one-third of the men
defecting from teaching careers were thus if not in effect defecting
from finishing college, at least postponing graduation for three or more
years after 1971. :

The exclusion from consideration in this report of all those not R
receiving the BA by 1971 means that the discussion is limited to roughly
two-thirds of all stables in the 1967 freshman cohort, half of all those
recruited to education careers, two-fifths of the defectors and only a
little over one-third of those never planning education careers. Con-
sequently, care should be taken to restrict interpretation of these data
to apply only to those successfully completing the GA in four years.

For example, the data examined for the subsample of non-BA respondents
suggests that, among the whole 1967 freshman cohort, recruits had higher
mean GPA's and had attended schools .of higher median selectivity than
; did defectors. This tentative finding contradicts the data for the 1971
et BA's alone, and suggests the possible existence of at least two kinds
of defectors: those with higher grades who switched from teaching to
other fields and finished in four years; others, less able, who in effect
may have defected from baccalaureate ambitions. The data on parental
income are consistent with those for the entire cohort: recruits came
from wealthier families than did defectors. Obviously, only a compre-
hensive analysis based on the entire 1967 freshman cohort can provide
definitive answers concerning the characteristics of vTecruits and
defectors, and only later follow-up studies can furnish data about the
“career goals chosen by these students at the time of graduation, :
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No doubt because this analysis is limited to students who coﬁ-
pleted the degree in %our years, the proportion of ''stable' respondents ==
is high: 71 percent of those who had initially selected an education-
related career goal did so again in 1971. As shown below (see section
on career plans), this is a much higher proportion than among BA's in

PPN

other fields.

Education Career Goals and 1971 Jobs
!Tables I-j! '

Four-fifths of the men who received their baccalaureate degrees
in 1971 had not opted for careers in primary or secondary education either
in their freshman or their senior years. This was true of only.two—Fifths
of the women. An additional 5 percent of the men and i2 percent of the
women ''defected'' from an earlier education career decision by &he time
of their graduation from college. A larger proportion in each case
(8 percent of the men and 15 percent of the women) were recruited into
such careers during these college years. Finally, a third of the women,
but only 6 ﬁercent of the men, made this choice initially and again in
1971. Thus, while as freshmen 11 percent of the men and 45 percent of
the women planned education careers, by 1971 the figures were 14 percent
and 48 percent, respectively; among women the bulk of these careerists
had made this decision by the start of their freshman year; among men,
more than half had come to this career decision sometime during their
college experience (see Table 1).

In addition to’those with career goals in elementary or secondary
education, many others with no such career intentions nevertheless
planned to teach school at some time in their occupational futures:

this was the case for half the defectors and IQ percent of those never

- -
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planning to make careers in educatibn. One-fourth of the former and :
4 percent of the latter group sought teaching jobs for the Fall of 1971;

this was also true of three-fifths of the recruits and three-fourths of

o the career stables (Table 2).2

Teacher "Pools'' (Tables 3-16)

In order to examipe in what ways the ''pool'' of those with edu-
cation career goals was altered by the defection ®f some and the recruit-
ment of others, a comparison is presented in these tables between those
expressing this career intention in 1967 and those expressing it in 1971},
thus ascertaining the net change in terms of the personal, institutional,
and achievement characteristics of the two groups.
¢ ’ The 1971 group;of education careerists differ from the origiﬁal
1967 ”pool” in that they include more men; among men, fewer blacks, and
among women, slightly more blacks. They also include more Protestants
and fewer Catholics. The socioeconomic data show, for men in particular,
that Ehe 1971 teachers came from wealthier ard better-educated families

than the 1967 aspirant pool (Tables 6-9). While slightly more of the

1971 group received support from their families and from federal fellowships,

< ~

2The proportion in each career goal group who were 1971 teaching
job-seekers was higher for men than for women:

' £
PERCENT SEEKING FALL, 1971 TEACHING JOB

Men Women

Stables 62.7 : 77.7
Recruits 50.4 63.5
Defectors ) 20.4 . ’ 28.9
Never Education .
.Career v N 2.3 7.8
Total 10.7 4.9
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scholarships and grants, the 1967 would-be teachers were more likely to
be supported by every other source mentioned, including other stipends,
loans, and employment (Table 10).

The numbers of 1971 prospective teachers show a decline from
northeastern institutfons, and an increase in respondents from all other
regions. More of them atténded public junior colleges and universities,
and fewer came from four-year colleges. Their freshmen institutions were
of slightly lower median selectivity and median enrol Iment (Tables 11-14).

Consistent with the data on institutional selectivity, the 1971

gy A 3
careerists--particularly the men--had a lower mean grade point average,

and a lower proportion with GPA's of B+ or higher. They were also more
likely Lg score lower on academic index than their earlier counterparts;
the latter more often scored,fnkthe'ﬁ}ddle ranks. However, among the
men, slightly more of the 197} group-séored high on this index (Tables
15 and -16) .

The higher socioceconomic position and lower grades of the group
interested in education careers in 1971 as compared with those who chose
it in 1967, especia]iy among men, suggests that abler students from
poorer backgrounds, who initially chose education careers as a sensible
and respectable career goal, later in college became aware of the acces-
sibility of other academic and professional careers. On the other hand,
it would seem that students of higher socioeconomic status, with more
ambitious original goals and slightly disappointing grades, moved towards
careers fn elementary or secondary school teaching. Some of these may

have come from '"‘top' institutions. Some light is thrown on these questions

by the data in the next section.




Backqround characteristics (Tables 17-25).--Twice as many defectors

as stables were men; even more of the recruits were men. Among men, the
defectors were the most likely of the groups to be black. Whether respon-
dents were asked about current religious preference or riligion in which
reared, the defectors were the most Catholic and least Protestant group.
The highest level of education attained é& their parents w;s higher than
for stables, but not as high as for recruits or for those never having
education career goals. Among men, defectors were less likely than
recruits to.have fathers in the Group A professions,3 or in managerial
jobs; they were the most likely to have fathers who were blue collar
workers and mothers in occupations other thanbhousewife. Among women,
the differences are smaller and, in fact, defectors have a relatively
high proportiontof fathers in Group A professions and were the least
likely to have mothers in nonhousewife occupations. While the proportion
of respondents with unemployed fathers was vér;fjow, it-was the defectors
who were most iikely to have such fathers. These data are consistent
with the hypothesis that, at least among 1971 BA's, male defectors are
students of modest origins whoseyoccupational aspirations were raised
during the college years; among women, one‘:uspects that the college
experience may haVé“steered some middle class or upper middle class

women away from elementary or secondary teaching, the conventional or

. traditional career choice, and toward careers in higher education or

other professions.

3Group A professions include, from the ACE questionnaire categor-
ies, architect, clinical psychologist, college teacher, dentist, engineer,
lawyer, physician, researcher, veterinarian, statistician. For occupa-

-3]-
Characteristics of Defectors, Recruits,
Stables and Those Never Interested in
: Education Careers (Tables 17-41)

tions grouped under other titles see footnote to Table 23.
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Variations in proportions responding 'don't know'' on the parental
income question make interpretation difficult (see Appendix pp. A-8,
A-9), but it nevertheless may be seen that among men, defectors hail
from families with the lowest median income, while among women the
median.income of defectors is considerably higher than that of both male
defectors and women stables (Table 24), Defectors received financial
support for their undergraduate educations from the highest mean number
of sources, and exceeded most other groups wi;h respect to support from '

federal loans, college work-study programs, and employment.

Institutional characteristics (Tables 26-29).--Defectors were

mo;% likely to have attended institutions in the northeast; this was
modal for them, while midwestern institutions were modal for all other
groups. Defectors were &he group most likely to have attended private
four-year colleges, and least likely to have gone to public universities
or public two-year colleges.

Stables and recruits came from schools of about equal selec:t:ivit:y,l4
while defectors' schools had a higher median selectivity; those of the
noneducation careerists were the higheét by a relatively nigh margin. The
latter students also attended £he largest institutigns, with stables next;

recruits and defectors attended schools of lower median enrollment size.

uSelectivity measures describe the institution in terms of the
scores of its freshmen on national examinations. Development of test score
equivalences allow ACE to use information from NMSQT, ACT; and SAT composite
scores in determining selectivity: 'The median scores of entering “freshmen
on the ACT, the NMSQT, and the SAT composites . . . are included in the
record for each institution. These median scores were adjusted on the basis
of National Merit Scholarship candidates represented at the institution.'
(John A, Creager and Charles L. Sell, "The Institutional Domain of Higher
Education: A Characteristics File for Research,' ACE Research Reports,
Vol. &, No. 6, 1969, p. 7.)

Astin has demonstrated that institutions of unknown selectivity scores
resemble the least selective institutions. (Alexander Astin, Predicting Academic

Performance in College, New York: Free Press, 1971, pp. 24 ff and Appendix C.)

4‘,3‘ :
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Achievement measures and deqree plans {(Tables 30-32).--Based on

self-reports,AdeFectors had the highest mean grade point average, and a
larger proportion than in any other career group had grades of B+ or
highér, among men and women alike. Among men, stables were lowest on
these measures; among womeﬁjinter-group differences were very small.

The three groups were also compared on a derived measure, the
academic wndex, which takes into account the respondent's grade point
ave;age and the selectivity of the institution he attended in his
freshman year.5 The lowest proportion with high academi; index scores
(and the highest proportion with low scores) are among stables. The
noned;cation group had the highest proportion in th; high index category;
among men they also had the fewest scoring low on the index. But among
women, defectors had just as few; they also had a greater proportion
scoring high than did the 1971 teacher groups. Among the men, defectors
included a slightly smaller ‘proportion of high scorers than did recruits;
but both groups included three to four times as Hgsiwhigh scorers as .
did the career stables category (Table 31).

Those never interested in education careers weré most likely to
have no graduate degree p)aﬁs, Sﬁt they were most likely to have plans
for professional degrees. Among women, they and the defectors were both

far more likely to plan on attaining the doctorate than the 1971 education

careerists.6 Among men, the three education career groups had about

5This measure was originally developed by James A. Davis and his
associates at the National Opinion Research Center, University of Chicago.
See James A, Davis, Great Aspirations, Chicago: Aldine Publishing Co.,.
1964, and Underqraduate Career Decisions, Chicago: Aldine, 1965,

6Table 13 shows that a very high proportion of women planning to
teach for less than two years planned to go on for a doctoral degree (see
p. 63.) The bulk of these women with very short-term teaching plans (69%)
fell into the defector and never education categories; the interest in
the doctorate shows up clearly in Table 32.
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equal doctoral aspirations, and all exceeded those of noneducation
respondents. Stables and recruits, however, were the most interested

in the masters' degree: the masters' degree was the-goal of two-thirds
of those with 1971 career goals in education. Among men, a little under
a third of these--but also of the defectors--planned on a doctorate.

But among women, those planning careers in education had relativefy
little interest in the doctoratei it was among those who defected from
such careers, and those who were never drawn to them, fhat the doctorate
was seen as an appealing goal.7 |

Career plans (Tables 33-37).--The specific education career goals

of stables, recruits and defectors are shown in Table 33. Defectors had
been more interested in teaching in secondary schools than any of the ™ '
others. When the data for men and women are examined ‘separately, more
stables than récruits had }ifetime teaching plans (Table 34). About half
the defectors planned other professional careers, including many defectors
{one-fifth of the men and and 14% of the women) who planned in 1971 to be
college teachers. A fairly large proportion (13%) were undec ided al though
they already had their BA's; business careers, artist, and social worker
were among the more popular choices of the defectors, and it should be
noted that 14 percent of the women simply withdrew from careers in order
to becomé hougéines (TaBIe 35). With the exceptions of college teacher
and housewife, these were also among the 1967 occupational designations
from which recruits were largely dréwn. Among women, many changed from

heal th professions; among men, would-be doctors, lawyers, and engineers

7This may be related to the lack of interest on the part of women
in administrative jobs in elementary and secondary schools, as reflected
in Tables 79 and 94. These tables also show considerable numbers of men
who are interested in these administrative roles, for which doctoral
degrees in education have become normative in many localities.

ol
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together accounted for one-fourth of the recruits (Table 36). While

. the latter finding lends support to the hypothesis that the recruit
category includes a sizable number of students who defected from academic-
ally more demanding fields, it is clear that this is not the only explana-
tion for the recruitment phenomenon.

- The career stability rate-~the proportion of respondents choosing
the same career in 1967 and 1971--was considerably higher for those
interested in careers in elementary or secondary education than for the
other career goal categories with whfch they were compared,; the others,
in order of their proportion of stability, were law, engineering, social
work, and college teaching (Table 37). This is consistent with findings
of other studies, for example those reported by Davis8 and Astin and
Panos,9 which, while indicating different actual proportions of career
stability, nevertheless show education as being a highly stable field--
‘more stable than the other fields we have mentioned.

Attitudes and values (Tables 38-41).--The ACE questionnaire

included 37 attitude items, mostly eliciting opinions on issues of rele-
”Qance to college experience, with a few of more general social relevance.
We selectea 19 of these items for inclusion in our data file, chosen

for their inherent interest, or becaﬁse théy seemed most pertinent to
-the topic of this report, although none of them were ideal for the

purposes of this study. All 19 attitude items were factor analyzed

to explore the extent to which items clustered. Because the relationships

8James A. Davis, Undergraduate Career Decisions, Chicago: Aldine
Publishing Company, 1965.

9Alexander W, Astin and Robert J. Panos, The Educational and
Vocational Development of Colleqge Students, Washington, D.C.: American
Council on Education, 1969.
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among items were found to be generally weak, and the patterns among
subsets of them vaijed, no rigorous scaling procedure was indicated
or attempted.lo |
The attitude items lent themselves to a loose conceptual ‘grouping
under the rubfic traditional versus nontraditional statements. Thus, for
example, ''The activities of married women are best confined to the héme
and family" is a prototypically traditional statement, while "Undergraduate
education . . . would be improved if the college were governed completely
by its faculty and students'' was judged to be a nontraditional statement.
There were few dramatic differences between groups on these attitude
items. Recruits agreed with nontraditional itemg in greater proportions
than either stables or defectors, but defectors were most likely to
agree that ''Students should be more militant in defending their interests,'
and least likely to concur that 'Most céllege officials have been too
lax in dealing with student protests cn campus,'' and ''College officials
have the right to ban persons with extreme views from speaking on campus.'
Stables more than any other group indicated in response to a number of
items that they felt that the chief purpose of college was to increase
earning power, that college should provide more specializéd training,
with course work more relevant to the real world (see Table 38).
Many of the value items were sex-linked and; in general, dif-
ferences between groups were less marked among women than among men.
Those never interested in education careers were the most interested in

being financially well-off; among men this was also important to the

0
The factor analysis is discussed in greater detail in the
Appendix, pp. A-10 to A-14.

*
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defecters, but among women, the recruits ranked it higher. Those planning
education careers were most likely to feel helping others was very
important or essential; this was ranked highest by stables and defectbrs ‘ i
in 1967, and by stables and recruits in 1971, Among men in 1971, par-
ticipation in Peace Corps-like organizations was of particular importance
: to the recruits. Originality and creativity were more often important
to stables and defectors among men, but to recruits and noneducationists
among women; differences were not great, except that women found this
more important thén did men. A stable, secure future was important to
more stables than any other group, and, among womén, so was avoiding a
high-pressure job; for men, this was most imﬁortant to recruits (Table 39).
Stables were most likely to respond the same way to the financial
and ''helping others' items as freshmen and four years later; defectors
were more likely to do so than were recruits {Table 40). The proportions
finding the item very important or essential to them went down from 1967
to.1971 in the cases of financial success and Peace Corps, etc., partici-
pation; however, it went up fpr helping others--except in the case of

defectors, for whom the proportions were about the same both times (Table 41).

Summary

There was an increase in the proportion choosing careers in

elementary or seconéary education over the four years betweén surveys.
In 1971, 31 percent of thgmg}aduates were opting for education careers,
and 43 percent planned to teach at some time in their lives. The pro-
portion of those choosing such careers fn 1967 who did so again in 1971

was considerably higher for women than for men; it was much higher in

education than in other fields.
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The result of career choice changes bétween 1967 and 1971 was a
pool of prospective teachers that included more men, but fewer black me;;
more black women, more Protestants. Recruits were from-higher income
and better educated families ﬁhan defectors, but defectgrs attended
schools of higher median selectivity and enrollment, had higher GPA's
than recruits, and were less likely to score low on academic index. The
attitudes of defectors‘suggest they may have been student activists, but
recruigs were more likely to agree with nontraditional jtems. Those who
remained stable in their choice of education careers over the L-year
p?riod were ﬁost prone to stress the job preparation function of a college
education. R

The general trend during the college years, apparent in the
data in this study as well as that of many others, is a diminution of
the perceived importance of making a lot of money and an increase in
the value placed on a service orientation. 1|n a sense, this leads to
a greater pool of persons who might be predisposed to education careers
and may.explain in part why education is a ''gainer' among career choices
during college. Davis' observation is- appropriate:

. For such service-oriented students, particularly those who lack
the high level of academic potential necessary for professions such

as medicine or the arts and sciences, education provides an appro-
priate occupation,

]]Davis, Underqraduate Career Decisions, Op. Cit., p. 96.
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PART |1A

. SUCCESS 1IN OBTAINING EARLY TEACHING JOBS BY SELECTED
PERSONAL AND INSTITUTIONAL CHARACTERISTICS
In 1971 the job market for new teachers was considerably more
favorable than it was to become in subsequent years. Nevertheless, the
question of that market's ability to absorb the large number of new
graduates who sought entry teaching jobs was of considerable interest.
Even more important from the perspective of policy makers was the question
of recruitment selection processes, which would shed some light on the
characteristics and qualifications of those graduates who were quickly
hy :

placed, presumably because school Systemﬁuwére eager to recruit them,

«

as against those whoc experienced greater difficulties.
*
"To address these questions, respondents were asked in the 1971
questionnaire whether they were interested in teaching in primary or
rad
secondary schools and w;en they planned to begin teaching; and further,

whether they had applied.for a teaching contract, sﬁccessfully or unsuc-

cessfully. These questions then became the basis for identifying the

major analytic divisions in Part 1A of this report: hires-~-those who
had already begun teaching, or had received a contract; and nonhires--
those who had applied to at least one school system, but had received

no contract.] In addition to the examination of profiles of hires and

'Because questionnaires were returned by respondents over the
course of several weeks during the summer of 1971, some respondents had
an advantage over others in time available to have received a contract.
Therefore, findings should be interpreted with caution. The bulk of
responses occurred early in the response period; the proportion hired

reported here may therefore be on the low side.
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nonhires, this section of the study discusses®the extent to which those
recruited early into teachiﬁg jobs represent those with the best academic
qualifications and preparation, as well as those with long-term interests
in educgtion careers, and equipped to work with students who have special
needs.

Previous cohort studies ‘have shown that a sizable proportion of
male college graduates and the majority of women graduates are interested
in teaching jobs. (In the class of 1958, for exahp}c; 21% of the men
and 59% of the women who were employed in 1960 were working as teaéhers.z)
The class of 197) followed this pattern. About 23 percent of the male
1971 BA's planned at some time to teach in primary or secondary schools;
11 percent had either already begun teaching or had applied to school
systems for contracts by the summer of 1971. For women, the‘corres;éﬁding
percentages are about 62 percent and 42 percent.

This part of the study focuses on success in obtaining early
teaching jobs in relation to a number of other respondent characgeristics,
including their personal background, the type of undergraduate institution
they attended, and selected attitudes and values held at the time of the
survey. Special attention is devoted to the topic of academic preparation,
such as credit hours in various subjects and practice teaching, as well
as zacademic achievement, This portion of the study also deals with career-
related topics, such as anticipated number of years in teaching jobs,
career goals, and expectations and preferences as to racial, ethnic,
socioeconomic, and other characteristics of pupils. The extent to which

respondents were trained and felt prepared to teach specified subgroups

szo Years After the College Degree, prepared by the Bureau of
Social Science Research for the National Science Foundation, 1963,
Table 32, p. 46.
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of students, such as disadvantaged, bilingual, gifted, handicapped, etc.
was also investigated, -
Only the main findings are summarized here; greater detail can

be found in Tables 42-91.

Background Characteristics (Tables 42-48)

As shown below, the most successful job applicants were white
males: 81 percent of these applicants had found jobs by the summer of
1971. Women--regardless of race--were only slightly less successful,
with 74 percent reporting recruitment.  The number of black male job
applicants in this study (actual, nonweighted cases) is too shall to

have much confidence in our findings for this group.

'SUCCESSFUL APPLICANTS, BY SEX AND RACE CATEGORIES

Number of Percent Percent
Job Applicants? Hired Not Hired
Caucasian
Men 26,650 80.6 19.4
.. Women 105,490 74.4 .6
Negro
Menb 670 47.7 52.3
Women 5,400 74.3 25.7
All Others®
Men 1,050 80.0 20.0
Women 4,350 73.3 26.7

3These are population projections. See technical
appendix for details on weighting procedures.

bAs shown on page A-4, the actual (unweighted) number
of black male job applicants was only 23.

CSee Table 43, for more detail.
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In the aggregate, a greater proportion of hires (21%) than of
nonhires (16%) were men, and a slightly smaller proportioﬁ of hires than
of nonhires were nonwhite; this difference is almost entirely due to the
low recruitment rate among black male applicants. Most of the nonwhites
were blacks, who comprised 1-1/2 percent of male hires, 6 percent of
male nonhires, and 5 percent of the women in each group.

Hires as a group came from higher socioeconomically placed families
than did nonhires. Thus, more parents of hires were college graduates,
more fathers of hires were group A professiona]s3 while those of nonhires
were more often blue collar workers; more parents of hires were themselves
in education occupations, and hires had a highbfrmedian estimated parental
income than nonhires. At the same time, it should be noted that on these
measures, 1971 BA's as a whole were of higher socioceconomic status than

either the teachers or wouid-be teachers.

Institutional Characteristics (Tables 49-58)

Data presented in this section refer to freshman institutions
since there is no data on the institutions from which the respondents
graduated. However, the~bulk of respondents--four out of five hires
and three out of four nonhires--had not transferred.

Amuing men, more hires had attended private colleges and univers-
ities than did nonhires--the figures are 36 percent and 33 percent

respectively. The trend is similar for women but the differences are

3Group A professionals include architect, clinical psychologist, -
college teacher, dentist, engineer, lawyer, physician, researcher,
veterinarian, statistician; see footnote to Table23 for more detail on

occupational groupings.
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even smaller. Furthermore, more hires attended four-year colleges;
more nonhired men attended two-year institutions and women, universities.

Among job seekers who went to institutions of higher learning
in the Midwest or Southeast, the recruitment rate was especially high.
When controlling for race this remains the case for whites, but a larger
proportion of nénhired biack teachers had attended Southeastern institu-
tions. The data thus suggest that tHe unsuccessful black male applicants
had attended predominantly black institutions since these are most often
located in the Southeastern states.

Among men, hires attended institutions of higher median enrollment
than nonhires; among women the opposite was the case. Both hires and
nonhires attended institutions of lower median enrollment than did BA's
as a whole. dnly about one-fourth of hires and nonhires attended teachers'

colleges. Among women, nonhires were a little more likely than hires

to have attended such colleges; among men, there was virtually no difference.q

Finally, nonhireshattended institutions of slightly higher median
selectivjty, but the entire cohort of 1971 BA's had attended institutions

of considerably higher median selectivity than did either teachers or

would-be teachers.

‘Academic- Subjects and Major Field

O
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(Tables 59-64)

Hired teachers had on the average more credit hours in mathe-
matics and the physical and biological sciences than did those who applied

for jobs but were not hired. Those not hivred had a higher median number

qln interpreting this finding, it should be remembered that many
former teachers' colleges have changed their status to multi-program L-year
institutions; no doubt many of the medium sized four-year colleges
attended by these job seekers fall into this category.

60
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of credit hours in social sciences and arts and humanities, as well as

more hours ‘of secondary school practice teaching. Among'women, hired

teachers exceeded those not hired in credit hours in education and-.

elementary school practice teaching, as well as in the proportions who

were education majors (52% of hires and 47% of those not hired). But

among men the nonhires had a slightly higher median number of credit

hours in education, and more of the nonhires were education majors=-

A
3k percent as compared with 26 percent of the hired men.> Thus it would

appear that an education major.is an asset to women pursuing teaching

jobs, but not necessarily to men in the same position.

Achievement Measures (Tables 65-77)

Hires had higher grade point averages (overall) than nonhires.

This difference holds up when sex or race of respondent, region or selectivity

of his or her institution, career goal (in or out of education as here

SRR

defined), or the expected length of teaching career are held constant. It

holds true for mean grade point average as well as for the percentage

with GPA's of B+ or higher; the only exceptions are teachers in the west

and southwest, and teachers planning to teach for less than two years

(a small atypical group; see Appendix p. Az18).

Among men, hires had mean GPA's only slightly Eelow those for

all male BA's. Among nonhires, the mean PA, and the proportion of

respondents with GPA's of B* or more, was considerably below the figures

for all male BA's., Among women, hires did slightly better on ‘the average

than all female BA's, whereas nonhires did considerably worse in terms of GPA.

5While the N's become smail when the data are broken further, the
difference in percent who were education majors holds up for men expecting -

teaching jobs in the fall of 1971 in senior high schools, and especially
in elementary schoeris,

ERIC - bl -
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Comparing grade point averages in major subjects only among
hires and .nonhires and looking separately at education majors and all
others, higher mean GPA's and more respondents with GPA's of B+ or better
are found among the hired teachers regardless of field (Table 71).

Taking into account both grade point average:. and institutional
selectivity, thus sﬁifting to the<academic index‘qihthe measure of
achievement, a greater percentage of hires scored high and a greater
proportion of nonhires scored Iow.v This generally holds true when con-
troiling for sex, race, education major, career goal and characteristics

.

of freshman institution. (See Tables 72-77 for greater detail.)

Career Interests (Tables 78-89)

In Part 1| of thi; study, we compared the 1967 and 1971 long-range
career goals of the 1971 graduates, and classified the graduates as
educatior: stables, recruits, defectors, or never interested in education
career;.- Table 78 shows the distribution of the 1971 job seekers in
relation to these career goal éategories. A large propcrtion of the
active job‘ﬁeékers had education career goals in both.1967 énd 1971;
in addition, many more had switched to this career goal by 1971. Altogether, "’
three-fourths of the men, and 85 percent of the women who sought teaching
jobs in 1971 also claimed to have long-term career goals in education.

As shown in Table 72, =2mong women, those who obtained early
teacirfng jobs were most likely to plan teaching careers in e]ementary
schools; among men, early hires were primarily interested in secoq&ary
school careers. Male hires ware more likely than nonhires to aim for
careers as school principals or superintendents (7% of hires as compared
with half that proportion of nonhires); among women only 0.2 percent of

hires and no nonhires had such career ambitions; but greater proportions

6
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of nonhires than hires among hen and women planned to teach in secondary

‘schools. Those job seekers who did not have long-range career goals in

education indicated a wide range of career choices.

Paradoxically, stightly more of those who were not successful in
obtaining the early jobs had education career goals; among the men more of
the hired than nonhired were defectors, while amonglwomen a slightly’higher
proportion of hires had never opted for such careers. Figure | shows this
seeming paiadox very clearly: higher proportions of ap;Iicants wi thout
education careerxéoals in 1971 were hired than was the case with applicants
who held such goals in 1971. No doubt the emphasis on grades or other aca-
demic qualifications in recruitment criteria accounts for this outcome.

By a large margin, nonhires were more likely than hires to want to
teach part—timé, a fact which may in some cases have accounted for their
not readily obtaining teaching‘jobs. In each job "category, but especially
among nonhires, higher percentages of men than women planned (or had already
begun) to teach part-time rather than full-time;

PERCENTAGE WHO PLANNED (OR HAD BEGUN)
TO TEACH PART-TIME :

(N),.
Male Hires 7.9 (22,080)
Female Hires 6.2 (84,210)
Male Nonhires 21.8 ( 5,730)
Female Nonhires 15.8 (29,980)

6Twenty-two percent of male hires, 18% of mcle nonhires and 11%
of the women in-each job =2ttzi.ment category who had made a career choice
indicated career dgoals other than teaching or administration in primary
or secondary schools. The most frequently mentioned other choices of both
hires and nonhires are college teacher, housewife, health professional,
artist, other (nonprofessional or unspecified); an additional frequent
choice for hires was businessman, and for nonhiresﬁégﬁcial worker.

There were a small number who had not yet made a career goal
decision; these comprised 3% of all hires and less than 1% of all nonhires,

63
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Fi1GURE 1

PROPORTION OF TEACHERS SEEKiING JOBS WHO WERE HIRED OR HAD ALREADY STARTED
TEACHING 8Y THE FALL OF 1971 1IN EACH OF FOUR CAREER GOAL CATEGORIES,
AND BY SEX
(1n Percentages)
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Nonhires, especially among men, were also more likely than hires to have
applied to more than one school system for a contract.

Respondents were asked how long a teaching career they expected;

the modal response among men was '"most of my working life;' among women
it was "more than five years, but not the rest of my working life."
Among men, more hires were anticipating 1ifelong -commitment than nonhires.
Among women, however, the opposite was true: more hired than nonhired
women planned to teach for less than the rest of their working lives,
but more nonhired women planned to teach for life. Comparing the hired
with respect to the four commitment levels mentioned in the questionnaire,
for men the bercentaqgwhireq is indeed highest at the highest commitment
level, though it is almost“8% high for those interested in teaching for
only 2-5 years. For women, the percentage hired actually goes down with
increased length of commitment (see Figure 2).

One of the interests of the study was to obtain some measure of
the interests and preparation of job seekers for work with special groups
.
of pupils: racial or ethnic minorities, soéially or econofmically disad-
vantaged children, or children with special needs. Accordingly, respon-
dents were asked first which racial/ethnic group they expected to be in
the majority among their pupi|5~in‘their fi;st job. Controlling for sex
and for race or respondents " (Table 84 and 85) we found that a higher
percentage of hires expected a majority of white pupils, and a higher
percentage of nonhires a majority of black students. When asked which
group they preferred to be in the majority, blacks clearly preferred

to be working with black students. Close to half of all white respondents

did not express a preference; those whites who answered preferred to teach
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FIGURE 2

JOBSEEKERS HIRED (INCLUDING THOSE WHO HAD ALREADY STARTED TEACHING)
OF FOUR LEVELS OF ANTICIPATED LENGTH OF TEACHING CAREER, BY SEX

Anticipated Length
of Teaching Career

Percent 'Hires'

Less than two yea

Two to five years

More than 5 years, not W
rest of working life

Most of working 1

ERIC

Aruitoxt provided by Eic:

Women
rs

Men

ife

R N AN B

e




ERIC

Aruitoxt provided by Eic:

-50-

white children. There were few differences in this respect between
hires and nonhires or between men and women; the most clear-cut finding
is the strong preference of black teachers and would-be teacHers for
working with black pupils (Tables 86 and 87).

Respondents were also asked a series of questions dealing with
the Followingigpecial categories of students: adults, children who are.
retarded, handicapped, disturbed, especially bright or creative, disadvan-
taged, bilingual, or in preschool. As one might expect, only a small
proportion (usually fewer than 10%) of respondents had eitherrtraining
or expectations to deal with such groﬁps as the hand icapped, biliﬁgual,
or retarded; larger proportions {usually between 20 and 30%) saw them-
selves likely, as well as trained, to deal with bright, creative, or
socially disadvantaged children. In almost every casc, more hired than
nonhired teachers indicated an expectation to teach one or more:of
these special categories of students. The categories attracting the
highest proportions of student expectations were the dfsadvantaged,
bright and creative, disturbe&, and among women, the bilingual.

Hhen responaent preferences with regard to these students were
examined, differences between hires and nonhires were found to be smaller,
and far less consistent. Among women:.the differences were uniformly
small or nonexistent. Among men therehwere a few relatively large
differences: a greater proportion of hires preferred to teach children
who are bright or creative, or adults, ard more nonhires preferred to
teach the physically handicapped, or none of ‘these students. Again,
the categories garneriﬁg the highest proportion of preferences were the

disadvantaged, the bright and creative children,'and adults' (among men),

and preschool children (among women).
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The respondents were also asked whether or not they ‘had been
trained to teach these categories of students. Here too, differences
tended to be small between hires and nonhires, but more hires indicated
they were trained to teach special groups of students than did those
without the early jobs. _Again, dffferences were greater among men than
among women. In particular, more‘of the hired men claimed to be trained
to teach bright, creative, disturbed and/or retarded youngsters. The
greatest ngmbers reported being trained to teach the bright and creative,
the disadvantaged, the retardéd, adults (among men) and preschoolers
(among women) . -

Finally, among the responses to the question: 'Which pupils do
you feel prepared to teach?'' there were many instances where those without
early teaching jobs were more likely to respond that they felt prepared
than those who succeeded in obtaining the early jobs. (The proportion
of positive }esponses to this question was alsothigher across the board
than with respect to expectations, preferences and training.) In general,
hires more often felt prepared to teach the retarded, handicapped, emotion-
ally disturbed, bright and creative children, while the nonhires more
often felt prepared to take on the disadvantaged, bilingual and preschool
children, adults {and among men, even the handicapped and disturbed).
Large proportions of respondents fuii prepared to teach the bright, the

creative, and the disadvantaged--more than one-third, Other categories

in which many felt prepared are preschoolers and adults.

Attitudinal ltems (Tables 90 and 91)

A comparison of the attitudes of hires and nonhires concerning

salient social and educational issues would be of considerable interest
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‘in a study of new teachers. Unfortunately, as discussed earlier (see
pages 35-36) the att?tude‘items availahile for this study were not specifi-
cally designed for this ﬁurpose('“The findings in Table 90 show that hires
more often responded positively to traditional items and‘nonhires to

nontraditional ones; although in some cases the differences are consider-

- able, in others, they are not. The general trend raises some important

questions: Do school systems in fact tend to hire teachers with more
traditional attitudes? 4Th?s auestion deserves further examination,
preferably using a different set of attitude items designed specifically
for this purpose, ”

A An examination of career-related values (Table 91) confirms
findings of earlier studies éoncerning the high importance teachers
attach to !'"people-oriented' values. By and large, the profile of all
BA's and teachers do not differ as much as one might have assumed;
furthermore, the differences observed are primarily sex-linked. Among
men, we found both teacher groups {but egpecially the hires) Ie;s inter-
ested in ffnancial success than BA's as a:Qhole, and teachers more inter-
ested in helping others and avoiding a high-pressure job. Security was
more important to nonhires than to either hires or BA's, and having
opportunities” for creativity weighed more heavily with hires than with others.

Among women, differences tended to be less marked. Helping others

and security were more important to the teachers, and as with men opportunity

to be creative was least important to the nonhires.

Summary

By the summer of 1971, approximately 75 percent of recent college

graduates who actively sought teaching jobs had been hired by elementary
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or secondary school systems.7 Compared to unsuccessful applicants, those
who obtained the early jobs counted among the& BFBEéfﬁionate1y more men,
more whites, and more graduates of higher socioeconomic status. Data
on their freshman institutions are mixed, but more of the hires attended
private institutions, four-year colleges, and fewer attended teachers'
colleges, whereas nonhires attended institutions of slightly higher
average selectivity. Hires had more credit hours in mathematics and the
" physical and biological sciences, and fewer credits in social sciences,
arts and humanities, and secondary school practice teaching. Among women,
hires ‘also had moré education and elementary school practice teaching
credits, and a higher proportion majored in education; among men, nonhires
did.‘ Hires had higher mean grade point averages than did nonhires, and
included greater proportions with GPA's of B+ or more and high scores on
the academiq index than did nonhires.
More hires among men had a lifetime commitment foiteaching careers,
. but among women more nonhires did. In addition, more nénhires planned
careers teaching in secondary schools: it would appear therefore that

those who sought high school teaching jobs in the social sciences, arts

and humanities experienced special difficulties in finding employment.
More of those who did not succeed in getting the early jobs

expected and preferred to teach a majority of nonwhite pupils on their

first job. More of the hired teachers expected to teach a variety of

students with special needs, and for the most part more were trained to

7The reader should keep in mind that this study deals only with the
cohort of 1967 freshmen who had obtained a bachelor's degree by the summer
of 1971. These findings should therefore not be applied to other groups of
persons whc sought teaching jobs in the summer of 1971, such as persons who
graduated in-earlier years, former teachers seeking re-entry positions,
recent MA recipients, etc
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do so. Many nonhired, however, preferred to teach such students, and

felt prepared to take them on.

There is evidence suggesting that those who obtained the early
jobs may have held more traditional attitudes than those who did not.

Be;ause financial limitations made it impossible to carry out
multivariate analyses in connection with this.study, the findings pre-
sented here are useful only as broad indicators of trends, and cannot
be refined to the point where it could be clearly established that in
selecting from among available candidates, school systems recruited the
best qualified or those best suited to meet ﬁhe needs éf special groups

of studcnts. The data suggest that, by and large, school systems gave

priority to recruiting men and students who had good college grades;

because of the small number of caées, we cannot determine‘whether the
low recruitment of black males was due to the prefgrences of well-quafified
black male students. for other careers, or is indicative of discriminatory
hiring practices. It would seem that more often than not, from this
cohort, the system recruited graduates who had the best credentials, and
did not have available for recruitment a potential supply of better-
qualified c;ndidates. -

There are some indications that a small pool of university-
educated women, and women who did not major in education, was .not tapped;
ﬁany of the women who were not reéruifed were highly career-oriented ana
aspired to secondary school positions. It is quite possible that many
of these candidates lacked required credentials, especially valid teaching
experience, but if ways had been found to deal with these proB]ems, the
recruitment of such students might have provided some fresh talent for
the - teaching profession. However, more thorough data analyses are

O required to substantiate this impression.
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PART 118

CAREER PLANS OF NEW TEACHERS

This section is concerned with those‘new teachers who obtained
the early jocbs. After egamining the type of school in which they expected
to be working in the fall of 1971 (preschool or elementary school, junior
or senior high school) we present information on the length of their
anticipated teaching careers, their long-term career interests, and some
characteristics of ;he students they expected tb be involved with in
their first jobs or dufing their teéching careers.
Level of Schools Which Hired the New

Teachers for Employment in Fall, 1971
{Tables 92-98)

Nearly half the men with early teaching jobs, and one-fourth of
the women were hired by senior high schools for the Fall of 13971. |In
.addition, 28 percent of the men were working in junior‘high schools, as

.compared with only 15 percent of the women. The latter predominated in
elementary schools--53 percent of them were recruited for that level,
but only 16 bercent of the men. Four percent of the women expected to
teach at the preschool level, presumably most often in kindergartens,
but only 60 men (0.3%) had been hired for such jobs.

Looking at the figures in another way, we can Ssee that by hiring
recent college graduates, only high schools were able EG add substantial
numbers of men--and at this level, half the teaching staffs are traditionally

male. In fact, the proportion of women among new high schogl teachers
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is quité high.I Few men were hired at the elementary school level (they
comprised only 7% of all recruits at that level). As shown earlier, the
reason is primari]y the unavailability of the men in this cohort for
these positions; it will be recalled that 80 percent of all men who
applied for teaching jobs were hired, anq“;haf nonhires were chiefly
interested in high school jobs.

In terms of expectations of long-term employment within the -
various types of schools, the highest ''stability" rate was among those
teaching in elementary schools: 82 percent of the women, and 61 percent
of the men teaching there expected in the long run to be working in
elementary schools. This stability measure was high for those in senior
high schools as well: the corresponding figures were 69 percent (women)
and 59 percent (men). Junior high schools had the lowest proportion
expecting to remain there in the long run--about & third of the women
and only about one-fifth of the men (Table 93).2

Those not planning to remain at their present levei blanned
either to leave the-schools altogéther, or to move to higher levels.
Eleven to 14 percent of the men and 8 to 16 percent of the women
planned to leave educational institutions in the long run; the proportion

expecting to leave is highest in senior high schools. By a wide margin,

- senior high school teachers who wanted to remain in the education field

planned to move to colleges and universities (e;pecially four-year),

1

teachers:

Our data show the following proportions of women among new

Senior high schools: 65.8%
Junior high schools: 68.1
Elementary schools:  92.8

2More than half the women in preschools intended to remain in

these schools; of the 60 men in preschools none expected to remain there
in the long run.
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whereas the junior high school teachers hoped to move to senior high
schools (though some wanted to move beyond that level). Elementary
school teachers looked forward in almost equal proportions to moving

to secondary schools or colleges, and women preschool teachers expected
most -often to move to elementary séhools (though even there 8% looked
forQard to working in colleges and universities). Many more men than
women expected to work in colleges and universities in the long run
(Table 93).

At, whatever level, most of these young teachers want to continue
to teach; two-thirds of the men, and four-fifths of the women chose
"teaching only' as their long-run-job activity. Another nine percent
of the men expected to teach and administer, and |4 percent planned to
be in administration only. Among the women the correspondeing figures
are one and two percent! (See Table 94.)

Education majors predominantly found jobs at the elementary

.level. About three=-quarters of the elementary school teachers, among

men as well as women, were qucation majors. About equa! proportions
of women teaching in junigr or senior high schools majored in education
-~22 and 21 percent respectively. Among men there was some difference—
one-fourth of the junidr high school teachers were education majors,
but this was trué of only 15 percent of those in senior higH schools
(Table 95). Of the educatiqn m;jors working in school systems in 1971,
some 79 percent were hire& by elementary and preschools, 9 percent by
junior high schools, and 12 percent by senior high schools; conversely,
only 27 percent of the noneducation majors obtained jobs in the primary
schaol grades, 28 percent in junior high schools, and 45 perceét in

senior high schools. This general trend was true for both men and women,
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although considerably more men than women with fducation majors were
employed in secondary schools, and more women than men majoring in other
fields were employed in elementary and preschools (Table 96).

Junior and senior high school teachers had earnéd about the same
number of credit hours in education {about 20 hours); as expected,
elementary school teachers averaged more.

The extent to which teachers have been exposed to practice:
teaching in college varies somewhat by level, although it issnoteworthy
that only a small minority entered teaching at any level witgout having
had appropriate practice teaching experience (Table 98). The largest
number of hours of practice teaching was reported by women hired as
elementary school teachers. The data also do not suggest that students
with considerable practice teaching experiénce were not hired at levels
using this experience, It is nevertheless true that 38 percent of the
women in junior high schools and 22 percent of those hired by senior
high schools reported practice teaching experience at the elementary
Jevel an éarly choice fo which they may have been led through college
career counseling.

Career Goals and Length of Expected

Teaching Career of Teachers Who
Obtained Early Jobs (Tables 99-116)

“In Part l,lWe saw that those graduates who actﬁygly soﬁght
teaching jobs in 1971 mest often had long;term career goals .in education,
although many of them, especially the men, had not made this decision
at the time they entered college, but came to it during their college
years. Figure 3 illustrates the point: Among new male teachers, only
36 percent had a stabfe career goal in education since they were freshmen,

and. as many as 28 percent hoped to make their career in another field.
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Most of the women ceéchers, on the other hand, had held education career
goals since they were freshmen,

It was also shown earlier that among men more hires than nonhires
had lifetime commitments to teaching careers, while among women the
opposite was true. Also, considerably more men had lifetime commitmehts
~--at least as projected from the outset~-tnfn did women (see Table 82).
In this section, this expected commitment of the hires. is examined by
fnvestigating its relationship to a number of other characteristics,
notably race, parental income, size, selectivit& and type of institution
attended, number of education credits, achievement measures, degree
plans, and career expectgtions.

The questfonnaire.provides for four career']ength categories:
less‘than twd years (expected by 4% of all hires), two to five years
(indicated by 23%), more than five years but not the rest of working
life (36%), and most of working life (another 36%). Differences in
expected length of career by sex and by race are presented in Table 99.
ft should be stressed that the catégory of men anticipating a teaching
career of less than two years rests on a weak numerical base (weighted
N = ],500; unweighted N = 62). Any findings presented for this group
should therefore be interpreted with caution.>

In general, teachers with longer term commitments tended more

ofter to be white, and to come from lower-income families (especially

3For women there is a similar problem, but it is less marked. Thus,
women expecting to teach for less than two years comprise the smallest female
commitment group, by far, but number 2,520 (or 120 unweighted cases); 20% of

them do not indicate a school system as their Fall, 1971 employer.
It is not altogether clear whether all the respondents i this category
actually were active or full-time teachers in the Fall of 1971, . .ause their

responses to several of the questions were contradictory or unciear. Thus,
close to one-half of them indicated as their employer in the Fall of 1971
organizations other than schools (for example, government or business). See
also Appendix p. A-18.
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the Een). Most marked were difference; in the institutions these teachers
had attended: those with longer-term commitments were less likely to
‘have been at private institutions (the men were also less likely to have
been at‘Universities and more likely to have stﬁdied at two- and four-year
colleges). They came from schools of lower median selectivity and higher
median size, and were more likely to have attended teachers' colleges,
though the bulk of them did not. More of them had majored in education.

. They also had more credit hours in education; -among men, more hours of
secondary school practice teaching, and among women, of elementary school
practice teaching.

The data presented so far suggest that the teachers with longer
commi;meht; come from'less prestigious academic surroundings and more
modest personal circumstances. The data-on indicators of achievement
are mixed. The projegted longer-term teachers had higher mean grade
point averages, though percent. with GPA's of Bt or better was as high
for men and women with the shortest commitments as for those with lifetime
commitments (this percentage dipped for the in-between commitment groups) .

Further examination of these data, taking into account race, and level

of employing school, suggests that these findings hold up best for whites
and for elementary school teachers. Among blacks, and among those
tcaching in secondary schools, the relationship between grades and length
of commitment is not consistent (Tables 110 and 111}. Also, when the
indicator used is the academic index, rather than straight grade poiﬁt
averaée,‘the academic superiority of teachers with long-term commitments

tends to disappear (Table 112).
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More of the teachers with projected long-term commitments planned
to go on for graduate degrées.u The consistency of the data suggest;
that these graduate study plans are clearly related to the search for
better training and credentials for education careers.

Women's commitment te teaching does not differ markedly in
relation to school level, although elementary school teachers seem
somewhat more interested in long-term teaching careers. Among men,
how:'wer, considerably fewer of those woFking in elementary schools in
the fall of 1971 planned long-term careers in teaching than those teaching
in secondary schools; the propértion of career-committed male elementary
school teachers at 46 percent is nevertheless substantial.

Although the majority of all new teachers expect to teach classes
composed predominantly of white students, there are some variations to
be observed (Table 115); these must be cautiously interpreted, partly
because more short-termers, especially among the men, did not know what
to expect. We find among men that of those with lifetime commitments
about 93 percent expect white majorities, and five percent, black majorities.
Among those who planned to teach for more than five years, but less than
life, however, we find twice as many expecting a majority of black pupils
(10%) and only 86 percent anticipating white majorities. Seven percent

of the women intending to teach for more than two years expect majorities

in the proportion expecting to teach other racial/ethnic majorities

uDeviating from this finding are those women planning to teach
for less than two years--they are by far the women most likely to seek
doctoral degrees (among the other commitment groups, seeking the doctorate
does increase with increasing commitment). As previously mentioned, we
feel that the data for this group should be treated with caution (see Table 113).
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with increasing commitment. .Among women planning to teach only fleetingly
(i.e., for less than two years), however, more than twice as many expect
black ﬁajorities (15%) and only 78 percent expect white pupils.5
Long~termers are more likely to expect to teach'special subgroups
/of students than are short-termers; these differences are especially
marked ‘among men (Table 116). More men in any commitment group over two
years expeét ;o be teaching the disadvantaged than any other of the
special groups; among those with shorter than two-year prospective
teachiﬁb careers, relatively very few (7%) expect to teach the disadvan-
taged, anq two out of five--considerably more than any'other commi tment
group--expect to teach the highly creative. Many men also expect to be
teaching the creative, and the exceptionally bright; in this category !
too the shortest commitment men outstrip the others in expectations.
But excluding them, the proportion with this expectation increases with "
commitment. The shorter-term men are also more likely to expect to
teach adults. Long-termers, on the other hand, in addition to expecting
more than the others to teach the disadvantaged, also expect more than
short-termers to teach the retarded, handicépped, and bilinguaf students.
Among women, more teachers. expect to teach the disadvantaged
than any of the other special subgroups of students in evefy commitment
category, but increasing proportions do so with increasing commitment.
Bright and creative students are expected by many women teachers as well,
although women tend to have these expectations slightly less often than

men. More women with long-term teaching expectations designate the

5n the absence of multivariate analysis, we have not determined
to what extent these variations are due to the racial composition of
teachers in the various commitment groups, but we suspect that this is
an important factor (see also Tables 87 and 99).
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emotionally distrubed, the bilingual and adults among students they

expect to be teaching.

New Teachers_and Special Groups
of Students

Overall, a fairly large proportion of the new teachers {about 15%)
expect the pupils on their first job to be predominantly npnwhite; much
larger proportions--ranging from 5 to 35 percent--expéct to teach students
with speé?al needs, most often the socially and economically disadvantaged
(see Tables 84, 85-.and 88). Tables 117-121 reflect the extent to which
there were noteworthy differences in the academic achievement of teachers
wiéh‘such expectations or preferences and the extent to 'which the new
teachers had been trained and felt prepared to cope with students who
presumably presented special problems, such as the handicapped or retarded.

Table 119 presents detailed data on the academic background. of
those teachers who expect to be dealing with special types of pupils.

If these expectations are realized, it would appear that such pupils
will be exposed to teachers who performed somewhat better during their
col lege years than new teachers who do not expect such assignments.
This is true in most of the special need categories, except mentally

retarded pupils; also, among men adults, and among women, the disadvantaged.

For black students, the picture {5 more mixed. Although the
proportion of high-index students in this group of teachers is above
average (16% compared to 13% for all hired teachers), this is more than
offset Qy‘the high proportion of teachers in the lowest academic grodp
(62% for teachers who expect to teach black children, compared to 47%

for all hired teachers). |t should be noted that this distribution

is chiefly attributable to the low academic scores of women who expect
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to teach blacks, and may reflect the high proportion of blacks who expect
N
to teach black pupils (Table 85) and score low on academic index (Table 73).

High-index teachers preferred teaching nonwhite majorities more
than did the others (Table 118). And men teachers preferring to‘teach
the bright, bilingual, majorities of blacks, the disadvantaged and adults
mos t ofteﬁ included those with high-index scores. Among women, those
preferring to teach the nonwhite, disturbed, bright, creative and bilingual
included the highest proportion of high-index scorers (Table 120). But
when we contrast the preferences and expectations of high-index teachers,
as in Table 121, it becomes clear that although in most special need
categories more high-index teachers feel positive about such assignments
than their fellow teachers who did less well in college, the majority
would rather not have such jobs, and many more expected than ﬁreferred‘
such assignments. This is particularly striking in the case of the
physicafly’hahdicapped. The only exception occurred with respect to
highly creat;ve students.

Figure 4 compares the proportions of all new teachers who expected,
preferred, were trained and felt prepared to teach various special groups
of students. {(Data for Figure 4 can be found in Table 89.) The figure6
déménstratesKthat:

‘ --Greater proportions of new teachers felt prepared to teach
pupils in all categories than were trained to do so or had such prefer~
ences. More felt preéared than expected to teach in all categories but

two: emotionally disturbed and bilingual.

6In interpreting these data it is important to keep in mind that
these are independent counts; in other words, we have not established
actual overlap among respondents in the four descriptive categories
(expect, prefer, trained, feel prepared).
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FIGUAE &

EXPECTATIONS, PREFERENCES, TRAINING AND PREPAREDNESS {AS SELF-ASSESSED) OF NEW TEACHERS TO TEACH PUPILS
WITH SPECIAL NEEDS

$ilingual {In Percentages)
Expect E
Prefer
Trained T
Feel Prepared FP !

Hentally Retarded

Physically Handicapped

- N —E

Erotionally D:isturbed

14,4

*
AL Y,

Adults

Preschoo!

Exceptinnally Bright

Higiniy C. cative

Socially/Ecunonically
Disauvantaged

@

(& - 108,550




-67-

--More, new teachers expected than preferred to teach special
groups of std;;:ts in all case; except the highly creative, and pre-
schoolers; in both those instances more would have preferred to work
with these pupils than expected to have the chance to do so. In all
categories, except for highly creative pupils; where preference is highest,
greater proportions of new teachers were trained to teach the special-
need groups than had that preference.

--In the case of children who are mentally retarded, physically’

- handicapped,--preschoolers.,- and. of . adults.,. as-many (onAmqre) new teachers..
were trained to teach such pupils as actually expected to be Qorking
with them. But more teachers expected to meet with emotionally disturbed,

socially and economically disadvantaged, bilingual and, also, to a more

1imited extent, highly creative children than had been trained to teach them.

Summary

More teachers who took a first job in elementafy schools planned
te Feﬁainiat the same school level in the long run than those teaching
at any other level. Junior high school teachers were the Ieasé likely
to do so. Those not planning to stay at the same level were planning
either to leave teaching altogether or to move to a higher level than
the one they presently occupied. Relatively few planned to work in
two-year colleges; Four-*ear colleges and universities were far preferred.
Most expected in the long run tc stay in teacning exclusively; practically
no women expected to be in administraLion either alone or in combination
with other activities.

Examined by schBoJ level, similar preportions of men and women

e,
.

were education majors and/é;mﬁad high median numbers of credit ho%rs in

.

education.
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T.achers intending at\the outset to teach for most of their working
lives included more whites and fewer blacks than shorter-term projected
teachers. Their median parental income was lower, they less frequqntly
attended private institutions, schools of high selectivity, and more
frequently had attended teachers' colleges, and were education majors.
Among whites and elementary school teachers they had higher mean GPATs;
among nonwhites and secondary school teachers the findings were less
consistent, although among secondary school teachers the proportions
with- GPA’s..of Bt or -higher decreased-with increasing commitment: The
proportion with high academic index scores was less for those with the
longest commitment, yet more long-term commitment teachers had graduate
school plans. \

Relatively large proportions of new teachers expected to teach
disadvantaged, bright and creafive or emotionally disturbed youngsters,
and smaller proportions erpected retarded, handicapped, bilingual,
prééchool or adult pupils. Long;term teachers are more likely to expect
tg teach students in these special groups; by and large, this was true
of men and women alike.

More teachers expected to work with some categories of special
need students than had been trained for such assignments, and in the
case of emotionally disturbed children, than felt prepared to take
them on. Such assignmenté also did not appeal to the great majority
of teachers; only work with highly creative and socially or economically

@

disadvantaged students attracted substantial percentages of new teachers.
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TABLES TO PART |
CHANGE OR STABILITY IN EDUCATION CAREER GOAL

FROM 1967 TO 1971, BY SELECTED PERSONAL
AND INSTITUTIONAL CHARACTERISTICS
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TABLE |

DISTRIBUTION OF RESPONDENTS BY SEX AND STAB!LITY OF PRIMARY OR
SECONDARY EDUCAT!ON CAREER GOAL DECISION
FROM 1967 to 19712
(In Percentages)

. s i All Men Women

Education Careerists

N . . J - : . B
TOTAL. - « « « o « . 31.4 13.8 8.2
Stables. . . . . . 20.3 6.3 33.6
Recruits . . . . . 11.1 7.5 14.6
Defectors from Educa-
tion Careers . . . . 8.4 - - 11.5
Never Education Careers 60.2 81.0 ) 40.3
(nb © (542,300) (265,790) (276.520)
% 100.0 99.9 100.0
a
Education Career Education Career Goal, 1971
Goal, 1967 Yes No
Yes Stables Defectors
No Recruits Never Education
: Career

bas explained in the Foreword and on p. 24, N here and in all
following tables is a population projection, not an actual count of
respondents.
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TABLE 2

CAREER GOAL IN PRIMARY OR SECONDARY EDUCATION BY PLAN TO TEACH
AT ANY TIME, FOR ALL 1971 BA's
‘ (tn Percentages)

Career Goal in Elementary No Such
or Secondary Education Career Goal
Plan to Teach All BA's
at Any Time
11957 and 1971 1971 Only 1967 Only (Never Education
(Stables) (Recruits) (Defectors) Career)
Jobseekers, Fall 1971
Hires 20,9 56.0 Ly ,7 20,1 3.3
Nonhires 6.6 19.4 14,4 6.3 0.9
kot seeking Fall 1971
teaching job, but 16.6 23,2 36,7 23.9 9.8 .
plan to teach at
later time :
Total planning to teach
at anytime 43.2 98.6 95.8 50.3 14.0
' Ho plans to teacha 56.8 .4 4,3 49.8 86.0
(N) (542,400) (109,870) (60,500) (45,380) (326,650}
7 100.0 100.0 100.1 100.1 100.0

3iNo plans to teach' designates those who did not respond to items asking when
they planned to start teaching, and whether they had applied for a teaching position. The
percentages given for that category may therefore include some ''no answer's,'
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TABLE 5

CAREER GOAL {N PRIMARY OR SECONDARY EDUCATION
IN 1967 AND/OR 1971 BY RELIGION
IN WHICH REARED
(1n Percentages) -

Religion (reared) ‘ 1967 Teachers 1971 Teachers
Protestant 56.1 58.4
Roman Catholic 33.9 31,1
Jewish - - S ..5.3 .. 543
Other . 3.9 4.3
None ’ ‘ ’ v 0.8 0.9

(N) (154,360) (169,420)

% 100.0 100,0
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TABLE 6

(In Percentages)

CARE;R GOAL IN PRIMARY OR SECONDARY EDUCATION IN 1967 AND/OR 1971
* BY SEX AND FATHER'S HIGHEST LEVEL OF FORMAL EDUCATION ¢

All Men Women
Father's Education
1967 1971 1967 1971 1967 1971
Teachers Teachers: Teachers Teachers Teachers Teachers
Grammar school or
__ .. less o .. 9.b 8.5 15,0 11.0 8.0 7.8
Somz high school 17.7 17.0 20,4 19.8 17.1 16,2 -~
High school .
graduate 31.1 30.8 b4 3h.2 30.4 29.8
Some college 18,4 18.5 14,3 15,1 19.4 19.4
College graduate 14,0 15.1 9.5 12,2 15,1 16,0
Postgraduate )
degree 9.3 10,1 6.4 7.7 10,0 10.8
(N) (153,860) (169,150) (29,760) (36,810) (124,100)  (132,340)
% 99.9 100.0 100,0 100,0 100,0 100.0

i R A Fuiimext provided by R
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TABLE 7

CAREER GOAL {N PRIMARY OR SECONDARY EDUCATION IN 1967 AND/OR 1971
N i BY SEX AND MOTHER'S HIGHEST LEVEL OF FORMAL EDUCATION
(In Percentages) .

=

All Men Women

Mother's Education

19567 1971 1967 1971 1967 1971
Teachers  Teachers Teachers Teachers Teachers Teachers
Grammar school or
less - 6.6 5.6 9k 6.2 S 5.9 e Sl -
Some high school 1.7 1.4 15.0 14,7 10.9 10.5
High school \
graduate 46.6 45.6 49.1 46.5 46,1 45.3
Some college 19.3 20.6 16,1 18.9 20,0 21,0
College graduate 13.4 % 13.8 9.1 11.7 L thb
Postgraduate .
degree . 2.4 3.1 1.3 2.0 2.7 3.4
ﬁxf PO o ‘ .
(N) (154, 0L40) (169,410) (29,840) (36,780) (124,200) (132,630)

% 100.0 100.1 100.0 100.0 100.0 100.0
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TABLE 8

CAREER GOAL IN PRIMARY OR SECONDARY EDUCATION [N 1967 AND/OR 1971 "o . -ov.
BY SEX, FATHER'S OCCUPATION, AND PERCENTAGE
OF MOTHERS /N NONHOUSEWIFE OCCUPAT!ONS
{(In Percentages)

All » Men Women
Wrather's
Occupatlon® .
1967 1971 1967 1971 1967 1971
Teachers Teachers Teachers Teachers Teachers Teachers
Group A~-
professional
and technical 11.5 11.2 7.8 9.6 12.3 1.7
Group Be-~
professional
and technical 9.4 9.9 10.4 10.2 9.1 9.8
Managers, offi-
_cials and %=
proprietors 21.8 v 23.0 16.6 19.6 . 23.1 24.0
Sales; service
and clerical 10.1 9.6 1.6 9.8 9.8 9.5
L
Blue collar
workers 26.3 25.3 35.0 30.5 25.2 23.8
Other occupations 20.2 20.5 18.1 19.9 20.8 \‘\\ 20.7
.
N
Unemp loyed ag.7 0.5 0.4 0.4 0.7 0.5
7 (152,830)  (166,630) (29,970} (36,010) (122,860} (130,620}
4 100.0 100.0 99.9 100.0 100.0 100.0
Percentage of
mothers in
occupations
other than
housewife 4o.2 4o.6 38.0 36.6 4o.7 . 41.7
(&)} v (153,530} (167,730) (29,990} (36,060) (123,540) (131,670)

*The ACE questionnaire lists specific occupational categories, with greatest
elaboration in listing professions. The following occupations have been grouped under
each of the headings used above:

Group A‘Professional and Technical - includes architect, clinical psychologist, college
teacher, dentist, engineer, lawyer, physiclan, researcher, veterinarian, statistician.

Group B Professional and Technical - includes accountant, actor or entertainer, artist,
clergy, computer programmer, dietitian, interior decorator, interpreter, lab technician,
musician, nurse, optometrist, pharmacist, school counselor, school principal or super-
intendent, social worker, occupation, physical or speech therapist, elementary or
secondary school teacher, writer, conservationist or forester.

Managers, Officials and Proprietors - includes business executives, business owners or
proprietors, foreign Service workers. 5

Sales, Service, and Clerical ~ includes business salesman or buyer, Jaw enforcement
officer, business cierical, military service career.

Bive Collar Workers - includes skilled trades, semi-skilled workers, unskilled laborers.

Other Occupations - includes farmes or rancher, unspecified other,"

Unemployed, Housewife,
Q -
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TABLE S

CAREER GOAL IN PRIMARY OR SECONDARY EDUCATION IN 1967 AND/OR 1971
BY SEX AND PARENTAL FAMILY {NCOME
(RESPONDENT'S ""BEST ESTIMATE")
(In Percentages)

. All Men . Women
Parental |Income
(Excluding ' .
have no idea')? 1957 1971 1967 1971 1967 w1971
Teachers Teachers Teachers Teachers Teachers Teachers
Less than $4,000 5.7 5.8 5,8 6.1 5.7 5.6
$4,000-5,999 o N6 . 15.9 ... 12,9 13 2
$6,000-7,999 18.3 18.2 19.5 18.8 18.0 17.9
$8,000-9,999 19.7 .19.2 21,6 21.2 19.2 18.5
$10,000-14,999 27.4 26.8 28.3 27.2 27.1 26.6
$15,000~19,999 8.8 9.4 5.2 7.6 9.9 10.0
$20,000 or more © 7.6 9.1 3.6 6.2 8.8 10.1
Median Income (in- ‘
(dollars) 9,374 9,508 8,810 9,148 9,566 9,643
(N} (Exclu-
ding '
have no
idea') (115,950) (128,530) (26,850) (32,710) (89, 100) (95,820)
VA 99.9 100.1 99.9 100.0 100.0 99.9

Percent res-
ponding 'l [24,0 23.0 10.3 10.2 27.3 26.6 |
have no idea' )

(N) (Inclu-
ding "I
have no

idea'’) (152,500) (167,020) (29,920) (36,420) (122,580) (130,600)

8In order to assess the probable impact of varying proportions of respondents in
each analytic group who cannot estimate their parental family income, we ran parental
income by father's highest level of education, for hires, nonhires and for all 1971 BA's.
Please see Appendix, p. A-8 and Table A-5. From the distribution of these ''don*t knows'
on father's education, it appears that their parental income may be higher than average
for the group; thus a relatively high proportion of respondents designating ''l have no
xdea“ on income may result in an underestimate of income for that group of respondents.
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TABLE 10

CAREER GOAL IN PRIMARY OR SECONDARY EDUCATION IN 1967 AND/OR 1971
BY SOURCES OF UNDERGRAPUATE SUPPORT?@
(In Percentages)

Percentage of Total Citing that Source
Source of Support

1967 Teachers 1971 Teachers
PAarents . « o o o + 4 o o 4 4 4 e e 4 s 80.0 80.5
SPOUSE: v « « 4w o o 4 o o o v o 4 o 0 o 8.1 o 9.1
Federal scholarship, fellowship, or
GFaNE o « ¢ 4 4 cTe 4 e e e e e e s 11.6 12.4
State scholarship, fellowship, or
Grant . . . 4 bt e e e e e e e e e 25.1 23.7
Other scholarship, fellowship, or
Grant o ¢ . 4 e e e e e e e e e e e 22.5 21.2
Federal loan. 7™ v v v v 4 ¢ « & & o 4 . 27.8 26.4
Other 108n. « v v v v v v v v v o o u s 18.7 18.2
Coliege work-study program. . . « . . . 18.1 L 16.2
Research assistantship. . . . . . . . . 0.3 . 0.3
Teaching assistantship. . . . . . . . . 0.8 0.8
Employment. . o & « v « o o e s e . 56.2 54.3
Other sources (savings, etc.}) . . . . . 32.2 31.8
Ny - (155,220) (170,340)
Mean number of sources per
respondent 3.02 2.95
aRespondents were asked: ''How have you financed your college and living

expenses as an undergraduate?'' and were instructed to ''mark as many as apply."

Q
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TABLE H ‘ .
CAREER GOAL IN PRIMARY OR SECONDARY EOUCATION IN 1967 AND/OR I97|
BY REGION OF (FRESHMAN) INSTITUTION
(In Percentages)
Al
Region of lnstitution 1967 Teachers 1971 Teachers
Northeast 36.8 31.6
Midwest 39.1 L1.8
A}
Southeast 9.6 10.8
West & Southwest 14.5 15.8
) (155,250) (179,330)
% 100.0 100.0
v
TABLE 12
CAREER GOAL IN PRIMARY OR SECONOARY EDUCATION IN 1967 ANO/OR 1971
BY CONTROL AND LEVEL OF (FRESHMAN) INSTITUTION
(In Percentages)
All
Control and Level of !nstitution
1967 Teachers 1971 Teachers

‘ PUBIIC UNTVEFSTEY: o v v v v e e v e o e o e e e e e e e . 218 24,9
S
R . : Private university . . .. 4.2 4.3
-
Public b-year colle€ge. o « v v o v v 2 o v o 0 0 e e e e e 3k4.9 37.2
Private L-year college . . . . . . e e e 26,1 25.1
Public 2-year college. . . . . ., .. . 9.6 11.8
Private 2-year college . . . . 3.4 3.7
[ ) © e e e e e (155,260} (170,380
e e e e e e e e e e e e e e e e e e e e e . 100.0 100.0
w
ERIC L
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TABLE 13

CAREER GOAL IN PRIMARY OR gECONDARY EQUCATION IN 1967 AND/OR 1971
BY SELECTIVITY? OF (FRESHMAN) INSTITUTION .
(in Percentages)

Al

Selectivity

. 1967 Teachers 1971 Teachers
b

URKNOWN. « v o v 0 0 v e e e e e e e e e e e e e e e e e e e e e e e e e e e e 8.3 9,2
Less than 89 . . R - 2 4 6.6
B96 e e e s e
97-10h. L e e e s 2000 20.1
' 105-112 L o e e e e MRS TR
1132120 L L o e e e s 13.5
128 L LR 5.3
HOFG’-h""IZ?’....................................’4-0 3.9
Median {including unknown) 106.68 106.23
- () (155, 240) (170,380)
% 100.0 100.0

aSelectivity measures describe the institution in terms of the scores of fts Freshmen on national
examinations, Development of test score equivalences allow ACE to use information from NMSQT, ACT, and SAT
Zomposite scores in determining selectivily: '"The median scores of entering freshmen on the ACT, the NMSQT,
and the SAT composites. . . are included in the record for each institution. There median scores were
adjusted pn the basis of National Merit Scholarship candidates represented at the institution." (John A.
Creager and Charles L. Sell, "The Institutional Domain of Higher Education: A Characteristias File for
Research,'' ACE Research Reports, Vol. 4, No. 6, 1969, p. 7.)

E BAstin hes demonstrated that institutions of unknown selectivity scores resemble the least sefec-
tive institutions. (Alexander Astin, Predicting Academic Performance in College, New York: Free Press,
1971, pp. 24 Ff and Appendix C.)

&
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TABLE 16
Ty CAREER GOAL IN PRIMARY OR SECONDARY EOUCAT!DN
4 N IN 1967 ANO/OR 1971 BY SEX AND ACADEMIC INDEX2
% (In Percentages)
5
?”( . j .
All L Men i Women "
Acadenic : !
Ingex ! j
1967 Teachers 1971 Teachers j 1967 Teachers 1971 Teachers ! 1967 Teacher, J97I Teachers
i !
High. . .. . ..., 12.9 13.0 8.0 10,0 14,1 13.9
Middle. . , . . . .. 39.6 37.3 32.2 28.2 by 39.8
tow. . .% ... .. 4.5 19.6 59.8 6.7 uh.5 4.3
() (I'54.290) (169,06D) (30,260) (36,610) _  (124,030) (132.450)
% 100.0 100.1 : 100.0 100.0 100.0 100.0

and Undergraduate Career Oecisions, Chicago: ine, 1965), the academic index is a measure which simultane~
ously takes account of the respondent's overalWgrade point average and the selectivity of the institution he
attended (at least in his Freshman year). For discussion of selectivity see footnote to Table 13,

The distribution for the 1971 BA's In the study was as follows:

3Modeled on the work of James A, Davls‘ee Great Aspirations, Chicago: Aldine Publishing Co., 1964,

. RESPONOENT'S GRADE POINT
AVERAGE (OVERALL)

Selectivity of
(Freshman) |a,a+|A-B+| 8 {8-c+| c |c-p+|? OF
Institution Less
i 121-128 L 19.9
o .
1 113-20 » 1.9
g . V(\
111 105-12 28.4
IV 89-104 o ) 36.8
Unknown v
3.4120.939.2{31.6 4.8 ,—0.1—100.0
! : ‘ N

\

From this distribution, the index was constructed as follows:

High academic index (top Fifth) - 20%
Middle Academic index (above average) - 34
Low academic index (bottom half) - 46y,

ERIC | 101
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TABLE 18 -

STABILITY OF PRIMARY OR SECONDARY EQUCATION CAREER GOAL DECISION FROM 1967 TO 1971
8Y SEX AND RACE

o ‘ (1n Percentages)
Al Men Women
Race? i
flever Edu-~ Never Edu- . n<.n_. Edu-
cation Stables Recruits befectors cation Stables Recruits Oefectors cation Stables Recruits Defectors
Caucasian 92.0 93.1 91.8 2.4 92.7 93.9 93.2 92.2 90.7 92.9 g91.1 g92.4 ~n
e
Negro 4.3 2.9 ] 4.6 3.4 1.6 2.6 6.3 8.0 3.2 6.1 3.9
% | S
® American 0.2 0.3 0.k 0.1 0.3 0.7 0.8 - 0.1 0.2 0. 0.1 -~
Indian ) v
Oriental 1.2 0.3 0.6 0.8 1.3 0.3 0.9 - 1.1 ’ 0.3 0.5 1.2
Other . 2.2 3.4 2.3 . 2.1 2.3 3.5 2.5 1.4 2.0 3.4 2,1 L2.4
(N) (320,9%0) (108,970) (60,100) (45,300) (213,860) (16,700) (20,000) (13,540) (111,080) (92,270) (40,100) (31,760)
7 99.9 100.0 100.0 100.0 i00.0 100.0 100.0 99.9 99.9 100.0 99.9 109.0
3Categories are as given in the 1967 ACE questionnaire.
_O
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TABLE 19

DECISION
FROM 1967 TO 1971 BY RELIGION
IN WHICH RESPONDENT WAS REARED
(In Percentages)
Religion Never Education ‘Stables Recruits Defectors
(Reared) Career
Protestagt 55.7 57.0 61.0 53.9
Roman Catholic 29,1 33.4 26,9 35.3
Jewish 9,2 . 4.9 6.2 6.3
. Other 3.9 3.9 4,8 3.6
None 2.1 0.8 1.2 0.8
(N) (324,130) (109,180) (60,250) (45,190)
% . 100,0 100,0 100. 1 99.9
TABLE 20

STABILITY OF PRIMARY OR SECONDARY EDUCATION CAREER GOAL DECISION
FROM 1967 TO 1971 BY 1957 RELIGIOUS PREFERENCE OF RESPONDENT

(In Percentages)

Religion Never Education
(Preferred) Career Stables Recruits Defectors
Protestant 51.0 55.4 58.3 49.3
Roman Catholic 28.2 33.3 27.3 34.2
Jewish 8.2 4.8 6.0 5.8
Other 4.9 4.9 4.1 3.9
None 7.6 1.6 4,2 6.8
(N) (319,650) (107,390) (58,790) (44,290)
% 99.9 100.0 99.9 100.0




TABLE 21

STABILITY OF PRIMARY OR SECONDARY EDUCATION CAREER GOAL DECISION FROM 1967 TO _mw_
BY SEX AND FATHER'S HIGHEST LEVEL OF FORMAL EDUCATION
(In Percentages)

AL} Men kil Women
Father's :
Education i
Never Edu- ; Never Edu- N i Never Edu- ) N
cation Stables Recruits  Defectors " . iign Stables  Recruits ommnnﬁo..m, cation Stables Recruits Defectors
Grammar 6.7 8.8 8.0 io.8 7.3 15.9 6.9 13.7 . 5.7 © 7.5 8.5 9.7
School or .
less * ca
Some High 11.8 19.2 13.0 14,2 12.8 24,2 16.1 15.6 9.9 . 18.3 11.§ 13.6 _»\,l.ﬁ
- School R te o
% . o
' High 25.5 . 31.8 28.8 29.4 26.4 34,5 34.0 34,3 23.9 3.4 26.3 27.4
School . - -
Graduate
Some Col- i8. &k 18.2 19. 1 19. 1. 18.0 11.8 17.9 7.6 19.2 19.3 19.7 19.8
lege :
College 22.7 17.2 ik.0 22.0 8.8 15.1 10.4 23.9 15.0 18.3 15.5
Graduate ‘
Post- 13.9 12.5 13.5 4.9 10.1 8.4 17.4 8.6 15 8 14
Graduate
Degree

(N} {325,520) {i09,220) (59,930)  (4%,640) (214,420) (16,800)  (20,010) {12,960} (i11,110) (92,420)  {(39,920) (31,680) .
% 99.9 ~100.1 100.0 100.0 100.0 100.1 100.1 100.0 100.0 100. 1 1001 100, 1
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TABLE 23

STABILITY OF PRIMARY OR SECONDARY EDUCATION CAREER GOAL DECISION FROM 1967 TO 1971

BY SEX, FATHER'S OCCUPATION AND PERCENTAGE
OF MOTHERS IN NONHOUSEWIFE OCCUPATIONS
(in Percentages)

All ) Men Women
Father's |
Occupationd . .
zmmwmmmncl Stables Recruits Defectors azmMMMm Mm:- Stables Recruits Defectors ,.anMmrmumcu Stables Recruits Defectors
Group A - 16.7 10.2 13.1 hoy 15.3 7.4 1.4 8.3 19.6 10.8 13.9 17.0
Professional -
and Techni-
cal .
Group B - 9.8 10.1 9.4 7.6 9.7 10.6 10.0 10.3 10.0 9.9 9.1 6.5 .
Professional 3
and Techni-~ .
cal
Managers, 0f- 26.8 22.1 2L.7 21,2 27.0 16.3 22.4 17.1 26.4 23.2 25.8 23.0 .
ficials and . N
Proprietors £
Sales, Service 10.5 9.9 9.0 10.6 . 1. 8.4 11.8 9.4 9.7 9.3 10.1 i=
and Clerical o
Blue Collar 18.9 26.7 22.6 25.2 20.1 33.3 28.2 37.1 i6.5 25.5 19.8 20.2 1
Workers
Other occu- 16.6- 20.4 20.7 9.8 16.3 20.8 19.1 14.6 - 17.3 20.3 21 5 22.0
pations
Unemp loyed 0.7 0.5 0.6 1.2 0.6 0.2 0.6 0.8 0.8 0.5 0.6 1.3
(#) (319,380}  {108,080) (58,520)  (uk4,720) (210,470) (16,650)  (19,360) (3,320} (108,919) (91, B30} (39,160} (31,400} .
100.0 ' 99.9 100.1 100.0 100. 1 100.0 100.1 100.0 100,0 99.9 100.0 100.1
vn_‘nnwnmaa
af mathers
in ocegpa-
tions other
than hodse- .
wife 37.8 Ln.g 40.3 38,5 37.2 35,6 it.6 un.g 3y Ly 8 a5 378
PN I3y LA 1108 g7 £3,790% L REDY 210,990 16,6490 719,390 113,290)  7108,470) (92,280} 395,400} *31,270

see footnote to Table 8 for 1ist of nccupations grouped under cach of these headinas,
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TABLE 25

STABILITY DF PRIMARY OR SECONDARY EDUCATION CAREER GOAL DECISION FROM 1967 TO 197}
BY SOURCES OF UNDERGRADUATE FINANCIAL SUPPORT?

{In Percentages)

Sources of Under~
Graduate Finan-
cial Suppert?

Stables

Recruits

befectors

Never Education Jq

(Education Career

(Education Career

J (Education Career
| in 1967 Only)
4

Career at Both Times) in 1971 Dnly)
Parents 80.6 79.6 82.2 81.0
Spouse 6.9 9.3 ‘8.8 7.9
Federal scholar- 11.9 12.0 13.2 10.7
ship, fellowship,
or grant
State scholarship, 17.2 25.7 20.0 23.7
fellowship, or
grant
Other scholarship, 22,9 22.0 19.9 23.7
fellowship, or
grant “
Federal loan 22.3 27.5 2hh 28.4
Other loan 14.0 ’ 20.2 14.6 15.0
College Work-Study 13.5 16.4 16.0 22.2
Program
Research Assistant- 1.2 0.2 0.4 0.7
ship .
Teaching Assistantship 1.4 0.6 1.0 1.3
Emp loyment 59.9 55.6 51.8 57.4
0ther sources (savings. 34.5 32.3 30.9 31.8
etc.)
) (326,650) (102,860) (60,500) (45,380)
Hean number of 2.86 3.02 2.83 3,04
sources per
respondent M
ARespondents were instructed to “mark as many as apply;' consequently percentages add up to more than
100/. Tahle reports the percentage receiving support from each source listed. ’
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TABLE 26
STABILITY OF PRtMARY OR SECONDARY EDUCATION CAREER GOAL DECISION

FROM 1967 TO 1971 BY REGION OF (FRESHMAN) INSTITUTION

(In Percentages)
. r

All

Region of Institution

Never .
Education Stables Recrui ts Defectors

Northeast 28,4 36,0 23.7 . 38.8
Midwest 37.7 50,7 43,9 ) 35.1
Southeast . 15,8 9.2 13,6 10,6
West and southwest 18,1 14,2 18,8 15,4
(N) (326,720) (109,880) (60,500) (45,380)
% 100,0 100, 1 100,0 99.9

TABLE 27

© STABILITY OF PRIMARY OR SECONDARY-EDUCATION CAREER GOAL DECISION FROM

1967 TO 1971 BY CONTROL AND LEVEL OF (FRESHMAN) INSTITUTION
(1n Percentages) ‘

ATl
Control and Level
of Institution

Never ‘ .
Educat ion Stables Recruits Defectors

Public university 32,8 22,5 29.3 20,1
Private univérsity 14,3 3.6 5.7 5.8
Public L-year college | 15.2 36.8 18,1 30.4
Private L-year college 28,0 22,9 29,2 33.8
Public 2-year college 7.7 10.5 RER 7.3
Private 2-year college 2.0 3.7 3.5 2.7

(N) ) (326,730)  (109,880) (60,500)  (45,380)

% 109.0 100,0 99.9 100.1

116
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TABLE 28 .

STABILITY OF PRIMARY OR SECONDARY EDUCATION CAREER GOAL DECISION
FROM 1967 TO 1971 BY SELECTIVITY OF (FRESHMAN) INSTITUTION®
{In Percentages)

Al
Selectivity Scoré&
of Institution

Never -
Education j Stables Recruits Defectors

Score unknown 6.3 " 8.8 9.9 7.1
Less than 89 4,7 6.0 7.9 5.1
89-96 4,0 5.8 8.0 5.8
97-104 ™ 9.1 21.7 17.2 T 16.2
105-112 23.7 36.9 © 30.9 37.2
113-120 15.3 14,0 12.6 16.6
121-128 13.6 3.9 7.8 5.6
Over 128 13,2 3.0 5.7 6.4

Median selec-

tivity score 109.9 106.2 106,3 107.9
(N) (326,770)  (109,880) (60,500)  (4,380)
% 99.9 100, 1 100.0 99.9

8see footnotes to Table 13 for description of this measure.
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TABLE 29

STABILITY OF PRIMARY OR SECONDARY EDUCATION CAREER GOAL DEC!SION

INSTITUTION

)

FROM 1967 TO 1971 BY ENROLLMENT SI1ZE
OF (FRESHMAN)
(1n Percentages)

AT
Enrollment Size
of Institution Never
Education Stables Recruits Defectors

Below»500 2,1 2.8 2.6 3.7
500-999 8.5 11,7 12,4 12.9
1,000-2,499 ~ 18,8 17,2 23,2 21.2
2,500-4,999 13,5 18.3 16.2 16.5
5,000-9,999 18.7 26,5 18,0 24,2
10,000-19,999 20.8 12.8 13.6 13.4
20,000 or more 17.5 10,7 14,1 8.1

Median enroll-
ment 6,888 4,997 4,330 4,380
(N) (326,770)  (109,880) (60,500)  (45,380)
% 99.9 100,0 100, 1 .100,0
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TABLE 30

STABILITY OF PRIMARY OR SECONDARY EQUCATION CAREER GDAL OECISION FROM 1967 TO 1971
BY SEX AND SELF-REPORTED GRADE POINT AVERAGE (OVERALL)
(In Percentages)

all o Hen ' Women
Grade Point !
Average :
anMTMM:. Stables Recruits Defectors zmmwmwmm:n Stables Recruits Defectors ” zmMM.MmMM.T Stables Recruits Oefectors
Less than 0.} - - - - - - : - 0.3 - - -
1.25 (D
or less)
2 1,25-1.74 - 0.1 0.5 0.2 0.1} - - 0.6 - 0.1 " 0.8 -
(c-.04)
1.75-2.24 5.8 2.7 4.3 3.6 L 7ee 5.1 4.9 4.6 3.3 2.3 4.0 3.1
(c) .
b 2,25-2.7h 32.4 29.8 31.4 29.9 35.4 43,1 40.7 37.9 26.8 27.4 26.7 26.5
@ (B-,C+)
2.75-3.24 37.9 43.6 40.6 36.2 36.2 un.y 40.6 33.1 4. 44,0 40,7 37.5
(8)
3.25-3.74 20.3 20.7 20.0 26.2 18.3 10.2 10.3 19.8 24.3 22.6 249 28.9
(A-,8+)
3.75-4.00 3.4 3.1 3.1 4.0 2.9 0.2 3.5 3.9 4.3 3.6 3.0 4,9
(*, A% ,
Mean 2.90 2.95 2.92 2.97 2.86 2.78 2.82 2.89 2.98 2.98 2.96 3.01
() (324, 280) (109,050) (60,000} (45,250} (213,680) (16,690) (19,920) (13,580) (110,590) (92,360) (40,080) (31,670)
4 ww.mU 100.0 99.9 100.1 100.% 100.0 100.0 99.9 100.1 100.0 100.1 100.0
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"TABLE 31

STABILITY OF vx_z,>2< OR SECONDARY EDUCATION CAREER GOAL DECISION FROM 1967 TO 1971
BY SEX AND ACADEMIC INDEX®
(In Percentages)

o ATl Men Women
Academic i
index .
anMMmMM:s Stables Recruits Defectors anMMmMu:¢ Stables Recruits Defectors ,anMTMM:; Stables Recruits Defectors '
High. . . . . . 246 1.1 16.6 17.2 23.7 L 15.0 12.7 26.2 12.3 17.4 19.2
Middle. . . . . 30.4 39.2 33.8 Lo.5 27.8 29.8 26.9 35.2 . mm..m k.o 37.3 42.8
Low. . « . . . Uu5.0 9.7 9.6 2.2 48.5 66.1 58.1 < 5201 38.2 L6.7 45.3 38.0
(N) (324,260) (109,050) (60,010) (45,260) (213,670) (16,€80) (19,930) (13,580) (110,590} (92,360) (40, 080) (31,670)
% 100.0 100.0 100.0 99.9 100.0 100.0 100.0 100.0 100.D 100.0 100.0 100.0
35ee footnote to Table 9 for description of this measure.
)
' TABLE 32 Roy
STABILITY OF PRIMARY OR SECONDARY EDLCATION CAREER GOAL DECISION ﬂwox 1967 T0 1971 .
BY SEX'AND BY 1971 ASSESSMENT OF FUTURE DEGREE PLANS 1
(In Percentages) R .
" T
All | Men I Women
Degree ) .
Plans PR
\ anM-n.uMu:.. Stables Recruits Defectors anmTMM:; Stables Recruits Defecters ”MzmM”-n.mnmvu:.. Stables Recruits Defectors
None 241 15.9 6.9 22,4 22.6 5.6 11.5 4.6 27.1% 17.7 19.5 25.7
Master's 39.7 70.7 6h.2 50.4 35.2 62.2 57.3 43.8 L8.5 72.2 67.7 53.3
Doctorate 19.4 12.2 17.0 22,4 20.2 3 29.5 32.3 17.9 8.8 10.8 18 1
Other2 16.7 1.2 1.9 4.8 22.0 1.0 1.8 ° 9.3 6.5 AL 1.3 2.0 29
() (326,800)  (109,860)  (60,420)  (45,380) (215,330)  (16,870) (20,070) (13,610} (111,450)  (92,990) (40,360}  (31,770)
% 93.9 100.0 100.0 100.0 100.0 100.1 100,1 100.0 100.0 100.0 100.0 100.0

31ncludes MD, DDS, DVM, DO,

LLB, JD, and other, unspecified.
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TABLE 33

EDUCATION CAREER GOAL OF STABLES, BY SEX,
IN 1967 AND IN 19712:0
(12 Pergentaqes) i
Education All Stables | Men : Women
Zarcer : i
Geal ; i
1967 1971 : 1967 1971 | 1967 1971
Teacher, Elementary. . . « v . . . . . . 45.3 53.7 7.3 14,6 52,2 60.8
Teacher, Secondary + . + . v v v o . . . 53.2 43.0 88.8 73.7 46.7 37.4
School Counselor . . . . . v v v v v .. 1.5 2.2 3.8 5.2 1.0 1.6
School Principal or Superintendent . . . - 1.1 - 6.6 - 0.1
Q) (109,870) (109,870) (16,870) (16,870) (93,000) (93,000)
4 100.0 100.0 99.9 100. 1 99.9 99.9
The )QZ‘I education career goais of recruits are as follows:
All Men Women
Teacher, Elementary 34,6 14.8 Ly, 4
Teacher, Secondary 57.7 73.9 49.7
School Counselor 6.4 7.7 5.7
School Principal 1.3 3.5 0.2
- or Superintendent
(n) (60,430)  (20,070) (40,360) -
% 100.0 99.9 100,0
bThe 1967 education career goals of defectors are as Fo‘l‘lows:
All Men Women
Teacher, Elementary 27.2 3.9 37.2
Teacher, Secondary 69,2 91.4 59,6
School Counselor 3.6 .7 3.2
School Principal - - -
“ or Superintendent
(N} (45,380) (13,610) (31,770)
% 100,0 100.0 100.0

ERI!

Aruitoxt provided by Eic:
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TABLE 35

1971 CAREER GOAL PREFERENCE OF THOSE NOT (OR NO LDNGER) INTERESTED

I CAREERS IN ELEMENTARY OR SECONDARY SCHOOL TEACHING, BY SEX

(In Percentages)

All i Men . Women
1971 Career coal? : :
Never Edu- Defectors h’ Never Edu- Defectors ' Never Edu-  pefectors
cation i cation l’, cation

Artist o . o L oo L. 7. 6.6 4.6 5.3 12.2 7.2
Businessman, . . . . . . . . . .. 20.1 10.0 26.4 20.2 7.5 5.5
Business-Clerical. ., ., , , . ., .. ... 1.0 2,0 0.2 - 2.6 2.9
‘Clergyman . , . . e e 1.7 2.2 2.1 4.6 0.8 1.2
College Teacher , ., ., . ., . ... .. 6.4 15.9 6.3 20.1 6.4 14,0
DOCEOr « o v v v =« & v 4 o o v 4. . 6.5 bl 8.6 1.6 2.4 0.8 -
Engineer, . ., . . . . e e e e PN vl 6.7 0.2 0.3 -
farmer, Forester. . . . . . e e e e e 2.3 0.9 3.1 2.} 0.6 0.4
Health Professfonal , . . . . . . . ... 4.1 6.1 1.4 3.9 9.4 7.1
Housewife . . . . . . ......., 1.8 9.5 0.1 0.3 5.3 13.6
Lawyer. o oo oo . 9.7 3.9 13.2 8.1 2.8 AN
Nurse . Lo . 2.0 0.6 - - 6.0 05
Researcher , ., . . . . .. ... . 3.9 1.3 3.9 1.8 3.7 1.0
Socfal Worker , , , e e e e 4.3 7.1 1.5 2.9 10.0 9.0
Other Professional . , , ., . . . 2.9 2.3 2.6 1.8 3.5 2.6
Other Non-Professional or Unspeclfied 12.2 17.2 1.3 4.2 13.8 18.5
Undecided . . . . . . . . ... ... 9.5 13.2 7.9 12.9 12.6 13.3 ’

(N) (316, 240) (40,190) (211, 140) (12,330) (105,120) (27,850)

% 100.1 100.0 99.9 100.0 939.9 100.1

dBased on cat

R

RIC

Aruitoxt provided by Eic:

egorles taken from ACE questionnalre.
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TABLE 36
1967 CAREER GOAL PREFERENCE OF THOSE NOT (OR NOT YET) INTERESTED
IN CAREERS IN ELEMENTARY OR SECONDARY SCHOOL TEACHING, BY SEX
(In Percentages)
Al ! Men Women
1967 Carecr Goal®
Never Edu~ Recruits | Never Edu- Recruits Never Edu- Recruits
cation i cation cation
AFEISE: « o o o o b e it e e e 7.2 12.7 3.6 8.3 14 14.9
BUSTRGSSMAN. « + o v o e e e e 13.7 6.0 19.0 13.7 3.5 2.2
Business=-Clerical, ., , . . . . . . .« .. 0.7 2.7 0.4 - 1.4 b1
Clergyman. . o v v v v v o o v v w0 o 1.6 1.1 2.2 2.3 0.4 0.5
College Teacher, . . . . . . . L. ... 20 3.9 1.9 5.3 2.1 3.2 0
DOCEOF. o o o v v o o o o o o v a e e e 8.6 3.3 n.1 6.1 3.8 .9
Engineer . . . . . . . .. . .. V... . 9.8 3.0 1.4 8.9 0.3 0.1
Farmer, Forester. . . o o o o o o « o o o 2.2 2.0 3.3 5.2 0.1 0.4
Health Professional , . . . . . .. ... 5.8 10.8 3.0 5.0 1LY 13.6
Housewife, . . . . . . ¢ ¢ v v v o+ o 0.9 2.7 - - 2.5 4.0
LBWYEF o v v o o o o o o o o o o o o s 7.2 3.6 10.1 10.2 1.7 0.3
Nurse, . . o L oo e e e .22 1.8 - c 6.5 2.6
Researcher . . . . . . . .. .. oo .. 5.7 - 3.1 6.0 h.2 5.1 2.6
Social Worker, . . ... . . .. ... 3.1 8.4 0.9 3.2 7.5 10.9
Other Professional. . . . v v v w e o .. 4.9 b5 3.5 2.9 7.6 5.3
Other Non-Professional or Unspecified 10.6 12.7 9.1 8.4 13..5 154.8
Undecided.", ., . .". . . v . .0 e 13.9 17.8 1.6 16.2 18.5 18.7
» ) (319, 440) (57,180) (210,800) (18,880) (108,640) (38,300)
% 99.9 100.1 100.} 99.9 99.9 100.1
l ’ Amased on categories taken from ACE questionnaire,
!
\
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TABLE 38
STABILITY OF PRIMARY OR SECONDAAY EDUCATION CAREER GOAL OECISION FROM 1967 TO 1971
BY PERCENT AGREEING WITH SELECTEDC SOCIAL ANO ACAOEMIC ATTITUDES®
(Percent Agreement)
All
Selected Soctal and *
Academic Actitudes .
Never
Education Stables Recruits Defectors
"Mraditional Statements'®
Realistically, an individual person can do little to
bring about changes in our society . « . « . v o o v o . . 39.3 38.5 35.1 42.3
The activities of married women are best confined to
the home and family .« . . . . . ¢ o v v v v v b oo 0w 17.1 14.1 16.1 14.8
The chlef benefit of a college education is that it
increases one's earning power o . L L . L ol e e L. e 26.2 27.9 24.9 ., 18.7
Undergraduate education in America would be ’
improved {f there were less emphasis on
specialized training and more on broad
liberal educatbion o 4 o« v v v v v o v v e h e e e e e e 26.5 18.6 22.2 26.4
College officials have the right to ban persons with
extreme views from speaking on campus . . .« o « o « o0 o . . 19.5 21.9 22.0 18.9
Most college officials have been too lax in dealing .
viith student Protests on CaMPUS « v 4 o o o o o o o o o ¢ o » 32.6 38.2 33.6 30.2
Open adnissions lowers the value of a degree . . . . . . . . . 49.7 L8.4 43.8 50.0
"Nonl:raditnlygnal Statements''b
Parents should be discouraged from having large
FamMilies & v v vttt e e e e e e e e e e e e e e e e e 82.2 75.6 82.2 78.8
Undergraduate education in America would be improved
if:
! Allecourses were eleCEive . v « ¢ o o o o o o o o o o s o o o 21.5 20.5 24.8 22.8
|
Grades were abolished « o « v v o v v o v v v v v e e 0. 327 34,9 38.2 33,0 -
\ .
Course work were more relevant to contemporary life .
j_‘ and Problems . . . L i h i e e e e e e e e e e e e e e 71.5 82.2 78.5 73.1
The college were governed comple:ely by its faculty
and SEUdENES « v o o o 0 0 b o« . 4 s e e e e e e e 35.5 33.0 36.5 35.5
N Aot SN
More attention were paid to the emotional growth of .
SEUDENES « o o o o « + o s 4 e o e e s e e e e e e e e 52.9 sh.o | 59.0 55.4
|
Students were required to spend a year in coamunity
service In the U.S. OF abroad . v v v 3 o ¢ v v o v o 0 o o 34.7 37.0 39.5 bo.7
] Students should be more militant in deFendlng their
TNEEFESES o v o 4 o o o o + o o s o o o o o o o o o o0 o o o 31.8 21.9 28.4 31.3
\
| Students from disadvantaged social backgrounds should K
be given preferential treatment in college o
DANISSTONS & o v v v o 4 o o s o e e e e e e e e e e e 41.3 30.6 37.9 34,5
Dpeh adnissions is a good idea because it offers many
students a chance . « « . ¢ i 4 o 0 0 e e e e e e e b e e e 69.3 70.7 76.2 69.6
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TABLE 38 --Continued

. All
Selected Social and
A idemic Attitudes
Never -
Education Stables Recruits Oefectors
)
Colleges should be actively engaged in solving social
problems . . . . . v u . e e e e e e e e e e e 80.4 84,8 86.6 82.3
Much of what 1s taught at college {s irrelevant to
what is going on in the outside world . . . . . . ., . . . 69.2 75.1 71.9 68.3

(N)e

3 tems are from questions 13 and 16 in the ACE 1971 follow-up questionnaire. All questions prefaced
by the phrase "undergraduate education in America would be improved if:'' allowed for checking if agreed.
The other jtems offered four possible responses: agree strongly, agree snmewhat, disagree somewhat, disagree
strongly, For these purposes the agreement categories have been collapsed and are presented above as % agreement.
Questions are not here presented in their original order.

bin analyzing the data (and not in the questionnaire) |tems were grouped according to whether as stated,
they were judged to be broadly ''traditional' or "nontraditional' in viewpoint.

“n items beginning "undergraduate education in America . . . . ." NA's cannot be determined. On all
other attitudinal items the range of nonresponse was as follows:

Range
From (%) To

Never Education 1.2 3.7
Stables 0.6 2.0
. Recruits 0.9 Loy
Defectors 0.8 3.8

LRIC - 121 i




-105-

“uswom 4Dy §°1 01 §°0 WoJy pue URW JOJ Q'h 01 £'| wody Sem @suodsauuou yo abues syl

Jjeymawos ‘jueltodw) Adaa
sem uolisanb 3yJp

> *juelsodwy jou ‘juelsod
‘1e)luessa 31am s3110D31ed ISU0dSIT Byl pue *,iBuimMol |0y Byl 30 yoms 30 A{jeuosiad noA 03 sdueldodwy Wyl 23edpuy,

q(N)

6 [ z°gn T o6ty z°8¢ [ z°6¢ 862 6°2h 1794 8'9% 9'HE qofl =ins
: ~sasd-yb1y
e Buipioay

i 69 gL 144 1°z9 9°z9 2°29 6zl 8'£9 749 9°89 594 £°€9 admingd ain3a
-35 ‘2(qe31s
e Buiaey

S6L 78 7°08 128 0°LL 0°€L g LL 9zl R:1A 0°08 6°6L 8°SL 2A)3ea4
. pue feu
-161u0 aq ;

sat1unisod
-do Bujaey

g2l 8 £l gl 6°¢1 £zl 6°Li [N . 9'8 7zl z°51 gzl 701 eISIA -
. g Jo sdio)

aoead =yl )
. v mﬁ_co._umN_ ‘ hr/iw

-uebio ve uy .
Guiredioyadey 2
——

9 9L 18 Lgg 0°9L 0°89 L9l gLL 2°99 05l 108 g8°ze 6°89 A3pnoy31p

uj ade
oym staylIo
Buyd|ay

£°8l 861 041 z°oz 9Lz 6°6! zLl (AL 1 01z 861 041 £L°62 Alleidueuyy
330-1am
Adan Bujag

uojaed s1039% $11n429 s3|qe UDLIED . 1630049 $31n428 so|qel uoliea
-0p3 JRAN' 199430 N ¥ 19838 -0Pp3 JABASN 139324 i Y 19835 -np3 1aa8N N
: : sanjep
4 i
: T pale|sy
LIWON : uap . Ly -J3ase)
; pe1oajas

S1019349Q $IINID3Y  sI|qels

je13Uass3 Jo juerdodw| Adap S| enlep Bulaeolpu) esoy)

(sebeiusasag u|) . . @
elL61 N1 H3HL OL TYIIN3SS3 YO
ANY1YOdWI AYIA S3NTVA G31vI3¥-H33¥VD 03133735 ONIONId IN3IY3d ONV X3S Ag
. 16t OL £961 HOY4 NOISII3G Y09 ¥33¥YD NOILYING3 AYVONOIIS YO A¥VWI¥Y 40 ALITIGVLS

6¢ 378Vl

IC

Aruitea




1 ’ : ! -106-

TABLE 40

STABILITY OF PRIMARY OR SECONDARY EOQUCATION CAREER GOAL DECISION FROM 1957 TO 1971
BY CONSISTENCY IN RESPONSE TO SELECTEO CAREER-RELATEO VALUES
AT SAME TWO POINTS IN TIME
(in Percentages)

Those Giving Same Response to Value in 1967 and 19713

Selected Caresr-Related Values All
- x ; ™
Never Edu- |l syables ! Recrults | Oefectors N
cation i | { %
Being very well~off financially . . . . . . . .. 41.6 48.3 b1.7 43.9
Helping others who are in‘difficuley. o . o . . . 45.0 50.6 4.7 47.0
Participating in an organization like the Peace
Corps OF Vista. « v v v v o v v v ate v u e 50.0 47.0 45.6 hk.g
3This table shows percent giving same response in both questionnaires, regardiess of what that N

response was, as percent of total number in each analytic group responding to the item at both times.
This number was 98% of all respondents among stables, 97% of all defectors and '‘never education' careerists,
and 95-96% of all recruits.

“
TABLE 41
’ STABILITY OF PRIARY OR SECONOARY EDUCATION CAREER GOAL DECISION FROM 1957 TO 197!
BY PERCENTAGE FINDING SELECTEO CAREER~RELATEO VALUES VERY IMPORTANT
OR ESSENTIAL TO THEM IN 1957 AMD/QR 1971 -
RIS (In Percentages)

Those Indicating Value is Very lmportant or Essentlald

. Al
¢
— : Never Edu- .
Selected Career=Related- Values cation Stables Recruits Oefectors
1967 1971 1967 1971 1957 1971 1967 1971
Being very well-of f financially . . . . . . . . . “j.4 29.7 27.3 17.0 36.7 19.9 30.2 21.0
Helping others «h2 are in difficulty. 56.7 68.9 75.6 82.8 68.8 B80.1 74.2 74.0
Particlpating in an organization like the Peace .
Corps OF VISEA: v v v v o o v o 0 0 o 0 o o o s 18.0 i0.4 22.7 12.8 26.0 15.2 27.7 12.4

3For each category and in each year, 98-994 of all respondents answered the questions.
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TABLES TO PART IIA

SUCCESS N OBTAINING EARLY TEACHING JOBS BY SELECTED
PERSONAL AND INSTITUTIONAL CHARACTERISTICS
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TABLE 42
SUCCESS IN DBTAINING EARLY TEACHING JO8 BY SEX
- (tn Percentages)
i All
Sex ALl BA's ;

“" Hires . Nonhires
Male e e e e e e e e e h9.0 20.9 16,1
Female ., . . . . . . . v v« v i v v e 51.0 79.1 83.9
(M . e (542,300) (108,540) (35,720)
e e e e e e e e e e e e e e 100.0 100:0 100.0

245 expla’ned “n the Foreword and on p.
projection, not an actuai count of respondents,

2, N here and in all follow'ng tables *s a population

TABLE 43

SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX AND RACEa
(In Percentages)

. All Men Women
Race All BA's

Hires Nonhires Hires Nonhires Hires Nonhires

Caucasian . + « .+ + + « . 92,2 92,3 91.2 94 .9 90.3 al. 6 9.4
Negro . . . 4,1 4,0 4.9 1.4 6.1 4.7 4.7 ‘
American Indian . 0.2 O.I‘ 0.4 0.1 - 0.1 0.4 |

Oriental. . . « + « . 0.9 0.4 0.3 0.7 - 0.3 0.3
Other . . . . . . e 2.5 3.2 3.2 3.0 3.6 3.3 3.2 |
l
() (539,320)  (108,330)  (35,280)  (22,630)  (5,730)  (85,700)  (29,550) |

K CEEE 99.9 100.0 100.0 100. 1 100.0 100,0 100.0

. .
?For comment on problems inherent in this race classification used by ACE at the Lime af the 1967

survey, see Alan E. Bayer, "Construction of a Race ltem for Survey Research,'" Public Ovinion Quarterly,

Winter 1972-1973, pp. 592-602. For example. many-of those checking Yather" appear to be blacks objecting ‘

to the term ''Negro."
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TABLE 44

SUCCESS [N OBTAINING EARLY TEACHING JOB BY SEX AND FATHER'S HIGHEST LEVEL OF FORMAL EOUCATION

{}n Percentages)

‘ All Men Women
Father's Education Al BA's
1 Hires Nonhires Hires Nonhires Hires Nonhires
4 R
Grammar School or Less 7.6 8.7 9.7 10.6 1.8 8.3 9.3
Some High School 13.6 77 17.0 17.4 17.6 4.1 16.9 17.7
High School Graduate 27.5 30.8 31.9 33.2 37.1 30.1 30.9
Some College 18.5 18.1 20.2 14.3 16.9 19.1 20.8
College Graduate 19.6 13.9 14.4 12.0 15.5 4.4 th.2
Postgraduate Degree 13.2 1.5 6.7 12.3 4.6 1.3 7.1
(N) (539,300)  (107,900)  (35,540)  (22,690)  (5,700)  (B5,210)  (29,8h0)
% 100.0 100.0 100.0 100.0 100.0 100.1 100.0
N kY
TABLE 45
I3'\.'(:(:115‘5 IN OBTAINING EARLY TEACHING JOB BY SEX AND MOTHER'S HIGHZST LEVEL OF FORMAL EDUCATION
(In Percentages)
it
jI ALl Men Women
Mother's Education All BA's T
i1 Hires Nonhires Hires Nonhires Hires  Nonhires
i )
Grammar School or Less 1;.6 5.9 6.2 5.2 8.1 6.1 5.8
Some High Schoo! 10.3 1.7 12.8 12.1 17.6 11.6 1.9
High School Graduate 4.8 b5.3 L. 4 L.y o4 b5.6 b5.1
Some College 2.7 20.1 21.4 23.4 22.6 19.2 21.2
College Graduate 18.1 13.8 12.7 13.0 10.0 14.0 13.2
Postgraduate Degree 3.5 3.2 2.4 2.0 1.3 2.5 2.7
(N) (539,330)  (107,800)  (35,480)  (22,520)  (5,680)  (85,280)  (29,800)
% 100.0 100.0 $9.9 100, 1 100.0 100.0 99.9
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TABLE 4o

SUCCESS N OBTAIMING EARLY TEACHING JOB BY SEX, FATHER'S OCCUPATION
AND PERCENTAGE OF MOTHERS 1N NONHOUSEWIFE OCCUPATIONS
(In Percentages)

Al ' Hen Yomen
Fathe: 's 0g«tupat_{on'} . All BAts

Hires  Nonhires Hires  Nonhires Hires  Nonhires

Group A - Professicral and

Technical 14.8 1.5 9.6 10.4 7.8 .7 10.0
Group B - Professional and
Technical 9,7 9.6 9.3 12.2 9.2 8.9 9.3

Managers, Officials and
Proprietors 25,1 23.0 18.6 21.0 20.

Sales, Service and Clerical
Blue Collar Workers 214 2h.9 30.5 26.6 38.0 244 29.1
Orher Ocrupations 18.1 20.2 22.0 16.8 15.9 21.1 23.2

Unemploved 0.7 0.4 1.0 0.1 1.6 0.5 0.8

) (530,700)  (106,040)  (35.120)  (21,970)  (5,530)  (64,070)  (29,590)

[ 100.0 100, 1 100.0 100.0 100.0 100.0 100.0
Percentage of Mothers in Occupa=

tions Other than Housewife: 38.8 39.7 k3.6 36,3 42.6 40.6 43,8

) (531,760)  (106,770)  (35,230)  (22,080) (5,660)  (84,690)  (29,570)

YSee footnote to Table 8

for list of ovccupations From ACE questionnaire included in each listed
category.

TABLE 47

SUCCESS I8 OBTAINING EARLY TEACHING JOB BY SEX AMD PARENTAL OCCUPATIOM AS TEACHER IN ELEMENTARY
OR SECONDARY SCHOOL. SCHOOL COUNSELOR, SCHOOL PRINCIPAL OR SUPER INTENDENT {EDUCATION OCCUPATION) 2
(In Percentages)

All Men Women
Parental

Occupation

Hires Monhires ~  Hires HNonhires Hires Nonhires

Both in Education Occupation , 1.6 0.6 0.6 1.4 0.6.

Father Only . . . . . . . . .. . .. ... 2.6 1.9 L] 1.0 2.3 20

Mother Only . . . . . . ., .. ... ... 6.9 5.5

v
o

7.8 7.3 5.0

Neither parent in Education Occupation .

88.9 92.1 88.2 90.6 89.1 92.4

@ ... ... ..o o . (107,610)  (35,570)  (22,240)  (5.680)  (85,370) (29,890)
e e e e e 100.0 -100.1 100.0 100.0 100.1 100.0

3Please note this does not include college teacher.
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TABLE 48

SUCCESS 1N OBTAINING EARLY TEACHING JOB BY SEX AND PARENTAL FAMILY |NCOME

(RESPONDENT'S “BEST ESTIMATE!)
{In Percentages)

1 j T [}
Parental Income ! All i Hen . ] Women
(Excluding "I Have All BA's
No ldea")?
p Hires Nonhires Hires Nonhires Hires Nonhires
Less than $4,000 4,5 5.9 7.1 4.9 13.1 6.3 5.7
$4,000 - 5,999 9.4 12.3 12,7 13.8 1.2 11,8 . 13.1
$6,000 - 7,999 16.2 ) 18.2 21,4 17.8 17.2 18.0 22.4
$4,000 - 9,999 16.7 17.7 17.6 16.7 19.2 .18.0 17.3 .
510,000 - 14,999 . 27,5 . - 28.0 23.2 3.2 21.5 27.0 23.6
$15,000 ~ 19,999 - 1,1 9.8 8.3 7.9 8.4 10.4 8.2
$20,000 or More 14,7 8.4 9.7 7.7 9.4 8.6 9.7
Median Income {in dollars) 10,585 9,561 8,995 9,62} 8,883 9,542 9,024
(N} (Excluding "1 Have . -
Ko Idea) (434,190) (80,220)  (26,590)  (19,980) (4,890)  (60,240)  (21,700)
% 100.0 100.1 100.0 100.0 100.0 100.1 100.0
% Responding "1 Have e8] [@me [(Ea] e Oobs B (B
No 1dea'!
(N) Including '"1 Have (533,720)  (106,230)  (3%,538) (22,230) (5,700) (83,980) (29,240)
No ldea'

3In order to assess the probable impact of varying proportions of respondents in each analytic group
who cannot estimate their parental family income, we ran parental income by father's highest level of educa-
tion, for hires, nonhires and for all 1971 BAts, Please see Appendix, p. A-8 and Table A-5. From the
distribution of these 'don't knows'' on father's education, it appears that their parental income may be higher
than average for the group;.thus » relatively high proportion of respondents designating "'l have no idea" on
Income may result in an underestimate of income for that group of respondents,

<,
¥
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TABLE 4%
SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX AND CONTROL OF {FRESHMAN) INSTITUTION
{in Percentages)
All All Men Women
Control of
Institution -
BA's Hires Nonhires Hires Nonhires Hires HNonhires
Public . & ¢ v v o v e v e e 59.h 65.2 66.7 63.9 66.9 65.5 66.7
Private . . . . ..o e e e s . 0.6 34.8 33.3 36.2 33.1 34.5 33.3
[ (sh2,500)  (108,560)  (35,720)  (22,730)  (5,730)  '(85,8%0) {29,980)
b 100.0 100.0 100.0 100.1 10G.0 i00.0 100.0
TABLE 50
SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX AND
LEVEL OF {FRESHMAN) INSTITUTION
{in Percentages)
“ 7 1
Al ! All i Men M Women
Level of Institution a ‘I ]
BA's ‘ Hires Nonhires Hires Nonhires '; Hires Nonhires
Universities 39.7 26.6 27.7 26.3 26.5 26.7 27.9 ‘
L-Year Colleges 48.7 59.5 57.3 61.8 55.1 59.0 57.8
2-Year Colleges 1.6 13.8 15,0 12.0 18.4 14,3 14,3
(n) (542,400)  (108,550)  (35,720)  (22,730)  (5,730)  (85,840)  (29,980)
7 100.0 99.9 100.0 100.1 100.0 100.0 100.0
AY
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TABLE 51

SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX, ANO CONTROL
ANO LEVEL OF (FRESHMAN) INSTITUT ION
(In Percentages)

A ] i T
: Al Atl } Men i Women
Control and i ) i |
Level of Institution H 7 i
. BA's ! Hires Nonhires || Hires Nonhires {| Hires  Nonhires
. i : k )

_Public University 29.3 22.3 23.9 20,1 20.4 é%.s 24.6
Private University 10.4 4.3 3.8 6.2 6.1 3.9 3.3
public b-Year Co!lege 21,2 33.2 32.4 34.6 32.8 32.8 32.4
Private L-Year College 27.6 26.4 24.9 27.2 22.3 26,2 25.4
Public 2-Year College 9.0 9.8 10.4 9.2 13.7 - 9.9 9.7
Private 2-"ear College 2.6 4.1 4.6 2.8 4.7 4.4 4.6

. K
(N) (s42,470)  (108,580)  (35,730)  (22,730) (5,730}  (85,840) (29,980} ...
% 100.1 100. 1 100.0 100.1 loc.0 * 10040 e 100.,0
TABLE 52
SUCCESS IN OBTAINING EARLY TEACHING JOB BY REGION OF (FRESHMAN) INSTITUTION
ANO RACE OF RESPONOENT
{In Percentages) .
¥
B ! ! !
All Y All I Caucasian® ! Negro® All Other
Region of 1} i
Institution T :
BA"s i Hires Nonhires { Hires Nonhires Hires Nonhires || Hires Nonhires

bl i
Northeast 30.3 32.2 37.3 32.4 38.9 20.7 8.6 40.4 22.3
Midwest 38.8 43.9 38.8 46,2 41,5 10.6 9.2 ~1.9 26.0
Southeast 13.8 12.5 10.7 10.3 7.4 63.1 80. 1 0.4 . B2

West and . .

Southwest  17.2 H.h 13.1 . 12.3 5.6 2.1 25.3 46.4
N) (542,470)  (108,570) '(35,720) (99,980)  (32,180) (4,330) . (1,730)®  (4,000) (1.370)b
% 100.1 100.0 99.9 100.0 109.1 100.1 100.0 100.0 100.0

3

20esignations for racial groups are as given in the 1967 ACE gucstionnaire

bolease note the actual N's here are becoming small.

—— \

O
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TABLE 53
SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX AND ENROLLMENT SIZE
OF (FRESHMAN) INSTITUTION
(In Percentages)
1 ‘ i
. All ; Al i Hen Women
Enrollment of Institution :l }1 =
It H
BAls ! Hires Nonhi resj% Hires Nonhires|| Hires Nonhires
i il
Selow 500 2.5 3.2 2.2 1.5 0.6 3.6 2.5
500 - 999 N 10.0 12.6 1.7 12,1 12,1 12.7 1.6
1,000 - 2,499 19.2 20.5 19.8 22.0 28.0 20,1 18.2
2,500 - 4,999 15.0 16.8 18.1 15.9 19.6 17.1 17.8
5,000 - 9,999 20.6 25.3 24,6 30.7 16.2 23.9 26.2
10,000 - 19,999 17.8 1.4 W7 8.7 10.1 12,1 15.5
20,000 or more, 15.0 10,2 8.9 9.0 13.3 10,5 8.1
Median Enrollment . 5,824 4,540 4,750 4,754 3,661 4,486 4,981
N (sb2,530)  (108,570)  (35,710) (22,730} (5,730}  (85,840)  (29,980)
% 100. 1 100.0 100.0 99.9 99.9 - 100.0 99.9
TABLE 54
ENROLLMENT SIZE 8Y CONTROL OF (FRESHMAN) INSTITUTION

FOR HIRES AND NONHIRES®
(In percentages)

Public Control » Private Control \ 1
Enrollment of Institution ‘
Hires Nonhires Hires Nonhires ‘
Selow 500 - 1.0 s 7.4 6.6 |
500 - 999 6.5 7.3 24,2 _ 20.6 ‘
1,000 - 2,499 10.3 7.9 . 39.5 43.5
2,500 - 4,999 16.2 17.9 18.0 18.5
5,050 - 2,399 35.4 . : 33,5 6.4 7.0
10,000 - 19,999 15.1 20.5 L.y 3.1
20,000 or more 15.5 13.0 0.2 0.7
Median Enrol ment 7,269 ' 7,534 1,701 1,784
() (70,760) (23,800) (37,790) ©(11,920) ‘
% . 100.0 100.1 100.1 100.0
3Jhen further disaggregated by sex, N's become small; but nevertheless, looking at enrollment medians,

among men nonhires come from lurger private institutions only, while among women this is the case in both
public and private institutions,
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TABLE 55

ENROLLMENT SIZE BY LEVEL OF ({FRESHMAN) INSTITUTION
FOR HIRES ANO NONHIRES®
(In Percentages)

r

Universities 4-Year Colleges * 2-Year Colleges
Enrollment of Institution ad
Hires - Nonhires Hires Nonhires Hires Nonhires
\

Below 500 . . v .o u e - - 35 0.9 8.3 1.4
500 - 999 - - 1.4 9.2 42,1 43.4
1,000 - 2,499 . o\ y oy s a e e 0.5 0.1 30.4 32.2 16.0 8.4
2,500 - 8,999 . . et e e 2.1 2.4 20.9 23.0 27.4 28.4
5,000 - 9,999 . . v v v e w e e e 20.3 16.9 33.3 33.8 0.3 4
10,000 - 19,999 . . . . . . . . .. .« .. 39.6 50.6 0.l - 5.9 4.3
20,000 OF MOTe . .« v v v v 0 v v v v e e 37.5 30.0 0.4 1.0 - -
Median Enrollment . . . . -0 . . . .. .. 16,839 16,048 3,061 3,343 995 945
(5) e e e e e e e (28,880) (9,900)  (64,650) (20,470)  (15,020)  °(5,350)

PR S 100.0 100.0 100.0 100.1 100.0 100.0

Mhen Further disaggregated by sex, N's become small; but nevertheless, looking at enrollment medians,
we Find men who are nonhires from larger universities and 2-year colleges, while women nonhires come from
Jargar institutions only in the case of l-year colleges.

TABLE 56

SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX
AND ATTENDANCE AT TEACHERS' COLLEGE?
(In Percentages)

Al Hen Women
Hires Nonhires Hires Nonhires|j Hires Nonhires
7 Attending Teachers College . . . . . . .. . 24.0 26.3 24.8 25.4 23.8 26.4
N ... ... ... .. ..., (08,560) (35,7100 (22,730} (5,730) (85,830) (29,980}

3ror percent attending teachers colleges (among hired teachers) by length of anticipated teaching
career, see Table 104,

O
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TABLE 57

SUCCESS IN OBTAINING EARLY TEACHING JOB ~
BY SELECTIVITY OF (FRESHHASJ) INST ITUT 1 ON®
(In Percentages

All 4 Al

Selectivity Score of :
Institution N
8A's ! Hires Nonhires
b
Score Unknown e e e e e et e e e 7.3 7.7 7.8
‘Less than 89 5.3 7.3 7.2
89 -9 ....... I 5.0 6.6 7.2
97 - 104 . ... ..., Ve e e b e e e e e e 19.2 22.5 17.3
105 =~ 112 0 L 0 s e i i s e e e e e e e e e e e . 28.3 34.8 37.2
T3 - 120 & v 0 v 0 v v v o v v D e e e e e e e 4.9 11.9 15.0
121 - 128 . ... .. 10.3 4.9 5.3
Over 128 . . . . .. e e e e e e e e e e e e e 9.8 4.2 3.0
Median Selectivity STore « « « « « o ¢ & o 0 o 04 . 108.2 ¢ 105.8 106.8
) N e e e e e e e e e (s42,530) (108,570) (35,720) .o
Ve e e e e e 100.1 100.0
%ee footnote to Table 3.
1
TABLE 58
SUCCESS IN OBTAINING EARLY TEACHING JOB BY PERCENT
WHO TRANSFERRED TO ANOTHER COLLEGE BEFORE GRADUAT ING
(In Percentages) .
|
IV Al |
, BA's .  Hires Nonhires |
Percent Who Transferred 20.7 20.1 23.5
) (s42,b00) (108,550)  (35,710)

O
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TABLE 59

SUTCESS !N OBTAINING EARLY TEACHING JOB BY MEDIAN NUMBER OF HOURS
OF COLLEGE CREDIT [N ACADEMIC SUBJECTS

Hedian

Academic Subject All Al

Hires? Nonhires?
Physlcal Sciences . . . . v 4 v v vt e e e e e e e 6,06 5.75
Biological Sciences + « « « ¢ o v o b 000 0L s C e e 6.15 5.77
Mathematics . . « v ¢ v v v v v e b b e e e e e e e e e 5.92 5.48
Social Seiences . . . . . . . . . oL L e e e e 14,76 17.08
Arts & Humanities. . . . . . o . v o v v i e e 18.95 21,17
Educatlon . . . . . . . . L .. e e e e e 25.44 25.87
Elementary School Practice Teaching. . 6.82 ) 6.48
Secondary School Practice Teaching . , 4,89 s T - 5.210- . -

3For noneducation subjects, the percent not responding to the question {(NA's) varies from 2.6 - 3,24
among hires, and 3.4 to 4.7/ for the nonhires. The educatior item had the lowest nonresponse rate (2.3
and 1.6% respectively), and the practice teaching items had the highest nonresponse rates, 15 - 16% among the
hires, and 14 and 184 among the nonhires.

TABLE 60

SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX AND MEDIAN NUMBER OF HOURS OF COLLEGE CREDIT
IN EDUCATION AND PRALTICE TEACHING

. . Men Women
Academic Subject
Hires Nonhires) Hires Nonhires
Education . . . . . . . L e e e e e 21,13 21.56 27.03 26.70
Elementary School Practice Teaching . . . . . . v v v v v v v o o - 2 -2 8.34 7.20 .
Secondary School Practice Teaching . . . . . . . . ... .. .. .. 6.81 7.18 0.78 b b4, 6l

Mwo-thirds of the men had no elementary school practice teaching. Among only those who Q have such
credit hours, the nonhires had a considerably higher median number of hours (10.11 as compared with 7.60).

th.E‘S percent of the hired teachers hud no credit hours i1n secondary school practice teaching, as com-
pared with 40,6 percent of those who were not hired.
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TABLE 61

SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX
ANO COLLEGE CREOIT HOURS IN EOUCATION

(In Percentages)

All Men Women
Credit Hours
in Education T
Hires Nonhires = Hires Nonhires = Hires HNonhires
Hone + . . v e e e e e e e e 2.2 1.1 6.2 5.4 1.1 0,2
-l e s e e e e e e e e 1.7 1.4 b k.2 1.0 0.9
T - T 2.7 2.7 3.4 3.0 2.5 2.7
9- 15 . o e e e e e e e e 1.4 4.4 15.4 20.0 14.1 13.4
16 =27 . v v v e e e e e e e e 35.0 35.1 Lh.5 34.6 32.5 35.2
More than 27 . . . . . . . ... [ bh.0 45,2 26.4 32.9 48.7 47.6
[ T {i06.100) (35,150}  (22,440) (5,690} (83,660}  (29,470)
7 e e e e e e e e e e e e e e 100.0 99.9 100.0 100.1 93.9 100.0
TABLE 62
SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX
ANO COLLEGE CREOIT HOURS IN ELEMENTARY SCHOOL PRACTICE TEACHING
" (In Percentages)
..r‘;_,;‘ : ,
Al b ) Men 'i; Women
Credit Hours in Elementary » it }
Practice Teaching ! .
' Hires Mankires U iiires Nonhires'| Hires Nonhires
None v v v v e wu s . e e 34.8 *36.3 66.8 67.3 27.2 31,2
T 5.2 2.9 8.8 3. bl 2.3
T - T 17.5 21,8 10.1 11.2 19.2 23.6
9 - 15 e e e e e e e e e 27.7 214 - 8.6 8.8 32.1 23.5
16 - 27 ¢ v v v e e i e e e e e e 11.8 15.1 4.6 8.4 13.5 16.2
ore than 27 . . w w e e e e e . . 3. 2.5 1.2 1.2 3.6 2.7
M) (90,740)  (29,350) (17,060) (h 190) (73,720)  (25,140)
e . . 99.9 100.0 100. 1 100.0 100.0 100.1
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TABLE 63 %

SUCCESS IN DBTAINING EARLY TEACHING JOB BY SEX
AND COLLEGE CREDIT HOURS IN SECONDARY SCHOOL PRACTICE TEACHING
{)n Percentages)

: Al | Men i Women

Credit Hours in Secondary School '

Practice Teaching X !
Hires Nonhires ' Hires Nonhires ' Hires Nonhires

i i
NOME v ¢ o s v o o v v a e e e e e e 43,5 4.9 22.3 20.4 49.8 u6.6
el o i e e e i s e e e e e 3.7 3.0 4.3 5.6 3.5 2,6
T 28.4 27.0 40.6 35.8 24.8 25.1
LR T T O 16.4 18.2 .22.5 27.8 1.6 16.0
S C e e e e 5.8 7.0 7.6 7.1 5.3 7.0
More than 27. . « v =« . v o o v o . 2.2 2.9 2.7 3.3 2.0 2.8
(N) (92,560)  (30,870)  (21,070)  (5,500) (71,470)  (25,350)
k4 100.0 100.1 100.0 100.0 100.0 100.1

TABLE 64
SUCCESS IN OBTAINING EARLY TFACHING JOB BYaSEX
AND BY UNCLAGRADUATE MAJOR IN EDUCATION
{In Percentages)
X il
All : Men A Women

Hires Nonhires © Hires  Nonhires Hires Nonhires
Percent Education Majors 46,1 b5, 25.7 34.5 51.5 S 4741
() ’ (1o4.360) (34,570  (21,810)  (5,480)  (82,550) (29,090}

3por percent education majors (among hired teachers) by length of anticipated teaching career, see
Table 1C5. For distribution of hired education majors among school levels in which employed in Fall of 1971,

see Table yo.
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TABLE 73
SUCCESS IN OBTAINING EARLY TEACHING JOB Y
* BY RACE® AND ACADEMIC INDEX
(In Percentages)
Caucasians Negroes All Others
Academic
Index
Hires Nonhires Hires Nonhires Hires Nonhires
High . . ... oo 0. 13.3 10.4 0.8 0.6 7.4 5.9
Middle . ... . .. e e e e e 41,3 37.8 19.2 9.4 344 19.7
Low o 0 v v v e d e s e e e e e e 45.3 51.8 80.0 90.0 58.2 L]
o) (99.4 ' b b b b
............... 99,450)  (32,040) (4,300) (1,720) (4,010) (1,370)
oo e 99.9 100.0 100.0 100.0 100.0 100.0
aDesignation as used in the 1967 ACE freshman questionnaire. '
bplease note small N's.
TABLE 74
SUCCESS 1IN 0B+A!NING EARLY TEACHING JDB& BY ACADEMIC INDEX
AND CONTROL AND LEVEL OF (FRESHMAN} INSTITUTION
(In Percentages)
Control and Level of Institution -
Public Private Public Private Public Private
Academic . yniversities Universities h-Year b-Year 2-Year 2-Year
Index y N ' Colleges Colleges Colleges Colleges
Hires hon- H Non- : Non- . Non- . Non- N Non-
Hires Hires Hires Hires Hires Hires Hires Hires Hires|f Hires Hiras
Hiah 20.9 17.3 59.9 42.0 3.7 4.6 4.2 9.9 3.8 - 1.3 -
Middle 36.7 40.4 36.0 48.0 h4.2 35.9 49,1 4o.5 22.4 17.5 15.4 7.9
Low 42,4 42.3 4.0 0.1 52.1 59.5 36.7 k9.6 73.8  82.5 83.3  92.1
(N) (23,829) (8,450) (4,700) (1,350)® (35,920) (11,590) (28,530) (8,830) (10,590) (3,430)% (4,440) (1,640)2
% 100.0 100.0 99.9 100.1 100.0 100.0 {00.0 100.0 100.0 100.0 100.0 100.0
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TABLE 75

SUCCESS IN OBTAINING EARLY TEACHING JoB
BY ACAOEMIC INOEX ANO ENROLLMENT SIZE OF (FRESHMAN) INSTITUTION

(in Percentages)

Enrollment Size

i

Academic Less Than 1,000- ! 2,500~ . 5,000~ 10,000~ 20,000

Index 1,000 2,499 i 4,999 9,999 19,939 or More
Hires Non- Hires Non- il yj..s Non- Hires Non- Hires Non- Hires Non-
Hires Hiresj Hires Hires Hires Hires
High 6.8 2.6 1.5 8.9 8.7 3.9 8.7 7.5 25.4 19.3 25.9 24.8
Middle 3.0 25.2 37.5 26.7 L4.9 42.3 49.7 40.8 38.1 42,0 30.4 32.4
Low 62,2 72.3 51.0  64.3 46.4 53.9 bis 5.7 36.5 387 43.7  u2.8

Ny (17,180) (4,950) (22,000) (6
% 100.0

100.0

100. 1

9.9 00.0

100.0

100.0

,990) (18,170) (6,190) (27,440) (8,790) (I2,140) (5,170) (11,080) (3,190)a
99.9  100.0° '00.} 9 ! 100.0

100.0

#Piease note small N.

TABLE 76

SUCCESS IN OBTAINING EARLY TEACHING JOB

BY ACAOEMIC INOEX ANO UNOERGRAQUATE MAJOR FIELO

(In Percentages)

‘ Education All Other
Majors Majors
Academic
index
Hires Nonhires Hires Nonhires
LY
High . . .. .. .. 0 e 9.0 7.2 15.4 11.9
Middle . . . ... ... ........ . 40.5 29.2 39.8 4.2
Low . . v o 0. .. e e e e e e e e e e 50.5 63.6 44,8 46.9
W) . oo (47,750) (15,600) (56,040) (18,530)
B e e e e e e e e e e e e 100.0 100.0 100.0 100.0
O
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TABLE 79

SUCCESS (N OBTAINING EARLY TEACHING JOB

BY SEX AND (1971} CAREER GOAL
(In Percentages)

All Men Women
Career
Goal .
Hires Nonhires § Hires Nonhires - Hires Nonh!res
I
Teacher, Elemeﬁcary
School hé.9 45.3 13.0 = 13.6 55.7 51.2
Teacher, Secondary
School 37.3 40.7 55.2 62.2 32,7 36.8
School Counselor 1.2 1.4 3.0 2.4 0.7 1.2
School Principal or
Superintendent 1.5 0.5 6.6 3.4 0.2 -
Other Tarce? 13.1 i2.0 22.3 18.4 10.6 10.8
(N} (101,850) (34, 140) (21,050) (5,320) (80,790) (28,830}
7. 100.0 99.9 100.1 100.0 99.9 100.0
3Excludes undecided. <
TABLE 30 e
SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX AND | NTEREST
IN FULL TIME OR PART TIME TEACHING®
] X
All I Men Women
Interest in Full Time ;
or Part Time Teaching ]
Hires Nonhires i Hires Nonhires Hires Nonhires
|
Full Time:
Already Started v 33.5 - 37.4 - 32,44 -
Plan This Year 60.0 83.2 54.7 78.2 61.4 84.2
Part Time:
Already Started 5.0 - 5.8 - 4.8 -
"Plan This Year 1.5 16.8 2.0 21.8 1.4 15.8°
(N) (106,290) (35,730) (22,080) (5,730) (84,210) (29, 980)
%4 100.0 -100.0 99.9 100.0 100.0 100.0

Ayou plan

2Respondents who were or planned to be elementary or secondary school teachers were asked: '"When do

{or hope) to start teaching?"
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TABLE 81

SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX AND NUMBER *
OF SCHOOL SYSTEMS APPLIED TO FOR TEACHING POSITION
(In Percentages)

At Men Women
] Number of School >
] Systems?d
Hires Nonhires Hlres Nonhires Hires Nonhlires
One 18.9 i3 26,8 12.2 16.9 12
More than one 81,1 88.7 73.2 87.8 83.1 88.8
) (72,730)° (3,572) (15,470)° . (5,730) (58,260 (29,980)
% 100.0 100.0 100.0 . 100.0 100.0 100.0

31,1% of the men and 0,5% of the women with early teaching jobs responded that they had not applied
for a teaching position. They are excluded from this table.

bThose who already styrted teaching were instructed to skip this question. Most respondents appear to
have followed that instruction, but not all.

TABLE 82

SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX
AND LENGTH OF ANTICIPATED TEACHING CAREER
(In Percentages)

Atl Men Vomen
Length of Anticipated
Teaching Career
Hires Nonhires Hires Nonhires Hires Nonhires
Less Than 2 Years 3.9 3.3 6.9 N 3.1 2.6
2 to 5 Years 23.4 22.4 13.7 12.7 26.0 2h,2
More Than 5 Years
But Not Rest of
Working Life 36.2 36.6 25.1 3.7 39.1 37.5
Most of working life 36.5 37.7 sh.h 48,3 31.9 35.8
A
N) (106,330) (35,400) (21,850) (5,590) (84,500) (29,810)
100.0 1

00.0 100.1 . 100.0 100.1 100.1

ERIC: 150
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TABLE 83

LENGTH OF ANTICIPATED TEACHING CAREER BY 197) CAREER GOAL, SEX,

AND SUCCESS IN OBTAINING EARLY TEACHING JOB
In Percentages)

Nonhires

1
-
\
!
|

Hires
Langth of Anwicipated I I it
Teaching Career Teacher, i Teacher, Other Teacher, | Teacher, | Other
Elementary Secondagy Careeg Elementary |[Secondary 4 Career
School School Goal School i Schoot | Goal®
All
Less Than 2 Years 1.1 1.2 8.8 0.7 2.1 17.9
2 to 5 Years : 22.3 18.8 34.9 25.2 14,0 4.6 |
More Than 5 Yegrs But Not
Rest of Working Life 39.2 ,37.3 25.8 38.3 36.5 34,3
Most of Working Life . 37.5 42.7 20.6 35.7 47.5 13.2
® (47,300)  (38,960)  (13,070)  (15,450)  (14,480)  (4,020) *
% 100.1 100.0 100.1 99.9 100.1 100.0
Men
Less Than 2 Years - 0.2 26.2 - 0.2 38.6
2 to 5 Years 6.8 9.0 27.9 - 3.2 Lo 4
More Than 5 Years But Not .
Rest of Working Life 29.8 27.5 16.7 62.3 32.2 10.6
Most of Working Life 63.4 63.3 29.3 37.7 64.3 to.4
o) (2,720 (13,470)  (4,530) (720° (3,550 (980)
% 100.0 100.0 100.1 100.0 99.9 100.0
Women
Less Than 2 Years 1 i.8 14.7 0.7 2.6 11,1
2 to 5 Years N 23.3 23.8 38.6 26.5 17.4 32.8
More Thar 5 V~3rs But Hot o
Rest of working Life 39.7 42.3 30.7 37.1 37.9 4.8
Most of Working Life 35.9 32.2 16.0 35.6 42.1 14,2
& (44,590)  (26,490)  {3,550)  (18,720)  (10,940)  (3,060)°
% . 100.0 100.1 100.0 99.9 100.0 99.9

3Teacher, secondary school also includes school counselor and school principal or superintendent,

bCollege teacher, housewife, other nonprofessional or unspecifled, health professional, artist,
lawyer, and, among hires businessman and among nonhires social worker, were promlnent among the other
Career anals.

CPlease note some (extremely) low N's.

O
ERIC ey
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TABLE 84

SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX
ANO TEACHING EXPECTATIONS WITH REGARD TO RACIAL OR ETHNiC GROUP
OF MAJORITY OF PUPILS ON FIRST JoOB?
{1n Percentages)

All E Men Women
Hires Nonhires{ Hires Nonhires Hires Nonhires
' I

White/Caucasian . . . . . . . . .4 ... ... 86.4 68.5 89.2 68.4 85.7 68.5
Black/Negro/Afro-American . . « « v v o « o o . . 7.1 9.6 6.7 13.8 7.2 8.8
American Indian e e ‘.. e e e e e e e e e 0.4 0.7 . 0.1 1.3 0.5 0.6
OFfentale « o v v v bt i v e e 0.2 0.1 0.1 " 0.2 0.1
Mexican-American/Chicano . . . . ., . . .. . ., . 1.4 1.1 0.3 0.3 1.7 1.2
Puerto Rican .« . « « o v v o o 00 0 0. 0.6 - 0.2 - 0.8 -
Dther « o & v v v v b e b e e e e e e e e e 0.9 0.5 0.4 0.5 1.0 0.5
DOR'E KNOW = ¢ + ¢ o o o o o & o « 4 o o 4 o oW 3.0 19.5 2.9 15.6 3.0 20.2

() - o e e e (100,800) (31,550)(20,830) (5,410} (79,970) (28,130)
A, 100.0 100.0 99.9 99.9 100.1 100.0

aRespondent:s were asked: 'Which of the following kinds of pupils do you expect to be in tne majority
of those you teach on your first job?'

TABLE 85

SUCCESS IN OBTAINING EARLY TEACHING JOB BY RACE AND TEACHING EXPECTAT IONS
_WITH REGARD TO RAC!AL OR ETHNIC GROUP OF MAJORITY OF PUPILS ON FIRST JOB
(In Percentages)

Caucasian Negro All Other?
Expect Majority of Pupils
On First Job Will Be:
Hires Nonhires Hires Nonhires Hires Nonhires
White/Caucasian . . . . . . & o v v v 0 ... 87.4 70.6 62.3 17.9 85.9 65.8
Biack/Negro/Afro-Amerfcan . . . . . .. . ... 6.3 8.0 29.4 48.6 5.2 5.0
avothe®. L 3.6 2.3 0.5 1.4 4.9 6.7
Don't Know .. - 2.8 19.1 7.8 32.1 4,1 22.5
() o e e e e e e (93,170) (30,520) (3,740) (1,400)¢ (3,690)€ (1,200)°
2 I 100.1 100.0 100.0 100.0 100.1 100.0

. . e 1 P . . . .
2In item soliciting respondents' race, the remaining categories are American Indian, Oriental, and other.

bia question about majority of pupils expeet‘ed:g‘rh,first job the collapsed categories are American
indian, Oriental, Mexican-American, Chicano, Puerto Rican, and other. Raciai/ethnic designations are listed as
given in the ACE questionnaire.

CPlease note small N's.

\‘1
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TABLE 86

SUCCESS IN OBTAINING EARLY TEACHING JOB BY SEX AND TEACHING
- WITH REGARO TO RACIAL OR ETHNIC GROUP OF MAJORITY OF PUPILS ON FIRST Jos
: (In Percentages)

Alt Men
- Prefer Majority of Pupils

Women

On First Job To Be:
- Hires Nonhiresjl Hires Nonhires

Hires Nonhires

White/Caucastan ., . , . . ., ., ., .., .,.,, b5,5 bo.o 47,5 42,7 45,1 39.5
Black/Negro/Afro-American . . . . . % , . . ., , . 6.7 6.6 3.6 10.1 7.5 6.0
Amerfcan Indian . , . . ., . . .., ..., ,,, 1.3 3.2 0.9 0.3 1.4 3.8
Srizatal. . . . .. L oL 0.2 0.8 - - 0.2 0.9
Mexican-American/Chicano ., , ., . ., , ., .., ., : 1.2 1.1 1.3 0.4 1.2 LY
Puerto Rican . . . . . . . . . ..., 0.3 0.2 EE 0.6 0.3 0.1
Other .. 19 0 38 7 oed 3.3 3.7
00n'E KAOW & v v e b.8 b3 40,3 41,9 41,0 w8
MN)Y o o (as 070) (32,510) (19,610) (5,100) (76,460) (27,410)
o e e e 99.9 100,0 100.0 100.1 100.0 100.0
TABLE 87
SUCCESS IN OBTAINING EARLY TEACHING JOB BY RACE AND TEACHING PREFERENCE
WITH REGARD TO RACIAL OR ETHNIC GROUP OF MAJORITY OF PUPILS ON FIRST JoB
(in Percentages)
Caucasian Negro A1l Other®

Prefer Majority of Pupils

On First Job To Be:
Hires Nonhires|l Hires Nonhires

Hires Nonhires

White/Caucasian ... o v v v v % b b L e u6.9 41,2 b4 3.5 50.9 Lo, 6
Black/Negro/Afro-American , , , . ., ., , , ., ., . Loy 3.4 69.7 68.8 4.4 11.6
Al ozhgrb. e 7.1 8.8 5.6 3.5 3.2 23.2
bon't Kﬁ;w . : e e e e e e e 41.6 u6.6 20.3 24.3 LI 24,6
(N) (89,110) (29,250) (3,400)€ (1,440)¢ (3,380)¢ (1,380)¢
% 100.0  100.0 - 100.0 . 100.1 99.9 1000

2ln item soliclting respondents'race, the remaining categories are American Indian, Oriental, and other,

b

tn question about majority of pupils expected on first job the collapsed categories are American

Indian, Orlental, Mexican-American/Chicano, Puerto Rican, and other. Racial/ethnic designations are listed as

given in the ACE questionnaire,

CPleasg“_note small N's
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TABLE 90
SUCCESS IN OBTAINING EARLY TEACHING JOB BY PERCENT AGREEING
WITH SELECTED SOCIAL AND ACADEMIC ATTITUDES?
{% Agreement
ALl
Selected Social and
Academic Attitudes. .
BA's Hires Nonhires
"Traditional Statements'®
Realistlcally, an individual person can do little to -
bring about changes in our society . . ., . .. 39.0 39.1 35.9
. The activities of married women are best confined to
the home and family . . . . . .. ... ..... 16.2 15.6 1.7
The chiaf bensfit of a college education is that it
increases one's earning power, . . . . . . . . . . 25.7 27.2 25.5
a
imoroved if there were less emphasis or
speclalized training and more on broad
liberal education . ., . . . . .. ... ... 2.4 19,0 20.6
College officials have the right to ban persons with
extreme vieis from speaking on campus. , , . , , . 20.3 2.6 18.2
Most college u'flclals have been too lax in dealling
with student .rotests on Campus. , , , , . . . . . 33,7 40.0 33,9
Open admissions lowers the value of a degree . . . . us.8 48.4 43.8
UNontraditional Statsments'!®
Parents should be discouraged from having large
familles o . . . o o v 0o e 80.5 7.1 79.8
Undergraduate education in America would be improved
if:
All courses were eloctlve. . . v o o . . . 0. .. 21.8 20.6 21.8
Grades were abolished. . , . . . . v v v 0. 31.8 b 38.2
Course work were more relevant to contemporary 1lfe
and problems + . v . 4 . awu e e e s h.6 80.2 83.8
The college were governed completely by its fa:ulty
and SEUdENES &« 4 4 4 L 4 4w e e e e e 35.1 30.6 35.9
More attention were pald to the emotional growth of
SEUdENES o v 4 4 v v b e e e e e e e e e sh.0 55.5 57.0
Students were required to spend a year in comunity
service In the U.S. or abroad. . . . . , . .. . 36.2 37.4 38.4 N
Students should be more militant in defending their
TNEErESES. o 4 v v o 0 v e e e e e e e o 29.3 22.2 27.5
Students from disadvantaged soclal backgrounds should
be given preferential treatment in college
admiSSIONS o v v v v v e e e e e e e E 38.2 31.7 3.7
Open admissions is a good idea because it offers many
students @ chance. . . 4 . . u e v e w e 70.3 70.5 An
* Colleges should be activeiy engaged Tn solving soci
- problems . . . . . . .o 0 o e e e 82.1 84,7 86.4
Much of what is taught at collzqge Is irrelevant to
what is going on in the outside world. . . . . . . 70.7 72.1 75.1

(Nye

?|tems are from questions 13 and 16 in the ACE 1971 follow-up questionnaire. All questions prefaced |
by the phrase "undergraduate education in America would be improved if:" Allowed for checking if agreeds
The other items offzred four possible responses: agree strongly, agree somewhat, disagree somewhat. disagree
strongly. For these purposes the agreement :ategorles have been collapsed and are Bresented above as %
agreement. Questions are not here presen[ed in their original order,

In analyzing the data {and not In the questionnaire) items were group.gd according to whether as
stated, they were Judged to be broadly- neraditional' or "nontraditional' in viewpolnt.

€On items beginning "undergraduate educatlon in America . . . . ." NA's cannot be determined. On all
other attitudinal items the range of nonresponse was as follows'

Q " F:o«; o To
3 's .6
ERIC kTS S S I

Nonhires .
:

ey
P




= 140-

TABLE 91

SUCCESS IN OBTAINING EARLY TEACHING JOB BY PERCENT FINDING SELECTED CAREER-RELATED VALUES®
VERY {MPORTANT OR ESSENTIAL TO THEM? ~!
(In Percentages)

Those Indicating Value is Very Important or Essentlal

T,

Selected Career-Related Values All Men Women

BA's  Hires Nonhires [} BA's Hires Nonhlres BA's Hires WNonhires

Being Very Weli-off Financially 25.3 18.4 17.4 32,1 20.3 23.9 18.8 17.8 16.1 -
Helping Qthars Who Are in
Difflculty 73.4 81.8 83.1 66.9 75.8 75.1 73.5  83.4 84,7
Participating in An Organization
Like the Peace Corps or VISTA 11.6 10.8 15.4 9.7 13 18.4 13.5  10.2 4.8
Having Opportunities to be Orig- .
inal and Creative 77.4  81.6 76.9 73.1  80.6 7.3 8.4  81.9 78.0
Having a Stable, Secure Future 66.9 75.4 72.9 64.3 64,9 75.4 69.4  78.1 72.4
Avolding a High-Pressure hob 39.0 44,6 43.8 31,9 38.6 39.6 45.7 46,2 4h.s
b
S
3The question was: "indicate the importance to you personally of each of the following:" and the

response categories were essential, very important, somewhat important, not important.

bThe range of nonresponse was as follows: « :

Range
N From % To%
8A's - All 1.6 1.8
Men 1.9 2.2
Women 1.1 1.5
Hires - All 1o 1.3
Men 1.5 2.5
Women 0.9 1.1
Nonhires = All 0.5 1.0
Men 0.0 0.9
Women 0.5 1.0

ERIC
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TABLE 92

EMPLOYER OF HIRED TEACHERS IN FALL OF 1971, BY SEX
(In Percentages)

AVl Men Women

Senior High School. & v & & v v ¢ o o v ¢ o & 27.0 b4, 6 22.4
Junior High School, . . . . . ... .. ... 17.9 27.7 15.4
Elementary School + v o 4 4 v o ¢ ¢ o o o o » 45,5 15.8 53.2
Preschool w v v v v b e e e e e e e e e 3.3 0.3 3.7
Not classified® , . . , . . . . .. .. ... 6.6 11,6 ) 5.3
% (104,980)  (21,680) (83,300)

% 100.0 100,0 100.0

@jnconsistent data was obtained for this group. For details, see Appendix
pp. A-15 to A-17. THESE RESPONDENTS ARE OMITTED FROM SUBSEQUENT TABLES PRESENT-
ING DATA BY LEVEL OF EMPLOYING SCHOOL SYSTEM IN FALL, 1971.

bas cxplained in the Foreword and on p. 24, N here and in all following
tables is a population projection, not an actual count of respondents.
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\
TABLE 95
PERCENTAGE OF NEW TEACHERS EMPLOYED AT EACH SCHOOL LEVEL
IN FALL 1971 WHO WFRE EDUCATION MAJORS, BY SEX
(i Percentages)’
Education Majors Com- ‘

School Level in Which prised Following Per- N
Employed, Fall, 1971 cent of All Teachers at

. Listed School Level

)

All Hired Teachers

Senior Digh SCROOT + o o v ¢ o 4 o o v ot e e e e e e e e e e e 19.0 (27,540)
Junior high Sehool o v v v v 5 sl v e e e e e e e e e e e e e e 22.4 (17,800)
Elementary SChool. « « « o v o e e e e e . D6 (46, 140)
Preschoole « « v v e e e e e e e e e e e 597 (3,000)®
Men

O T (9,360)
Junfor high SChOOT & v v v v v v v v e e e v i e e e e e e e e e e e 24,0 (5,790)
Elementary SCHOOT. « v ¢ o o o o o o b e e e e e e e e e e e e e e e e 72.3 (3,290)b
PreSChOOle v v o o o 6 o o o e o e e e e e e e e e e e e e e e e e e : " 60°
Woten

Senfor NIgh SChOO) & o v v o v v v e b e e e e e e e e e e e e e e e e 21.1 (18,180)
Junior high SChOGT « v v v v v v v e e e e e e e e e e e e e e e e e e e e e 21.7 (i2,010)
Elementary SChOOl. « v v v v v o o v o e i e e e e e e e e e 73.7 (42,850)
PreSChOOl: « o v o o o v o 4 e e e e e e e e e e e e e e e e e e e e 61,0 (2,9&0)“

30nly sixty men in this cohort were employed in preschools or kindergartens in the Fall of 1971; none of them
was an education major.

bPle.ase note small N's {seec Appendix Tabla A-2 for unweighted N's).
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: ' TABLE 121

\\_ L. .
i PERCENTAGE OF TEACHERS SCORING HIGH ON ACADEMIC INDEX WHO EXPECTED
we---AND/OR PREFERRED TO TEACH SELECTED SPECIAL TYPES OF PUPILS®

1
H
g

Percentage of High Index Teache}s

Selected Types of Pupils

Expect Prefer
Children who are:
Mentally Retarded. . . . . . . 7.0 6.7
PhxsicaliyrH?ndignged Ce N 8.3 1.8
Emotionally Disturbed. . . . . 15.6 7.3
Exceptionally Bright . . . . . 24.8 23.9
Highly Creative. . . . . . - . 26.8 34.5
Socially/Economically
Disadvantaged. . . . . . . . 33.9 26.5
Bilingual. . . . . . . . . .. 10.0 _ 4.5
Preschool. . . . . . . . . .. 5.8 7.8
Adults . . . . . . . . ... .. 6.7 ' 3.8
(Nyb (13,640 (13,640)

3

@Respondents were instructed to 'mark as many as apply."
>(

answers.'

N) here is total weighted N for the subgroup, including '"no

ERIC | 188
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TECHN{CAL APPENDIX

3

l. Data Sources, Sampling Design and
Weighting Procedures

The data analyzed in this report were collected by the American
Council on Education as part of the ongoing program of annual surveys
of entering freshmen (the Cooperative Institutional Research Program),
conducted with subport from the U.S. Office of Education. Subsamples

of these entering cohorts have then been periodically resurveyed by ACE.

Fé}”thig report daté from ghe 1967 freshman survey and the 1971 Folloq—up
survey were used. Special questions for students contemplating teaching )
careers or.recruited into teachiﬁg in 1971 were’developed for the 1971
followup survey by BSSR and incorporated in the fol low-up stﬁdy_

The sampling procedure§>here described by Alan E. Bayer and his

colleagues in "Four Years After College Entry' (ACE Research Reports,

8, 1, 1973,pp. 3-4), from which we are reproducing the following excerpts:

A total of 280,650 students at 359 ‘colleges participated in the
original survey of freshmen entering college in the fall of 1967.
Because a number of participating institutions provided a sample of
student respondents deemed unrepresentative of the institution's
entire entering freshman class, weighted national! normative tabula-
tions were based on 185,848 first-time full-time freshmen from 252
institutions (46 junior or community colleges, 155 four-year colleges,
and 51 universities).]

llnstitutions in the normative tabulations were arrayed into 29
stratification cells (based on type, control, size, and affluence)
and differentially weighted to adjust for disproportionate sampling
of institutions across cells. 1In addition, the data were further
adjusted to correct for nonparticipation of students within institu-
tions. For the normative results and for further details regarding
the sampling design, see [Robert J. Panos, et al., "National Norms
for Entering College Freshmen-Fall 1967," ACE Research Reports, 2,7,
1967].




A-2 1
|
|

For matters of economy in institutional research, and because
it is generally not necessary in followup research to study the
entire student body at large institutions, a subsample of students
included in the national norms was drawn for a followup mailing to
the students' homes. The followup sample included all students who
had entered institutions enrolling fewer than 300 first-time freshmen
in 1967, and samples of between 250 and 300 students (every Nth case
on file) from the larger institutions. The resulting sample consisted
of 63,510 Former Ffreshmen® to whom the initial followup questionnaire
was mailed in July 1971.

A reminder postca.d was sent out to the entire sample one week
after the initial mailing. One month later, a second request and
questionnaire was sent to all nonrespondents whose first mailing had
not been returned as '‘nonde!iverable.'3 After another three weeks,
a one-fifth sample (every 5th case) of nonrespondents was selected

__for.special . delivery mailing of a.third questionnaire,% . _ .

0F the 63,510 in the original mailing, 5,341 were found to either
be deceased or to have nondeliverable addresses that could not
be updated. Of the remaining 58,169 for whom mail contact might be
assumed, valid and usable forms were received from 34,346 (59.0%).
Under a separate contract with the 0ffice of Education, WESTAT
Inc. computed weights for each of the 34,346 respondents to the mail

requests for participation in the follow-up survey. The methods used to

compute these‘Weights were developed jointly by WESTAT and OE. The

2Sample selection procedures described previously actually
resulted in a subsample of 64,079 but 569 of these had provided no
name and address for followup purposed. All mailings were first~
class with live stamp.

3an attempt was made to update nondeliverable addresses through
requests to the institutions at which the student was originally
enrolled. All addresses updated by this means were again sent a
questionnaire.

4an additional phase entailed a telephone followup survey of a
subsample of nonrespondents to the special delivery mailing. OF the
2,790 who were selected for the telephone survey, which employed an
abbreviated form of the questionnaire, information was collected
either from the subject, his parent, or other relatives for 1,714
(61.4 percent); of the remaining 1,076, most were not contacted because
no telephone number could be ascertained. These telephone respondents
are omitted for all tabulations in this report.

ERIC
190




ERIC

Aruitoxt provided by Eic:

A-3

.

procedures are described in detail in the WESTAT report, Computation of

Weights for Respondents to the 1971 Follow-up Survey of 1967 College

Freshmen, July 15, 1973 (ﬁockville,~Maryland). Basicafly, the weight
applied to each respondent to the 1971 follow-up Survey consists of:

1. a component for the selection of the school from its stratum;

2. a component for the selection of the student from his/her school;

3. if applicable, a component for being selected for the special
delivery mail request;

4. a student nonresponse adjustéent;

3. 3 ratio adjustment to HEGIS enrollment counts.

As a result of the application of these weights the 34,346
actual respondents were adjusted up to 1.3 million, the number of full-
time entering freshmen in American colleges and universities in the Fall
of 1967.

Tables showing the unweighted N's for major analytic groups dis-

cussed in this report follow (Tables Al-Ak).




A-k

- TABLE A-1

UNWEIGHTED N'S OF 1971 HIRED AND NONHIRED TEACHERS BY SEX AND RACE

All Men Women
Race
. Hires Nonhires Hires Nonhires Hires Nonhires
Caucasian 2,948 1,086 589 175 2,359 911
Negro _ 152 68 15 8 137 60
American Jnaian 5 5 1 - 4 5
" Oriental 6 3 5 - L 3
Other 122 31 24 6 98 25
NA 8 6 4 - L 6
Total N 3,251 1,199 638 189 2,613 1,010
\
Q
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TABLE A-2 <

UNWEIGHTED N'S OF HIRED TEACHERS BY SEX AND FALL 1971 EMP.OYER

Fall 1971 Employer

All Men Women

Senior High School 809 261 548
Junior High School shs 142 403
Elementary School. 1,422 106 1,316
Preschool. 99 *~ k4 95
Not Classified . 271 101 170
NA . 105 24 81
Total N 3,251 638 2,613

193,
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TABLE A-3

UNWEIGHTED N'S OF HIRED TEACHERS BY SEX AND LENGTH
OF ANTICIPATED TEACHING CAREER

Length of Anticipated

Teaching Career All Men Women

Less than 2 years. . . . . « . « . . . 182 62 120 i .
2-5 YEars. . . . . v . e e e e e 810 105 705

More than SVyears, not rest of -

working life . . . . . . . . . . .. 1,037 137 900
Most of working 1ife « . . . . . . . . 1,171 315 856
NA © o e e 51 19 32
Total N . 3,251 638 2,613

ERIC
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TABLE A-4

UNWEIGHTED N'S OF 1971 BA'S BY EDUCAT{ON CAREER GOAL AND SEX

\

s
e

All Men Women
Never Education Career . 12,440 7,596 4,844
Stables! 3,157 396 2,761
RecruitsZ, 2,051 582 1,469
Pefectors3 1,702 VK] 1,260
Total N 19,350 9,016 10,334

(A11 BA's) -

]Education career goal in 1967 and 1971.

2Educatic_)n career goal in 1971 only.

3Education career goal in 1967 only.




2. Bias due to Nonreporting of
Estimated Parental Family lncome

The proportions of respondents who did not‘report their parents'
income was high in many instances and quite variable across analytic
groups,”with major differences between men and women. \In order to gain
some jnsjghtras to ;he gffgctrqf these ''don't know's'' on the income
distributions and medians for the variogf groups, we investigated the
relationship betﬁeen that variable and the highest level of formal edu-
‘cation attained by fathers of respondents. The results for all BA's
are shown in Table A-5; similar findings were obtained for hires and
nonhires when these groups were examined separately.

In addition to demonstrating fhe expected consistency between
father's education and family income, these tables show that the &is-
tribution of income I"don't: know's'' on father's education resembles the

i
distribution of the higher income groups, principally $10,000 to $19,999.

Thus it would appear that a relatively high proporfion of "don't know's"
on the income item may lead to an underestimate of the group's average
income, while é 1 ow proporéion of ''don't know's' may inflate a group's
average inéome slightly in relation to grOUpé with higher proportions

of '"don't know'' responses.
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3. Factor Analyses of Attitudinal |tems

We were limited in this analysis by the fact that we had initially
selected out from the ACE questionnaire's 37 attitude items only 19 to

be included in our data file. The items selected were not of specific

relevance to this study; some were general, socially relevant statements,
others were specifically related to the policies and practices in colleges

and universities. Our selection was based on inherent interest, but we

g an s

also avoided including many items on the same topic.

1

Through a series of crosstabular analyses of these items a weak

and marginally consistent trend seemed to emerge. Hires seemed more
likely to agree with statements which we had designated as 'traditional',
and nonhires were more likely to agree with “hontraditional®’ statements.
To be sure, there is some danger of capitalizing upon chance associations
when examining thirty-eight comparisons (19 items by 2 status groups) in
that we could expect by chance some comparisons to emerge as 'in the
right direction, but not quite statistically significant at the 0.05 level."
To avoid this problem an attempt to combine the individual items into
one or more composite indices was undertaken. Using an iterative principal
components factor analysis technique, three attempts were made: one
using the two status groups combined, and one-each for the separate stamgé%i
groups.

All three analyseslresulted in essentially identical outcomes.
Very weak relationshipﬁ among the 19 items were reflected in the three
correlation matrices; these matrices were all near singular (i.e. deter-
minants at or below 0.17); each gave rise to seven factors with eigéﬁ¥

values exceeding 1.0 indicating little clustering among the items; and

ERIC ~ :




A-11

the first factor in each initial solution acc‘;’gunted for less than 15 per-
cent of the total variance among items. In effect, the factor analyses
indicated a lack of clustering or underlying structure among the 19 items.
A list of the items, and the correlation matrix for the 19 items for

combined status groups follcow.

o C‘;
e - 19¢

Aruitoxt provided by Eic: 1
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ATTITUDINAL ITEMS FROM THE 1971 ACE QUESTIONNAIRE
INCLUDED IN THIS STUDY
The activities of married women aré best confined to the home
and family.
Parents should be discouraged from having large families.

Realistically., an individual person can do little to bring
about changes in our society.

The chief benefit of a college education is that it increases
one's earning power.

College officials have the right to ban persons with extreme
views from speaking on campus.

Students from disadvantaged social backgrounds should be given
preferential treatment in college admissions.

Most college officials have been too lax in dealing with
student protests on campus.

Open admissions is a good idea because it offers many students

a chance.
Open admissions lowers the value of a degree,
Students should be more miltitant in defending their interests,

Much of what* is taught at college is irrelevant to what is
going on in the outside world.

Colleges should be actively engaged in solving social Problems.

Undergraduate education in America would be improved if:

All courses were elective.

Grades were abofished.

Course work were more relevant to contemporary life and problems.
More attention were paid to the emotional growth of students.

Students were required to spend a year in community service in
the U.S, or abroad.
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226 The college were governed completely by its faculty and
students.

227 There were less emphasis on épecialized training and more on
broad liberal education.

Aruitoxt provided by Eic:
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L. Fall 1971 Employer of Hired Teachers:
""Not Classified'' Responses . -

As was shown in Table 92, 7 percent of all hires (12% of the men
and 5% of the women) indicated that they were not expecting to be emp loyed
by school systems in the Fall of 1971. At the same time, 77 percent of
the men and 53 pércent of the women among these ''not classified" hires
said they had already started teaching, and 35 percent of the men and
49apercent of the women responded that they had received contracts for
that Fall; on the strength of these responses they Had been included
among the hires. Although we examined tHe data further we were not able
to fully explain the contradiction in the data.

Among men, teachers who indicated nonschool system employers
for the Fall of 197! were primarily expecting to work for business
companies (especially small business; 48%), colleges and universities
(13%), and the federal government (12%). women specified colleges and
universities (23%), “'other," which'inélhded housewife and student (24%,
as compared with only 8% of the men), and state and local government (19%) .

Many more of those in the ''not classified' category were antici-
pating teaching for five yearsﬂbr less; thus while 26 percent of those
in school éystems in the Faf}“§g>l97l had such short-term commitments,
this was true of 38 percent of the others. This difference was consid-
erably more marked among men. It is our best guess that some of these
respondents expected to work for private or proprietary schobls, or
colleges; others may expect to work part-time. Still others may have
misclassified their responses, chluding some whé may have”checked local

government when they expected to teach in public schools.

5
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Since the total number of respondents in this '"nonclassified'
category is small, we did not assume that our findings for hires would
be seriously distorted by their inclusion. However, a separate investi-
gation was done to further check into this matter. It was found that
there were few instances in which the inclusion of this typical group
affected the data for hires by more than one percent, and fewer still
where this eliminated or changed the nature of the relationship between
hires and mpnhires. Thus on most measures examined, describing personal ;
characteristics, institutions attended, socioeconomic status, achievement
and career items, the relationships were not affected, and differences '
did not exceed one percent.

The exceptions among men were:

--Eather's highest level of formal education, where the inclu-

sion of the not classified group among hires led to fewer high school

graduates (33% as compared with 36%) and more with postgraduate degrees
(12% rather than 10%). But the direction of the relationship to non-
hires is not affected. ° T

--1971 career goal, where the inclusion of those not indicating
a school system as their Fall, I97I employer led to fewer selecting
secondary school teaching as their career goal (55% rather than 58%),
and more choosing noneducational Careers (22% as opposed to 19%). Again,
the direction of the relationship to nonhires in the first ingtance is

not affected; nor is it in the second case, but the difference becomes

too small to be meaningful. .

--Length of anticipated teaching career--because of the high

proportion of the nonclassified planning to teach less than two years,

-

204
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\
the difference between hires and nonhires would have been greater had

they been excluded; the direction is the same.

. =-=~The propoition of hires expecting to teach the disadvantaged
is also 2 percent lower (31%) than it would have been without™ the
nonclassified (33%); the difference from nonhires (27%) would have been

even greater than it is.

Among women the impact is even less significant. I[n only two
cases do the differences come to more than one percent: the proportion
who atfended public institutions is 66.8 percent.for hires in school
systems, and 65.5 percent for all hires; it is 66.7 percent for nonhires.
The inclusion of the nonclassified group also changes .the proportion
with noneducation career goals from 9.2 percent to 10.6 percent--as

_compared with 10.8 percent for nonhires.

It is apparent, then, that the impact of the nonclassified
group is trivial in the relation of hires to nonhires. Since those
in the ''not classified' category éualified as hired teachers on our
screening variables, we did not deem it appropriate to exclude them

from this category.

Aruitoxt provided by Eic:
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5. Teachers Planning to Teach for
Less* Than Two Years

Seven percent of the men (weightgd N=1510,- unweighted N=62) and
3 percent of the women (weighted N=2600, unweighted N=120} indicated
that they pfanned to teach for less than two years. Among the men in
particular this number is quite small, so that cross-tabulations based
on this group often rest on a thin base.

But beyond the numerical weakness there is some additional evi-

LI

dence that led us to be especially cautious in utiiizing and interpret-
ing daﬁa for this group, especially the men. Thus 45 percent of the men
in tHis commitment category fell into the "not classified' group with
regard to Fall 1971 employer, as compared with only 5-9 percent of the
men in the ?ther cémmitmeﬁt categories. Among women the differences

are not so extreme, but lie in the same direction: 20 percent did not
indicate a school system employer for that Fall, as compared with 4-5
percent in the other commitment categories. Alfhough the data for this
group are included in- Tables 9-116, we have not chosern to interpret them

extensively, and would advise the reader to do likewise.
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APPENDIX B

ACE Questionnaires, 1967 and 1971:

Freshman Questionnaire--Fall, 1967
Follow-Up Questionnaire--July, 1971




STUDENT INFORMATION FORM :

oms (L LE]
| int) you born?
YOUR NAME (please print) — e — ' o e
HOME STREET ADDRESS i Your Sociol  (01-12) (01:31)
. Security Number — ; —
1 1 1 ] 1 1
City Stete Zip Cede {If kaswn) {pleose copy L:T[ ! l Pl J

corefully)

QOOE
0]o]0]0)

OEEEOO
QOO

NOTE: The informotion in this report is being collected for the Americon Council on.

0J0l0)]
0161616 888@@@@@@
Educotion os part of o continuing study of higher educotion. Your cooperotion

in this research will contribute to on understonding of how students ore offeci- 8@@@ 8@@88@@@@
ed by their college experiences. Identifying informotion hos been requested by 888 ©®8©®®®®8

the Council 1n order to make subsequent moil follow-up siudies possible, Yaur ® ® ololo)
responses will be held in the strictest professiono! confidence, ond will be OO |IPPOEEEEOE
used only 1n group summories for research purposes. olololojfiololelololelelolo]
- OOOO PEOOEOOO®
s (8]o]o]ola[o]o]o]o]lo]olo]o]O]

DIRECTIONS: Your responses will be reod by 5. Mork ane: -
on outomotic sconning dev.lce. Your corgful This is the fitst time t have entolied |n cotlege as a fteshman, .,
observonce of these few simple rules will be
R { came to this college from a juntor college
most opprecioted. . )
1 came to this college from a foul-year college of URIVEISITY v vvvnssnvrs..
| il (No. 2% frer). - ; ; - B
Use only black tead penci (N? i o0 o er) 6. The following questions deal with accomplishments that might possibly apply
Moke heavy black morks thot fill the circle. . X TR
; to your high school years. Do not be discouraged by this list; it covers many
Erase cleanly ony answer you wish to chonge. 0 Y 4 il be obl P A
Moke no stroy murkings of ony kind. oreos of Interest and lew students wi e oble fo soy yes  lo mony items.
' v N {Mark al) that apply)
. es o .
Example: Will marks made with:pall pen of O . Was elecled president of one or mote student organizations {recognized Yes
fountain pen be properly read? by the school)..evvnvvveens Cheeresane N [ O .
Recersed a high 1ating{Good, Excellent}in a state or regional nsic contest. O
Participated m a state or regional speech or debate contest............., . O
1. Your Sex:  MmaleO Female O Had a major part m a play ....
N E Won a vaisity letter (sports)
2. How ald will you be an December 31 of this Won & prize of awatd in an art COMPELHION .vvvvvasvsersvvviusiverssnavenss O
Ye‘"?\ {i%ark one) Edited the schaol papel, yeatbook, o litelaty magazine . .0
16 o younget .. .. @] 20... Had paems, stories, essays, or artictes published, .. ...\ ... o)
) 2., “ .0 Participated ‘a 2 National Scrence Foundation summes Prograi . .......vvvess O
ey |
Ofdet than 21 +.rr . O Paced {first, sceoud, o third) 1n a state or regional science contest......... O.
~ Was a member of a scholastic honor society «v.vevveeisss e e, O
g Won a Ceititicate of Ment or Letter of Commendation in the Natronal
3. What was your overoge grode in secondary Menit PIoRIam vuvvvvovvrs P bt e e e ey O
school? (Mark one) )
Aaar...O |: SN @ 8. Do you have any concerm abaut your * 4
A= ©) Cr weens O 7. What is the highes! ocademic ability to finance your college edu-
B+ Cuivinien @] degree thot you intend to cotion? (Mark one)
B. Dovenns .O obtain? -(Maik one)
: . None (| am confident that 1 will
4. To how mony colleges ather than this one did you one & am co foe
o NOME &1 everrrrransonsnanses os (@] have sufticient funds) ... .v... . O
actuolly apply for admission? From how mony did o) i
N Cept 2 (Mark h column) Associate{ol equivalent) . K= Some concern (but | will prabably
you receive occeptances [Mark ane in each column Bachelor's degiee {B.A,, B.S., etc.) have enough funds}...ovvuvvunas
_Applications  Acceptances Mastet's degrea{M A, M.S., etc.) . @] Major concern {not sure { will be
No ather ... O ‘e . Ph.D. or Ed.D able to complete college} .......
M.D..D.D.S., 6i D.V.M .0
LL.B. or J.0y vhss .0 9. Are you o twin? (Mask one}
B.D: vaieriienieiiiieien @] NO vieeniiane e @]
(o N O Yes, identical .oevvens
I . ) Yes, {tatetnal same sex .
Six of mote «..ve Ceveeeanes [ T O . Yes, (taternal opposite sex.... O

LRIC 208




10. Through whot source do you in- . v v »

. - U v ou

, tend to finance the first yeor of 5§55
your undergroduate education? i

{Mark ong in each tow )

Personal savings and ‘ot employment
Patental or other famity aid ,,..,..,
Repayable loan..., . voves
Scholarship, grant, o1 other gift ., , .

O O O Malo,

11.Whot is the highest level of formal education ob-
toined by your porents? {Matk one in each column )
Father -
Grammar school of less O....
Some high school ...
High school graduate, . O..
Some college..... Q
College degree .., ...
Postgraduaie degree ,, O N O

Mother

12. What is your best estimate of the tatal income
lost yeor of your parental fomily (not your awn
fomily if you ore morried)? Cansider onnual in-
come from oll sources before toxes. (Mark one}

Less than 54,0000 $15,000-519,999, O
$4,000-55,999 ...O  $20,000-524,999, .O
$5,000-87,999 ...  $25,000-$29,999. .0
$8,000-39,999 ...0 330,000 ot mare ..O
$10,000-514,999 .O | have no 1dea....O

PR
A

13, Whot is your racial background? (Mark one)
Caucastan
Negto ...
Ametican lodian
Driental ..
Other .....

Your Present
Religious
Preference

H Religion in
14. Mark one in each Which You

column below:  yare Reared
Protestant ooss T O
Roman Catholic +......
Jewish . .
Other ...

None....

15, While ottending high school, did you: (Mark one)
Date one steady gitl inend{boy friend)...... O
Have a series of steady gitl friends
(Boy fr1ends) vooeirieecerniiisaarnae
Date a few different giris (boys),
but none steadily ,........
Pietty much Play the freld ,
Seldom of nevel date - ...ssees

16. How many students in high school did you know
by their first nomes or nicknemes? (Mark one)
Sarfess 10 11-20 21-50 51-100 101-200 more

O O O O o O

How many of these students did you consider

close friends? (Mark one)

Sorfess  6-10 11-20 21-50 51-100 101-200 more

@ O 0 0O 0O O 0O
trrrnnnnnnnnnnnnl
O

ERIC | :
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17. For eoch of the following octivities, indicote if you presently con perform the octivity

competently. (Mark one In 2ach fow)

No

PUDSE

Yes, but | and | have
I ean woufd ke  no‘desite
presently lo be able o be able
do this ta do to do
well “hls well this well
Type 40 words of mote pef minute.. ..., RO O e
Sketch people so that they can be recopnized .vovvuvusss O
Speak a second fanguage fluently .uevvviiisiiearieranss v O
Break 100 ingolf,.vvivvianss R . . ..

Watersski o evinareanine,
Skion SnOw ..y iiia.es
Sight-tead piano music .
Read music {SIpging) .. .....
Identify at least friteen spectes of birds on sight ... .....
Refetee one of nore SPOHtING EVENIS vuyeusereraraernsns
Recite iong passages from plays ol poems without notes. .
Identify or desctibe examples from seveial

architectural styles........
Salbapoat vveveenes
Identify most of the major constellations of stars ... ..vu.

00000 00OOOOOOODO

Use a sewing machme .......
Use Robert’s Rules of Oder ,
Mix 2 dry Martinl oo onaniona

O.
0.
O
@)
@)
@)
.0
O...
O..
O..
@)
O...
O.
O

Set a table for a formal patty ., uuverenninsniers s
Name the starting players for a professional athletic team
Score @ tenmis mateh, oo avennines
identity many classical musical compositions

by title and composer”
Program a computel, ...,
Use a slide tule, vovvrerniianinn,s
Swim a mile withcut stopping .
Name the amimal phyla ...
Describe the diflerence between stocks and bonds .

Develop and print photographs (datkcoom work).,uyususs
Bake a cake from scrateh {np MIXES} v vuuiiiiiiiians
Describe the personal freedoms guaranteed by

the Bill of RIBNtS ouvernvisniesinarnannscresnen
D&at"lgast V5 push-ups ...

(@]

(@]

. Transfer to anather college before graduating
.

What is your best guess os fo the chonces

A ; Very Very
thot you will: (Mark one in each row ) Good some  Little - No
Chance Chance Chance Chane

Get married while in college? ,,,....,,
Get mairied vithin a yedy after college?. ...

Obtain an A-or hetter over-all grade point average?..
Change major field? ,....
Change career chotce?,,.0uivueraen

Ceraarareraasgans T

Fail one of more courses?,
Graduate with honots? .v.uvivesee

DODODDODDOODOD

Lol

DOOODOD

Be elected to a student office?..,caiviunees s TTOON © IOV
Join a social fraternity, sorority, or club? ., OO o
Authos of co-author a published atticle? .. eveersrrserenen. O, Ounn . O,

Patticipate in student protests or demonstiations? .
Diop out of this college temporarily {exclude transferting)? ...
Dicp cui permanently (exclude transferning)?, .,

0.

O
O
O
O
Be elected to an academic honar SOCIEtY? c.uvuvsviinssinns C)
O
O
O
i




Eisce
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19. Mork one in

eoch column:

Uity
Stae
Ottt
" e
7 "'"’E/'s N
4 Dty 1

Yoy, ¢
Loze

Alabama ..
Alaska.......
Anzon2.......
Arkansas.....
Cabfamia ...
Cotalado . ...y,
Conrecticut ...
Delaware.,.....
o.C .. .
Flotida . eeuvens
Géargla........

fdaho ..., .. ..O

Lhnors oo, L
Indhana .oo... ..

©00000000000

Louisiana...... i

0000000000000V OOOOOO ¥,

O
@)
@)
Kentueky L ;... ..O
o
O
O

Missoun
tdontana, ., .
Nebraska ......
Nevaga ...

-0

New Hampshire o O
@)

@]

MNew Jeisey ...
MNew Mexwa ...,
Hew Yutk ...
North Carolina
Morth Dukota
Oho.....
Ortahoma
Cregone. o, oo
Pennsytvana ..,
Rhode 1siand ...
South Catoting
South Oakota ..
Temassee |

Texas ..
Utah...
vermont..
Virginia.,
‘Washmgton .
West Vugmnia ..,
Wisconsmn ..
‘Wyommg ...
Other U.S.
Canada +.eves
Latin America, ..

0000000EORO00

S by,

=000000000000000000Q00VVOVOOV00NOV0VQVVO00OV0COO00OOOROOO00 ¥,
—OOOOOOOOOOOOQOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOn

=0 000000000000V VO00OOOVOOOOOOOOOOO0OO0N0

Aruitoxt provided by Eic:

Yac o

20. Mark only three responses,
one in eoch columa.

‘Your ptobable career occupation,

Your fathei’s oceupation,
G(,Ymu mother’s occupation.

NOTE: Il your fathe:<of mOther: s deceased,
please indicate his -hetviast occupation.

Accountant of actuary ..
Actor of enfertamar ,
Atchitect ., ...,
ALSt ceeiieane
Busmess relencali,
Busness, executive

‘mana(‘emem( agministealon .,

Busmess owner o proneidtor , ,
Business salesstan of cuyel .
Clargyman (=urister, prigst
Clergy tother religious,
Cunical psycholagist.. .
College teachar......
Computer programmer .
Consetvationist of forester |
Dentist{ncluding otthadontist: .
Dsetitsan o1 home ecoromss,
Engmedr. .. ...
Fatrer ot ranchet

PROOEOREORERL BOEG
[G1CI0ICICIOICIOICICIGICIOINCIOICIG)]
FRERARNEEREEREE® ®RO®

Housewile oooiiiiviieneiienee
Interior decorator
fincleding designeti ...
Int=tPetor transtaton ..
Lab techiician of hygiemist ...,
Law 2nforcement officer . ...
Lawyer iattotaeyr v ouuu. s
Naittaty service (Sareer) L.......
MusiCianipetformer, conposer. ..
Nuise ..., Prereticieseatis
Optometrnist ... . ..u.. verreeran
PharmacISte e eesiiieeereniens
PhysiC1an. ceciensones vreeeens
School counseiol . iueeunenerous
Schoo! prinieipal or supelntendent

(©)]
O]
©)]
Scientific reseateher .oiuua.ais ©]
O]
©)

000 O0ORCOOROORCOOREOE O
PEERE EBRROOMAORROREVEE GG

Social vOrKel vo v e iiainens veen
SIAISHCIAN o 1uuieeieieeainenss
Therapist.sphysical, .
occupatisnal, steechy . ........Q
Teacher (elementatyyovoner oo, ®
Teacher (secondary). voeviuiaen. @
VeLeraaian voeviieriiinienans ®

Wiiter of jowrnaliste..oiiuiiiens ® ® @
Siilied Hades «iieiieeiierenss (CIG]C]
O]

Undecided oo veniinne, [T ©}
Laborer funskilled...oveiiiiiinia,
Semi-skilled worket. o voveniennn,, .
Othes Sccupdtion. ..

21. Befow 15 o hisl of 66 different undergroduote majar
lields grouped into general cotegories. Mark only

thiee of tne 66 fields as follows:

@ First chotce ryait probable major field of siudy).

@ Second choce.

@ The held of study which 1s feast appealing to you.

ARTS ANO HUMANITIES
ALChITECIU S s eary vyl (0]6]0)]
Englishiliteraturer . . @ @ @
FiNe dits vevenrnas. [0]e]0)]
History cheeinaiieeens @ @ @
Joumahismewailings | ..O @@
Languagemodeini ... . O @O
Lunguagefothar .. ...
Music ..,
Philosophy.
Sheact and dtawa ... O
Theoiogy @
Gther

PEOEOO®
016]61CIa]6)

BIOLOGICAL SCIENCE
Biology {genetal;.
Brochemtatry .
Siophysics .
Botany ..
Zoology .

000000
DEEOE®
[ClGIGIGIRIP)]

BUSINESS
Accounting,, .
Business admin.., ...,
Electronic data

PIOCESSING 1uvvenns
Secretanal studies
Other ceeeiieeniinnns

06

©
PO OO
©®00 00

ole]

ENGINEERING

ROIEIC,

.00
Chemcat oouepenns @@@
Electrical, v o vae @@@
(RIGTIF] SRR @@
Mechanical. ovveninien [©]0)
DHHEE e ereersercnns @®

PHYSICAL SCIENCE

Chemistty coenernene. ©
‘Eanh SCIBNCE 4vuvsses 0O
Mathemabies....oiens @ @@

PRYSICS teviiennronns O @ @
Statishes voiveeanine @@ ©

PROFESSIONAL
Health Technology
(meorcal, dental,
labotatoty}.. ... ...
Nursing ...
Phaimasy
Predentislry .
Prelaw ...,
Premedicat ..,
Prevetesinaty .....

el lele)
00 OO
00 OPEOOOO

O]

Thetapy {occupat,,
physical. speech),
Othal vervieenn e

Q0

SOCIAL SCIENCE
Anthropology. .....
Economics. ..
Education ,

HIStOIY s eevnnnnnn @

Political sctence

tgoveinment,

int. relatranst, ., @@@
Psychology . ...... | @ @ @
Socral wotk Luu.u. Q0
Sociology veevuinns joje] ©
Other «viviieiieen @ @

OTHER FIELOS
Agncultuie ...,

lo]ele)
Communications
vradio, T.V.. etcay [oJelc

Efectionics

ttechnology! ..., | @ @ @
Fmeslry.'......... @®®D
Home ecoromics, .. @ @ @
“Ingustoial ants. ... | ® @@‘
Libraly science . @@ @i
Military scrence , .. @@ @

Phystcal education

and recteation. ... D@ ©

Other {technical} ,. @@ @w ‘

other nontechnical O @ ©

Undecided ..voouisd (0]©]0]

Please be sure that only thiee cucies have been marked in the

abave list.




Aruitoxt provided by Eic:

22.Below is a generol list of things thot students sometimes do.
Indicate which of these things you did during the pasi year in school,
1f You sngaged in an activity frequently, mark "'F."

it you engaged n an activity one of mole times, but > §'
not liequently, matk “0** (dccasionaliy). Mark ““N"' s 35
tnot at all} sf you have not perfoinied the activity é’ é‘ k3

during the past year. (Mark one for each item }

Voled 1n a student election ..vvvvvsss
Came late to class....
Played a musical-instrument ,,
Studied 1n Fr T T T A
Checked out a book of jouinal fiom the school Library
Astanged a date for another stsdent voveeverrerinnes
Overslept and missed a class o5 appointment ...,
Typed 3 homewoik assignment ...... :. e
Participated in organized demonsttations «vevses
Falled to compleie a homewoik assignment on time .

POOODRORDORROO A,

Argued with a teacher 1n class oovvuvvreiarrrar
Was 2 guest sn a teacher’s home ovooevse
Rode on a motorcycle ,, .., ,
Stept or dozed In class ,
Studied with other students ...
Did extra (upassigned) reading for a course ..,
Took sleeping pills oouyues
Tutoted another student oovyvvenins
Played chess oo vaeses
Saw a foreign movie,
Taok a tranquihizing plt...,
Discussed rehigion ..,
Took VIAMINS serevecraransa
Visiteg an art gallery of museum. ..,
Touk a trp of mole than 500 mles .,
Got a traffic bicket .o,y ..
Missed school because of illness ..,
Smoked cigarettes
Discussed politics, .
Played {e8nRIS srivirariaeereererirrvassisiriniins
Drank beer...
Played Brifge 1eersiaerrroseersorssarens
Discussed SPOMS ovviuvsevrerrererenerrossroas,an
Asked a teacher for advice aftes class,
Had vocational counseling o, vvevieeearss
Slayed up ali might.. . oo ieeeeraiiararierinee,

kR RRle)

®eOOAOPRORROPPOOOPOOPPREPEORCEOOBEBBOOC:
elelelelelelelelelaelelelelolelclololelolalelalelelelalolalelalalClolory

23, indicote the importonce to you per-

sonolly of the following persons or o - .
. P . o o

evenis in your decision to enroll in s & s &

his coll 5§ S§ &8

this coilege. {Mark one for each nlem ) &8 F L

O

Parent or other relative vuvveeeiioaes
High school teaches o counselor ..., .,
Friends attending this college .vheeeee
Giaduate o other repiesentative fiom
this college , v.eveesivarse
Professional counseling o1 college
placement sevice. .. uvusvnirre
Athletic progiam of the college ...

o]ele;
o0

o)
o)

o)

O
o
O
0]
Q
o
o

00D

000

Other extracusitcular activIties oyeuvess
Social life of the college, ., covicearase
Opportumity to live away from home.....o. Crred

%

LOW COSY Luuiverrerorerrornnrrosrsass
Academic reputation ol the college ...,
Most of the students ale like me ...,

Yetele

000
o)

.

Da”a"

Indicote the importonce to you pessonally of F8s
eoch of Ihe following:(Mark one for each item ) ~ 3: Pl
FELE

: N

> E3

Becoming accomplished in ong of the performing asts {acling,
dancing, et} ouur e i e
Beconhing an authority on a special subject in my subject hield .
Obtaiming recognitton from my colleagues for contributions in my
spectal field v vuvvrinss s aasrrresriasrirrrercassrrers
Becoming an accomplished nmusician (perfoimes or composer) ...
Becoming an expeil in finance aad COMMEICE +uvvees
Having administiative responstbihty for the work of others ...,
geing vely well-off financially ..vvvvvvsiiieciensiaeiiiire

Helping others who ate in difficulty v\ ouvis
Participating in an organization ke the Peace Coips o Vista. .

POEADOPOPOECOOO® OO

Becoming an outstanding athlete..,..,
Becoming a community leader .
Making 3 theosretical contribution 10 SCIEREE. . uviesrearsrarins
Weiting onginal works {poems, novels, shott stories, ete.tvvv.ve
Never bemg obhigated to people «vvveevisinanse
Creating artistic work tpamting, sculpture. decorating, ete,} -,
Keeping up o date with political affans .......,
Being succissiul in a business of my own .,....
Developing a meaningtul philosophy of Iife, cvvvevreisaren e

SISIGIGIGISIGIGISIGISISISISISIG MGG I
PPOOOPLOPVOELELE s,
elelalelalalelalalelalalalolaloMalory

Agree strongly

25, Mark one in ) Agree somewhat E a
. ~ =
eoch row: Disogree somewhot 2 F 5 S
. - & &
Disogree strongly s £ L
= S © &
EJ ~
¢ F 5
& a 3
College faculty aie more competent than ate students 6 CQ) O

to specify the cuiriculum. .
The activities of married women are best confined

10 the home and family vevsvcvvissnniiananiisass
Parents should be discouraged fiom having large

o)
O 0o

00000
O 0

families «vveerinsinierannans
Colieges v.ould be imptoved 1f organized sporls vere
de-eMPhasIZed .o erer e rrerertrrrarrarsersores
Scientists should publish their tindings regatdiess

of the posstble cONSEGUENCES vy r-eruses
Realistically, an wdividual person can do {ittle to

biing about chaages tn our slocu:ly Tesarerarrerettae

0

O 0O O 000 O O 0O OO0 O O O O,
0

o)

The chief benefit of a college education s that it
INCIeases one's eAMINE POWEL +vvy v sarsarsvsriersn
My beliefs and attitudes are sisnlar 1o these of most
other college Students v vuyvvererassssssornnrsnnss
Facvlty promotions shouid be based in patl on
student evalualions .vv\ s i rreensiiariesanersinns
Student publications should be clealed by
college OffICIAlS v ovarrenrrsorarensacarsnrrnrnses
Women should be subject 1o the draft ....
The voling age should be fowered to 18 .,

o 0

O

O 00 00O O O
000

OO0 0 00 b OO OO

College officials have the right to ban peisons
with extieme views from speaking on campus .. evv ey
Students from disadvantaged social backgtounds should
be given pieferentiat treatment In college admissions.

o)

Most cotlege officials have been too lax in dealing
with student piolests on campus «v»seee e

o0

e]ololele]e)]

Religions a{llllation..................O.......O......

Prepaced by Office of Reseurch, American Cauncil #n Educatien 1785 Meriachusetts Ave. MW Washinsten, D.C. Pracessed By Nahanal Camputet Systems 1015 Suuth éth Strees Mpls, Minn. 55415
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. AMERICAN COUNCIL ON EDUCATION .
ONE DUPONT CIRCLE
WASHINGTON, D. C. 20036 JULY, 1971

If there are any srrors in the address label to the left, mark this circle -0
and enter your correct name and address in the spaces below.

HEREERERERERRANEREGANERE;

Your Last Namae First Name nit,
T T I T LIl
@ Street Addruss .
: (LTI ITIIITT]
Deur Member of Our Survey Panel: City & State 2ip Code )
When you first entered college in 1967, you completed a brief information form MAKE NO MARKS HERE

indicating your educational and career plans, That was the first part of a nationwide survey
of what happens to people after they enter college, Now that you have had some college
experience, we should greatly appreciate your completing this hrief questionnaire and re-
turning it to us in the enclosed envelope. We are interested in your responses even if you
attended college for only a very short time, The information you provide will be eoded so
that you will remain anonynious, and will be used for research purposes only, with your
responses held in strict professional confidence, Since we ure following up only a limited
sample, your participation is very important, Thank you.

@@@@@@q
PEPEEOO
OO
®E0O
©EOO

QOO
Qe®
QeO

Sincerely yours, (0]}

Logan Wilson, President

©
elolslelololololole]
elolslolalolololele]

©
O]
@
@
®
6]
®
@
@®
@®

elolslolalololclo]
ololslololololclele)
elelslslvlololclele]

DIRECTIONS: Your responsas will be read by an automatic scanning device. Your careful observance of these few simple rules
will be most appreciated:

\ Use only black leacl pencil (No. 2% or softer). Erase cleanly any answer you wish to change.
Make heavy black marks that fill the circle completaly. Make no stray markings of any kind. Yes No
EXAMPLE. Wil matks made with ball point pen or fountain pen he properly read? O .
T .
1. Please indicate which of tlie fol- 2. Who will be your Emb‘”'ﬁl‘" this falf? Whom do you 3. Which of the following job
lowing applied to you during the expect to be your long-run career employer? activities do you expect to be
period, Jan.—June, 1971, and which {Mark as many as apply} doing:

you expect o apply during the per-

iod, Sept.~Dec,, 1971, {Mark as A.in the fall of 19717

During Long-run \

many as apply) . Fall, Career . B.in your long-run career?
Jan.- Sep.- 1971 Employer
June Oec. | Government: - (Mark as many as apply}
Attending college, ful) Federal linel. mulnary) . . .. oo Lo L
|.m;: {undergrachatel . . . . O Stateand local .. ... e e

Altending college, part . Echication:
ume lundergraguate) . ., . O Preschool andlor kindergacien, , , . . «. . 0 Fall, Long-run

Attending gratluate school . .+ O Elementary school . o .o evl vl a e EZ}. Career

Having a temysorary college Junior tigh school . . . . v v ey e
irterruption Gliness, ete) | O Sewior high schoot |, . .. ., Ve Teaching ..., .. .@)

Attencdir.g mght schoot, Jumior or community college | . .
adult gduednon L L, O Four ycar college or university . ., .. .. Research o o 4y ®

Atlenrhiag g sehod other than Other non profit organizations:

®

Administration. , ®

Silus. oLy ®

a Lollsge Of umversit Hospital, ehmic. o .0 .o v et e et o
Y

Working part Lime Social weifare or comnunity agency. - , .

Church . v v ie i ii et

®

Working ull time .
In mubtary service,
achve duty

Qther non-profll orgamZzation , ., . «

Service 1o clients
or patients , . . ®

Business, industry and services:
Seifcmployed , . ... Lo o

®

Boing # housewtfe. . . . ., .

00 0000 000000 OO0

Buing unemployed, looking
forajpob . ... ... o

Small company (up to 1000 employees) . .

Large company (more 1han 1000 emplovcus)o
Other lincl. student, housewilel o o v o0 v b s
Nont {do not plan to work}, ., e v v et e s O

None of the abave
le.g}, studying,

homemaking). . ®

8uair:g uncmployed, ot
fooving for ajab . .. ...

O O OO OO0 O @ OO O
00000 0000 000000 00

O O 00 000

L4
L
el 11 i 1 rnnninnrednnlndg

Aruitoxt provided by Eic:




4. What is your probable career
occupation? (Mark one}
OAccuunlanl or aciuary
O Actor of entertainer
) Architect '

O Artist

O Business {clerical)

O Business executive

O Business owner or propfietor

O Business salesrnan of buyer

O Clergyman {mimster, "df,'iesl)

QO cfergy tother religious)

O Clinical psychologist

O College teacher

O computer programmer

O Conservationist or forester

O Dentist lincluding orthodontist)

O Dietitian or home economist

O Engineer

O Farmer or rancher

O Foreign Service worker
{mcluding diplomat)

O Housewife

O Interior decoratorddesigner

O,lmerprem {transtator)

O Lab technician or hygienist

O Law enlurcul;ftql olficer

O Lawyer (atorney)

O Military service {career)

O Musician {performer, composer)

O Nurse ¢

O Optometrist

O Pharnacist

O Physician

O School counselor

O School principalfsuperinteadent

O Scientific researcher

O Soclal worker

O Statistician

O Therapist Iphysical,
occupational, speech}

QO Teacher (ulen)emarv)

O Teacher Isecondary]

O Veterinarian

O Writer or journalist

O Skilled trades

O Other

O Undlecided

o

Where will you most likely

be living and working in the

fall of 19712 (Mark one in

ach col [

e column) (/L’:,%
'y 9

Onolaem, oo vv .. @@

- O®
- O®

In a small town . . . .
In a moduraie or large
size town Or City , . .
In a metropolitan area.
central city . . . .
. In a metropolitan area,
suburb . . .

6. How important are cach of the following
reasons for your career choice?
{Mark one in each row}

Job are generally lable . . .
| enjoy working with the kind of

people involved . v . ... ..
This is @ well-paying carser . .

Persons in this career are less vulnerable
to military service, .

This choice satisfies my parents® hopes ., .,
| feel this enables me to make an impartant
contribution 1O SOCIELY 4 v o v o v v v v e s
There are opportunities for rapid career
QUVANCEMANT . o v 4 v e v v @@@

There are opportunities for freedom of acuon, , @@@

7. How have you financed your college and living
expenses as an undergraduate? Hf you plan to
attend yraduate school, how do you expect to
finance 1t? (Mark as many as apply)

oo
.
L)
%
Sources ‘s
Supporl from your parents ., ... .. ... ..

Suuporl Ilum your SpOUse. ¢ ot ey o
Federaf scholarship, fellowship, or grant .
State stholarship, fellowship, or grant .

Other scholarship, fellowship, or grant.
Federalloan ., oo vy v us s s [N

'Olhurloan.......---............‘

College work-study prograimn, . ,
Research assistantship. . . oo v e i v o
Teaching assistantship o . oo oev iy a0
Employment, ..., o000

00000001
| eo0000000000

Other sources {savings, etc.) . . .

8. Which of the following have you done since entering
colfege in 19672 (Mark as many as apply)

Got rarned .
Changed nwjor field.

Chungedl cartul choice + oo v o v o v v v uun e
Failed one or imofe couses . . . . .
Graduated with honors. . . . .
Was elected to a student office .

Joined a social fraternity, sorority,or club.. . . . .
Authored or co-authored @ published article . .. . . .. .
Was glected to an ocademic honur society. . .. . .
Participated in student protests or dernonstrations.
Dropped out of college ternporanly

O
O
{exclude translerringl . o oo oo Lot O
O
T

Dropped out of college permanently . ., . . ..
Translwired to anoiher college before
graduating ., .

-

IIIIIIIIIIIIIII 1 11
ERIC

Aruitoxt provided by Eic:

9. What is the highast degree you now holst
and what are your future degree plans?
{Mark one in each column)

Mome . .. vveui v,
Associate {01 equivalent)
WA, AS,ee) .. ...... AQO®
Bachelor's Degiee [ALB.,

‘BIA., BS,. wic) .
Master's Degree (MJA.,
MSaeted oL,
PhD,orEdD. .. ,... ..
M.D., D.OS., D.V.M, or DO.. . QWO
LLB. or J.D. Lawd. ... ... . ®OOD
B.D. {Divinity). ., ... u .. OO
Other 4. v\ .. ROIOINIC]

10. {Hlow olten have you dizeus.ed /. vaticnal
and career plans or a pussible ciwnge in
major field with gach of the fullowing
persons? {Mark one in each row)

Colluge advisor., . , ..

Acadenuc dean. ..
Readence holl counselor - « o+ v . -
Guiclonee wumselor . . v oo .o ..
Fiicad. . 0o
Professor or instrugtor « o v v o o

Placeiment counsdlor or duector. |, .
Fotmly ynember or spouse . ., ,
N O [1)]
OOO

O
OO

Dean of inen or wumen .

Couniselor in non UIversity vipenty .

Pepson einployed many milenderd
feld ,

Other ., oo v ieiienanen

11, What was your undergraduate grade point
average for the entire time you atiuntded
colleye? {Mark une in ¢aeh coltimn)

375 4.00tAor AE) .
3.25-3.74{A-0rBH), ...,
275 3248} . .., ...

®
®
®
2.25-2.74(B-orCh), . ... ®
®
®
®
1

175~2,241{C) . ., ..,
1.25-1,74 (C-or D¥) . . .
Less than 1,25 (D or fess). . .




12, Below is a list of 66 different academic fields
grouped into general categories. Mark only

Agree strongly

13, Ma;k one in Agree somewhat

three of the G6 fields as follows: each row: Disagree somewhat 10
- Disagree strongly T ".
~_ %
s . . "7.

o Cursent or fast undergradu.ite mnlur field of study
O Cunent or last undergradu ite fninor ficld of study

\, Crarluate inajor lield {eomplete of you are enrolied, or plan

to earoll, 1n graduate studies; vilierwise, omit)

Arts and Humanities
DD O Architsuture
OO © Euyirsk turerature)
QO iy ans

@ @ O History

OOO Juur dfisin fwnting)
(O] DO sl inodern)
O e tothen
O e

[T
bl ddeoma

yinal 3uiznce

Aoy general}

~
-/
') 3 ety
5

a3y IS

; \_) Huata:y

fournng

o Adrem,

Ureeae g Data

ey ang

- La1df stuthes

4 Vther

Tag e ring

PN ren s rrat

ERRTIST

e

Fhpacad
GO G
\DOO Eath Bo.omee
OO Twenmes
O g
OOU Giatislns
OOO oy

Professional

® @ @ Heaith Technology
{medigal, dental,
waboratary}

@@@ Nursing

@ @ O Pranvacy

O QO eredenustry

@ @ O Prelaw

® @ @ Premedical

o @ @ Preveturinary

O @G thuray fovcupar.,

whyadl, speech)

OO vinee

Social Science
M E O anteopotogy
O] @ @ Ecvnornics
LE o Education
ODO istory
(575 @ roatical soence
iyoverniment,
wit. relations)
OOOF;/Ll\ulugv
© O O Suuial work
(O] @OSuuulugy
OO ower

Orher Fields

(ii@@ Agrsolture

(') () O Cannnunicalions
fracho, TV, ete.}

() (J O Emctionics
\techinology)

O O O Futestry

OO o vcononues

O O @ Industrial arts

(‘)’ @ @ Libndry science

o @ O Miistary scionce

O QO Pryseal cducation
undd recreation

o ® O Uther {techncal)

O @ @ Gther tnontechnical)

[©)] @O‘Jnduuded

Vlease bie sare that only three eircles hava Leen marked in

o adovy list,

[mc

" Students should be inore unluum in defending their inlerests . .

Coilege ldcuity are more conipetent than are students
The activities of marnied women are best confined to
the homne and family . .

to spealy the curnculum .,

Parents should be thscouraged front having large l.muhes PN
Cofleges would be improved i orgamzed sports were
de-vimphasized . . ., . .

Scientists should publish their findings regardtess
of the possible consegtences. |

Realisticaily, an individual person can do htdle to
bring about thahges 1n our sociely . .

P

The chiaf benafit of 3 college edueation is that it

O
©)
O
©)

INLIRESES ONE'S LANING POWET . o 4 v v v e e vs o aa o
My behefs and altitudes aig sinular to those of most
other peopie my 89¢ v o v o v v s b W

Faculty promations should be based in part on student

evaiudlions , ., . .

Student publications should be clearer! by college officials . .
Waimen should be sub‘;u to the &mh Ca e ereae s OOOO
College officials have the right to ban persons with extreme
views fromspeakmgon CaMpus v o + o vy v as i e
Students from disadvantuged socil buckgrounds should be
given preferental treatiment in college adimssions , ., , ., .
Most college oflicials have been too 1ax in dealing

wath student protests on Canmpus v+« .+ L . . ........0000

Open adinissions {admitting anyone who applies) should

O
©)
O
©)

be adopted by all publicly supported colleges .+ .. . . .
Even if it employs open admissions, a coliege should
award degrees based on the sane performanes

standards for ali students Ce e v aas .OOOO

Open admissions is a good 1dea becduse it equalizes

opportunities {or lugher education .+ v . L, NP
Open adnussions is okay, but the students who have hngh

school daficiencies or pOGr 1narks should attend separate

colteges o o . o vy v a ey .

Open adnnssions 1s a good idea because it offers many

students & chance . . e ... 0000
Open adrussions lowers the value of a degree .. .. 0L, .. OOOO
Open adinissions lowers the ropulation of a college ., . . ., . OOOO
Open adinssions discoutages applications frorm outstanding

high school gruduates, o . ., ,

A student's gwdes shouid not Le revealed to anyone oll
rampus withoot his consen| . e e

Studunls wha ilisrupt the lunctioning of u college should

be expeiled or suspended ., .. ... ' e OOOO
Much of what is taught gt college 1s nrelevant to what

Is going on in the outsiwe world o . ., .., .

Most laculty are sirongly mteiested in the scadenic
problems of undergraduates , . ., . .., L.,
Colleges shouid be actively ehgaged 1in sulvmg
socil probiems

Most rules governing student behavior at colleye are sensible , . OO OO
Mosi professois don’t do ihuch loearn thewr pay o, . ., ..,

214




14. Indicate the importance to you
personally of each of the following:
{Marx one for each item)
Becapurg accomplrshed in one of the pecfornung arts
Tacting, dancing, etc.)
Becaming an authonty &0 3 spe.aal subject in my subject lweld . . .
Obtaining recogmition frum my cuileagues for contnbutions
ip my special field

performer ar compaser] . . |

an Jed
Becoming an expert it finance and commerce
Having administeative responsibility for the wark of others .
Being very welt-off financially
Helping athers wha are in dificulty . . ,
Pacticipating i ap Organi2ation tike the Prace Corps or Vista . . . .

Becuming un outstanding athlete . %

Becaming @ cammunity leader |
Making o theoretical contabubion to science

Writing oniginat warks {poems, navels, shart stories, etc.) . . . . .
Never being abligated 1o peaple .

Creating arustic work {painting, sculpture, decorating, ctc) . . . ., @@@@

Keeping up ta date with pohtical affaies .
Buing successful n 3 husiness of my own - -

D v of life. . .
Having opportunities to be anginal and creative
Having a stable, secure future . . . .
Being free fram sufervisian in my wark, . . .
Having apportuaities to be useful to society . . .
Having a chance 1o exercise feadership

Liwing and working in the world of ideas

ga oful

POOPOOOO®
Slolelelelslslolsl
OOOOOOOOO
elelelelelelolale)

Waorking with peaple rather than things .
Avaiding a high-pressure job. . ,

. How many college credit hours of work have you
following subjects? {Mark one in each row)

>
-~
\{
)
&

0000000 C

o

000000C VW

~
-

o
o

Phy‘slcal scignces

Biotogical scignces

Mathematics’

Soctal sciences

Arts and humanubes

Educatien , ., ..

Etemantary school Practice ll‘achmg
Secondary schoot practice teaching . . .

00000000
00000000
00000000

16. Undergraduate education in America would be improved if:

{Mark as many as apply)
All courses ware eiective . .
Grades were abolished .
Caurse wark were more rélevant to cnmempmﬂrv Wie and pmh!ems
Mo attention wer2 paid” 10 the emouonal growth of students
Sturlents were required 20 spend 3 year in community service in
the U. S. or abroad . .
The caliege were governed campletely by its faculty and students
Thece were tpss emphasis on specidlized training and mare on
brosd bberal pducation. . ...,

O

RIC

E

Aruitoxt provided by Eic:

had in the

|
|

218

0000

NOTE: IF YOU ARE {OR PLAN TO BE AT ANY TIME| AN ELEMEN
TARY OR SECONOARY SCHOOL TEACHER, PLEASE ANSWER THE
FOLLOWING ITEMS. (Otherwise, you have finished; please return
your q 1aice i the lope provided. Thank you.l

17A. When do you plan (or hope) 10 start teaching?
(Mark one)
| have already started on a full-ime (ol tskip to «em 18) . . . .

This yedr. on a full-tme basis:
This year, an d part-tume basis . .
In one ta three years . . . .

Some hime later

B. Have you applied for a teaching position? (Mark one)
Yes, 10 one schuot system and receved o contract . . .. ., , .
Yes, to Inore than ane scidot system and received a contract . - O
Yes, 1o ane schog! system, but fecewed no contact o ., . . . O
Yes, to mare Wan une school system, but recewved po cantract . O
No, because ! ant nar yet quafied , , . ., ..., .,

No, bucause | know that teactung |nbs are scarce . .
Na, far other reasons

18. How long a teaching career do you anticipate? (Mark one)
Less than twa vears
Two ta live years |
Mare than live years, but not the rest nl my warkmg hie. . .
Mast of oy working wie. .. ...,

19. Which of the following kinds of pupils do you expect 1o be
in the mprity of those you teiach on your first job? Which

would you most prefer to teach? {Mark one in each column)

Preter
To Teach

Expect
ToTexch
Wh|le/C~;uC¢§|.m S
Black/Negro/Afco-Amenicars . . .
Amencan Indian
Origntal, . .

Other
Don't know . .
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-20. Which of the following kinds of pupils are you trained 10
teach, expect to teach, prefer to teach, and feel prepared
to teach? (Mark as many as apply)

s «“‘b
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o

® Mentally retarded chitdren

® Physically hanidicappet chldres

® Emotionally distuchied ehildeen

® Exceptionally brght chitdien

® Highly creative chtdien

® Socually/ecanonucalty disadeantaged children
® Bihingual chiddren

® Prscroof chatinen

® adutts

® None of the above
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